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ABSTRACT 

Designed by* the Massachusetts Center for Program^ 
Development and Evaluation, the Educational Evaluation and Planning 
Package (volume 2) is noteA to provide Core Evaluation Teams (CET) 
with information for developing an individualized educational .plan 
for the child with special needs. Each of the skill area 
sections — mathematics, language\development , and social 
development — has three major components: a screening device made up 
of items (such as "connects a dot-to-dot drawing") which summarize 
the range of skills within a cluster of specific performance 
statements; performance statements comprised of a list pf related 
sub-areas (including decimals, spelling, and safety) which provide 
the CET with iJ'etailed information regarding the student's strengths, 
weaknesses, ^nd patterns of performance; and next-step suggestiolis 
which are designed to facilitate decisions regarding objectives., 
required in the development of integrated educational plans. Also 
provided for each skill area are a blank performance statement form 
and an objectives worksheet. (SB) ,v> 
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Dear Educator: a • » 

» T . 

One of the basic concepts Underlying Chapter 766 is that any student who is 
referred Tor special education services should receive a comprehensive educ.a- . 
tional. evaluation.^ The information res'ulting from the various assessments 
included in the evaluation is essential -to the development of individually 
appropriate educational plans, tlost existing assessment devices do not pro- 
vide the kind of detailed assessment information necessary to develop such 
plans. 

It is our belief that the enclosed educational evaluation and -plann ing package - 
provides an excellent tool for^ Core Evaluation Teams to begin to address the ' 
• kind of 'specificity that is necessary for quality educational plans. Used 
appropriately it provides the Core Evaluatjon Team with the required detail 
information necessary for both specifying the skills of the individual student, 
as well as identifying the appropriate objectives which should be attained 
during the school year. ^ ... 

While this effort does not represent in any way a final answer, I believe • 
that 'it brings the process one step closer to being meaningful in the provision 
of individualized instruction to all special needs students. I endorse the 
use of the educational evaluation and planning package as a replacement for 
the rather lengthy list of performance statements which was incladed in the^ 
.original Core Eval uation Manual . 

i hope that this and. future efforts on. our part will be of assistance to you 
in' the development of appropriate educational services for aU of your students. 




jsociate Commissioner 
Division' Of Special Education 

I 



RHA/bk 



er|c 



. - comm 

t 

ihTTRmcTiON ; vu 

HOW TO USE THE EVUCmOML El/ALUATIOW AMP FLAMMING PACKAGE . . • X 

mHEmncs ^ 

Introduction ♦ ^ 

Screening Assessment ♦ 2 

Instructions for Performance^ Statements ♦ \ • . • 10 

Performance Statements 

sets -^-^ 

number/numeration 1^ 

addition with whole numbers , • 16 

subtraction with wholfe numbers i 18 

multiplication with whole numbers 20 

division with whole numbers^ * 22 

fractions • . . 24 

decimals • . *• 



ratio, proportion; percent 



28. 



integers 

time * • 31 

money 

linear *. 36 

weight ^ ... 38 

liquid • ^0 

dry .... ^ ^2 

temperature \ ^-^ 

graphs * ."44 

perimeter ^5 

area ► . . 46 

volume ^8 

geometric . shapes 50 

geometric elements ^« 51 

Blank' Performance Statement Form 53 

rfext Step Suggestions 54 

References 

LAUGUAGE VEVELOPMEtTT 2 

Introduction 58 

Screening Assessment* A 59 

Screening Assessment B* 62 

Instructions for Performance Statements 65 

Performance Statements 

visual discrimination . . 67 

aural discrimination 69 

^ graphomotor expression 71 

communication . 72 



ERIC 



literal comprehension ^» 75^ 

interpretative comprehension . .^.^ 77 

composition ^0 

reading • . ' , 84 

Supplementary Skills • • t 86 

structured composition 87 

information retrieval 89 

spelling ' 91 

punctuation 94 

Blank Performance Statement Form 

• Next Step Suggestions 96 

Appendix . 98 

References 4^ 100 

.SOCIAL vimovmm 

Introduction • • • • 103 

creening Assessment 10^ 

Instructions" for Performance Statements .... ^ . 108 
Performance Statements 

safety . 110 

time telling .* 113 

completing a business form . 114 

letter writing . ^. \ 115 

telephone use , • 116 

recreation ^117 

money and banking 118 

shopping ^ 120 

travel ^ . . . . / 121 

restaurant use 123 

rest room use *• , • • 125 

sex education • • 126 

emotional development w ' • 128 

medical management ' • • 131 

Blank Per^formance Statement Form . . 133 

Next Step Suggestions • 136 

References 137 

(>8JECTIl/ES WORfCSHEET e , 139 

miSm SUGGESnOU sheet . : . . . . 141 



-7 



ERIC 



vii 



INTRODUCTION 



Background Information on the Core Evaluation Assessment Process . 

*« » 

In an attempt to ensure that meaningful educational opportunities are provided 
for all children with special needs, Massachusetts* conrprehensive special 
education law, Chapter 766 (of the Acts of 1972), requires an intensive 
evaluation of the referred child !s educational needs • Specifically, the 
lay establishes minimum standards for educational assessment procedures and 
placement decisions. The evaluation procedure consists '^f two elements: 
first, a series of detailed assessments to identify the child* s educational 
needs, and second, a planning process to develop a prescriptive educational 
plan that meets those needs. 

In the belief that* a multi-disciplinary approach provides the most effective 
means of determining individual educational needs. Chapter 766 requires that 
educational assessments be made by an evaluation team. The Core Evaluation 
Team (CET) is staffed to enable it to perform all the assessments necessary to 
develop a comprehensive individualized educational plan. The Core Evaluation 
process includes medical, intellectual, social, motional and educational 
assessments of the child's development (by parents, teachers, psychologists, 
administrators, students over fourteen, etc.). Once the assessment information 
has been collected, the CET then dev^elops an individually-appropriate educational 
plan which includes specific instructional objectives. The entire effort. is 
designed to shift the emphasis in educational assessment and planning from the 
categorical group to the individual child. ^ • » - 



, viii 

■ 1> ■ ^ . 

* . ♦ ' 

The development of educational plans with specific objectives requires that 

assessment results be reported in clear, concise and meastirable statements. In 

order to ensure that assessments result in accurate statements pertaining to a 

child, tl?e Massachusetts Department of Education has prescribed procedures to be 

followed in reporting assessment results aad in developing educational plans, 
a 

Those procedures result from a comprehensive review of the literature relatihg„ 
to the assessment of educational needs. The Department's recommendations include 
a process in which the various evaluators (parents, teachers , specialists, etc.) 
record their perceptions of the student'' s ability to perform specific measurable 
skills, such as, puts on hat, walks down stairs one at a time, adds single digit 
numbers not requiring carrying, etc. To assist evaluators in the^r observations, 
the Department produced the "Reference Guide to Performance Statements" ( Core 
Evaluation Manual , 1974). The feuide includes performance statement checklists 
in the , following skill areas: motor development, activities af claily livirig,* 
expressive and receptive language, reading, quantitative reasoning, and 
socialization. ^ » ' . * , ^ ' 

\ 

Using these checklists, the evaluators can report the asc^ssment results, in 
terms of^he checklist's performance statements. The assessment team c§n 
use the statements to determine appropriate goals and develop the "specific 
obj^ettives" section of the educational plan* Performance statements provide 
d common lan"^ifage for communication among team members and for later analysis* 
of the student's progress. Because of their format, which is generally de- 
velopmental, the checklists also assist tiams in drafting plans that meet the 
criteria established by the Department for educational plans: that plans a) be 
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develpp^entally rational, b) reflect parental priorities., c) relate to the 
student/s mpvement toward a'^leiss-restrictive educational setting,^ and d) be 



Development of the Educational Evaluation and Planning Package ^ 

In S.eptember ,1975, the Massachusetts Center for Program Development and ^ 
Evaluation, at the request of the Massachusetts Department of Education, 
initiated a project designed to provide Core Evaluation -Teams with an Educational 
Evaluation and Planning Package that, would replace the performance statements 
section of the Core Evaluation Manual . The existing performance statements^ 
evaluation system had been in use since December 1974 , and considerable ex- • 
patience' had been gained by Core Evaluation Team (CET) personnel regarding 

* * * 

the problems encountered, in implementing the system. To take advantage of 
this valuable experience, the Center formed ' advisory committees- of experiei«:ed 
personnel around each of the "Performance Statements" skill areas: Activ?:ties 
of Daily Living, Motor Development, Language Development, Social Development 
and Mathematics. 

The initial tSvi6w of a year's experience by the aBviso^y groups resulted in 

- 

the following general suggestions regarding revisions: 

, 1. a* screening* device was required that would, allow an assessor 

to pinpoint^ specific areas. needing extensive. assessment, thus ' * 
reducing' the time required to complete the assessment; 

2. revisions were necessary in the format used for each statement 
to provide^team members with more informati^on about the ^ 

^ learner ^s current strengths and weaknesses; 

3. a device was needed to assist team members in determining 
the orde'r in which skills should, be sequenced for training. 



Following these iecionimendations, the Center developed tj[ie Educational Evalua- 
tiori and Planning IVr^age to facilitate the assessment process,* to provide . 
more informative statement formats and to ass^.st teams in determining' appropriate 
objectives. The package is not a "f inal< apswei?," but rather a reference tool 
that may be utilized during the various stages of the GET process. 




HOW TO USE THE EDUCATIONAL EVALUATION AND PLANNING PACKAGE 



Despite its Varied possible uses (referral, pre-evaluation, evaluation, plan 
development and implementation), the Educational Evaluation and Planning Package 
has been designed primarily for use as. a reference manual in the evaluation- and 
devjBlopment stages of the CET process^ Consequently, each of the skill area 
sections has three major componertts: 

1. Screening device: broadly stated" items which summarize the ^ ► 
range of skills within a cluster of specific .performance 
s.tatement;s. The screening device is designed to expedite 

•the use o£ the performance statements by directing the 
evaluators' • attention""jto those Sub-Are^s requiifing 
detailed assessment. 

2. Performance Statements: a list (of skills) organized into 
related Sub-Areas which, when assessed, will*provide the 
team with detailed information regarding the student *s 
strengths, weaknesses, and patterns of performance. •* 

3. Next-step suggestions: aids designed to facilitate decisions 
regarding next**step objectives required in the development of 
integrated educational plans. These charts and/of reference 
tools are provided to give an overview of skill sequences . 
and the interrelationship of the skill clusters. \ - 

Also provided are a) a blank reporting form at the end of each skill ared section 

which can be photocopied and used for recording additional statements appropriate 

to that skill area,' and b), an "objectives worksheet" which can be used to develop 

vporformance statements into behavioral or instructional objectives. 



It is -trecommencied that t;he Educational Evaluation and Planning Package be 

used by CETs in the following maniVB;?:* The GET chairperson provides the 

» * «• * * 

appropriate skill area screening device to the evaluator. the evaluator 

completes this form and^returns it to the CEX chairperson, who* then gives ^ 

t,he evaluator the. performanc^-^tatenfent clusters which, as indicated by the 

screening results, require further assessment: The evaluator completes the 

performance statements assessment and* returns it to the chairperson. The 

team then uses the information to determine and write appropriate instructional 

goals ^hd ^objectives. Tl^e next-step aids are used to assist the team^in 

determining the order in which objectives should be undertaken. By following ^ 



this process, the Educational Evaluation and Planning Package , when u^ed In 
conjunct ioit with other assessment materials, can provide the GET yith the 
information needed to develop comprehertsive individually-appropriate' educa- 
tional plans. 



• . ■ ■ -., 

/ 

* AU materials irf the Educational Evaluation and Planning Package may be 
pijotocopied. To assist in photocopying, it is recommended that the 
mate^l^s^ be placed in a tliree-ring binder: 

* "The Rationale for Jthe Ed ucational Evaluation and Planning Pjx;,kage ," a ' 
paper describing the research basis f or ^the Package, may be obtained by 
writing to the Massachusetts Center for^Program Developmeijt 'and Evaluation, 
10 Hall Avenue. Medford, Massachusetts 02155. 
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•MATHEMATICS 



Introduction 

The Mathematics area of the Educational Evaluation and Planning Package is 
* intended to be used to assess number/numeration, sets, addition with whole 
numbers, subtraction with .whole numbers, multiplication with whole numbers, 
division with whole numbers, fractions, integers, decimals, ratio, propor- 
tion and percent, time measures, money, temperature measurement, weight, 
linear measurement, liquid measurement, dry measurement, graphs, perimeter, 
area, volume measurement, geometric shapes,. and geometric elements. The 
components of this area are: 

1) Mathematics Screening Assessment Device: This tool is de- , 
signed to expedite the use of the Mathematical Performance 
Statements "by providing an overview of the skills listed 
under this area. The screen allows the evaluator to deter- 
mine which Sub-Areas require in-depth assessment. 

2) Mathematics Performance Statement: These performance state- 
meigits, which are arranged by Sub-Area (e.g., integers, weight) 
and" Goal (e.g.., identifies time in whole hour, half hour, 
quarter hour, and minute intervals), describe specific skills 
(e.g., manipulates big and little hands on a clock face). By 
marking appropriate response categories the evaluator indicates 
the student's current level of performance v;ith regard to each 
skill. 

3) Next Step Suggestions: These suggestions, including a next 
step chart, are intended to indicate a general skill hier- 
archy within the Mathematics area. 

* ^ 

These three components, when used in conjunction with other assessment 
materials, are intended to provide the GET with the information necessary 
to develop individually appropriate mathematics objectives. 
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Mathematics Screening Assessment " 

The Mathematics Screening Assessment is designed to assist in the identifica- 
tion of those Mathematics areas in which the student may require a more com- 
plete assessment* The goals listed above the performance statements (con- 
secutively numbered 1 through 77 ) make up the items on the screening device* 
They are organized according to Sub-Areas and are intended to give a compre- 
hensive picture of the material covered in each Sub-Area. 

Ic is suggested that the evaluator read the behavior definitions 6n page 10 
before beginning the assessment to help ensure that he/she understands the 
nature of the behavior being assessed. 

For each screening, item,^ check "Yes" if the student performs the skill, check 
"No" i£ the student do^s not perform the skill, and check "N/A" if wha.teve^'r 
prevents the performance is not remediable through instructional intervention. 

In cases v/here all screening items are marked "Yes" and/or "N/A," the screening 
assessment can serve as the complete Mathematics assessment. In cases where a 
screening item(s) is marked "No," the evaluator should find the Sub-Area where 
the item number appears and assess all performance statements within that Sub- 
Area. Because the Sub-Areas assessed within Mathematics do riot follow a de- 
velopmental progression, it will be necessary to complete the screening device 
for each student assessed, regardless of the number of "No" or "N/A" responses 
in any Sub-Area. 

Mathematics Screening Device 

Yes No N/A 

SUB-AREA: SETS 

1. Constructs the intersection and □ □ . □ 
union of' two sets. 

2. Constructs disjoint, empty (null), □ □ □ 
finite, and infinite sets. 

3. Constructs a Venn Diagram to repre- □ □ □ 

sent any given set(s). 

•» 

SUB- AREA: NUMBER/NUMERATION 

A. ^ Counts from .1-100. ' □ □ □ 

5. Counts by two's, five's, and ten's □ □ □ 
to a hundred. 

6. Identifies numbers before and after □ □ □ 
any number. 

• 15 ' ' ' 
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7 > Identifies nmnber(s) between any 

.two numbers. 

Identifies the place value of all 
digits in a four digit number, 

9. Computes by rounding off numbers to 
neares^t one's, ten's, hundred's, and 
thousand's. 

10. Converts Hindu-Arabic numbers to 
Roman numerals. 

11. Computes prime and composite numbers 
(•f or^ a number) . 

12. Computes the multiples of a number. 

SUB-AREA: ADDITION WITH WHOLE tMERS 

13. Identifies that changing ythe order 
of the numerals in an adaition 
equation does not change the. answer 
(i.e., A + B = B + A). 

14. Constructs two equal equations by 
grouping the numbers in an addition 
problem differently (i-e., . 

A + (B + C) = (A + B) .+ C) . 

15. Computes by adding a multidigit 
number containing the numeral 0 
to a multidigit number which does 
not contain a 0. 

16. Computes by adding multidigit num- 
bers with regrouping in the ten's, 
hundred's, and thousand's place, 

SUB-AREA: SUBTRACTION WITH WHOLE NUMBERS 

17. Computes by subtracting 0 from any 
number which does not contain a 0.- 

18. Computes by subtracting multidigit 
numbers with regrouping in the 
ten's, hundred's, and thousand's 
place. 



SUB-AREA: MULTIPLICATION WITH WHOLE NUMBERS 



. 19* Constructs two equal equations by 
grouping the numbers in a multi- 

~ plU'c'anl'onnprobl^m-^if-ferent4>y . 

(i.e* , A X (B X C) = (A X B) X C) . 

20* Computes by multiplying a three 

digit number, containing the numerals 
0 and 1, by a three digit number 
Which does not contain the numerals 
0 and !• 

21. Computes b3^> multiplying multidigit 

numbers with regrouping in the ten's, 
hundred's , and thousand's plcce. 

r 

t 

SUB- AREA: DIVISION WITH WHOLE<^ NUMBERS 

22* Identifies that dividing a number by 
itself will always yield an answer 
of one (i.e., Af A'= 1). 

23. Computes by dividing a. number con- 
taining the numerals 0 and 1 by a 
multidigit number which does not 
contain the numerals 0 and 1.^ 

24. Computes by dividing mu^fidigit 
numbers with a remainder. 

SUB-AREA: FRACTIONS 

25.. Computes the reciprocal of any frac- 
tional number as the number that is 
obtained by interchanging the numer- 
ator and the denominator. 

26. Computes by "^adding, subtracting, 
multiplying, and dividing proper 
fractions, mixed numbers, improper 
fractions, all with unlike denomina- 
tors. 



SUB- AREA: DECIMALS 

'27. Computes by adding, subtracting, 
multiplying, and dividing any 
decimal fractions with regrouping. 



Yes 



Mo 



N/A 



SUB^AREA: RATIO, PROPORTION, AND PERCENT 



^8^. Identif ies proportions and percents 

as ratios. 



36 



Constructs a calendar showing year, 
months, and days. 

Identifies time in whole how, half 
hour, q.uarter hour, and minute in- 
tervals. 



□ 
□ 

□ 
□ 



29. Computes a proportion showing the 
product of the means as equal to , 
the product of the extremes* 

30. Converts two fractions (ratios) to 
percent form. 

31. Computes by adding, subtracting, 
multiplying, ana dividing percents 

^ by changing percents to decimal form 
first. 

32. Computes the percentage of a number. □ 

\ 

SUB-AREA: INTEGERS ' 

33" Identifies integers on both sides of 
"0" on a number line. 

' 34. Computes by adding, subtracting, □ 
multiplying,, and diyiding any two 
?' integers. 

SUB- AREA: TIME \V • 

35 



□ 



□ 



38 



Converts time to equivalent specified □ 
units (e.g.', 25 days = n weeks, n 
days) . 



Idei.lifies approximate lapse of time 
without the use of a clock. 



39I' Computes by, adding, subtracting, 

multiplying, and dividing any given 
time measures involving regrouping. 



□ 



□ 



□ 



□ 



□ 



□ 



□ 



□ 



□ 



□ 



□ 



□ 



□ 



□ 
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SUB- AREA: MONEY 



40. Counts correct change for any given 
amount of money-. 

41. Computes, price per unit of an item. 

42. Computes by adding, subtracting, 
multiplying, and dividing money 
with regrouping. 

SUB-AREA: LINEAR ' 

43. Measures given objects to the nearest 
fractional part of an inch/meter. 

44. Identifies approximate length of any 
given object without a measuring de- 
vice in English and metric units. 

45. Converts a unit of linear measure to 
any comparable unit of linear measure 
for English and metric units. 

46. Computes by adding,, subtracting, 
multiplying, and dividing linear 
measures, with regrouping, in both 
English and metric units. 

SUfe-AREA: .WEIGHT 

47. Measures the weight of a given ob- 
ject in English and metric units. 

48. Converts a unit of weight to any com- 
parable unit of weight for English 
and' metric units. 

49. Identifies approximate weight of a- 
given object in English and metric 
units. 

50. Computes by adding, subtracting, 
multiplying, and dividing weight 
measures, with regrouping, In both 
English and metric units. 
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SUB-AREA; XIQUID 



Measures capacity of any given con- 
tainer to nearest liquid measure in 
English and metric units. 

52. Convei.cs a unit of liquid measure to 
any comparable unit of liquid measure 
for English and metric units. 

53. Identifies approximate capacity of 
any given container without a mea- 
suring device in English and metric 
units. 

54. Computes by adding, subtracting, 
multiplying', and dividing liquid 
measures, with regrouping, in both 
English and metric units. 



SUB-AREA: DRY 

55. Measures the- capacity of any given 
container to the nearest dry mea- 
sure in English and metric units. , 

56. Identifies the approximate capacity 
of a container without a measuring 
device in English and metric units. 

57. Computes the relationship between any 
=5- comparable units of dry measure for 

both English and metric units. 

58. ' Computes by adding, subtracting, 

multiplying, dividing dry measures, 
with regrouping, in both English 
and metric units. 

SUB- AREA: TEMPERATURE 

59. Measures given temperature using 
Fahrenheit and Celsius scales. 

60. Computes the distance from' the 
freezing or boiling point given a 
Fahrenheit/Celsius temperature. 



61. ^^'tdentifies approximate temperature 

without the use of a measuring de- 
vice in 'Fahrenheit ani Celsius. 

62. Computes by' adding, subtracting, 
multiplying, and dividing tem- 
perature measures with regroup- 
ing. 

SUB-AREA: GRAPHS 

63. Identifies types of graphs:* pic- 
torial graphs, number lines, bar 
graph^ broken line graphs, circle 
grai^hs. 

64. Computes comparisons of data of any 
graph. 

'sub-area ; PERIMETER 

T?5. Computes perimeter of any giv^n^ 
closed geometric figure. 

SUB- AREA: AREA 

Computes area of any closed geometric 
figure by choosing correct formula in 
English' and metric units. 

Computes surface area of a 3-dimen- 
sional figure by choosing correct 
formula in English and metric units. 

Computes by adding, subtracting, 
ipultiplying, and dividing units of 
area. 

SUB-AREA: VOLUME 

69. Measures volume of a 3-dimensional ^ 
figure in English and metric units. 

^ 70. Computes volume of a 3-dimensional 
figure by choosing the Correct form- 
ula in* English and metric units. 



66, 
67. 
68. 



I 



Yes No . N/A 

□ □ . □ 



. 71. Computes by adding, subtr'acting, 
multiplying, and dividing 3 units 

of volume measure in English and « 
metric units. 

SUB-AREA: GEOMETRIC SHAPES 

72. Identifies geometric shapes (simple □ ♦ □ P 
and 3-dimensional) and the parts of 

/ any geometric shape, * 

73. Constructs geomet'ric shapes withoUt □ □ □ 
using "compass. 

74. Constructs geometric shapes using □ □ " □ 
compass; 

SUB- AREA: GEOMETRIC ELEMENTS 

75. Identifies geometric elements — « □ . □ ^ 
point, line, iine*segment, angle, 

curve, ray, plane. , / * 1 

J- < 

76. Constructs intersecting, parallel, □ □ □ 
and perpendicular geometric elements 

. without using a compass. 

77. Measures geometric elements using a □ □ CD 
■''^ ^^doinpass and a protractor. - - — ~ 



I 



ERIC 



Mathematics 'Performance Statements 

> • 

The Mathematics ?erformance Statements are arranged by Sub-Area (e»g», Time, 
Fractions) and Goal (e»g», identifies time in whole hour, half hour, .quarter 
hbur and minute intervals)\ The goals are numbered (1 through ) to correspond 
to the screening assessment numbers. The evaluator uses the results of the 
screening co select the Sub- Areas which require more comprehensive assessment. 

Listed under each Goal in a Sub-Area are specific performance statements.' The 
evaluator .indicates the student's performance by marking the appropriate response 
categories. The response categories are defined below: 

A. Manipulates : Material is set up in a pattern and the student 
alters (i.e., arranges) what is there to form a response. 
Example - Given a set cpmposed of 3 stars and 2 circles, all 
the same color, the student will manipulate the objects in 
such a manner that the end result will be 2 sets; one set 
containing 3* stars and the other set containing 2 circles. 

B. Constructs ; Student takes available material and builds a 
new product to form a response. 

Example- Given a cue to construct (build) a set of 5 objects 
that all contain one common characteristic (e.g., size, color, 
shape, etc.) the student will construct such a set. 

C. Identifies : Student responds to cues in either oral, written, 
or physical (point to) mode. * ^ 
Example - Given 2 sets of objects, one set containing 3 members, 
and the other set containing 5 members, the student will 
identify the set that contains more mepibers. ^ ' 

D. Counts : Student names objects or numerals in a succession, one 
by one, groups, or by determining Xhe^^ql^a^l^amoun^^ or number in 
a collection '(this would include- measuring) . ^ ^ - * ^ 
Example - Given dot pattern cards showing sets of 0-10 dots, 
the student will count while pointing to the appropriate card. 

E. Sequences ; Student orders objects/numerals in a specified manner. 
Example - Given a set' of 5 pictures of^pbjects of various 
heights, the student will sequence' the -pictures so that the 
objects are ordered from shortest to tallest. 

F. Computes : Student performs arithmetic operations and conver- 
sions involving the use of an algorithm. 

Example - Given a sefc with 12 members, the student will divl'de 
the set into 2 equal subsets ( compute what h of 12 is). 



23 ' ^ 

10 




G.' Not Applicable : This space should be used to indicate that per- , 
formance was not observed and t^iatever prevents perforpance Is 
not remediable through instructional intervention. . ^ ^ - 

^ H/ Comments : This space should be used to note any variables (e.g., 
rate, encouragement, verbal assistance, mechanical assistance)" 
which the evaluator views as af'fecting the student ^s perfannance 
or to elaborate upon any cross (es) /diagonal lines in the other 
columns .(e.g. , rate at which student performs was slow and 
affected accuracy) . . . 

The categories represent various possible behaviors for the performance statement. 
To assist the evaluator, tfiose behaviors most commonly assessed in relation to each 
performance statement are marked with a black dot CZj; blank boxes indicate that 
the particular behavior is not generally required. ^ 

The evaluator indicates the student can perform the skill by placing a cross over 
the black dotlXl . If the .student is currently learning the skill the evaluator 
would indicate this by placing a diagonal l;lne over the black dotZJ ; In the 
example below, the evaluator placed a diagonal line over the dot under constructs 
to indicate that the student is in the process of learning the skill and then 
placed a cross over the .black dot under identifies to indicate that the Student 
was able to identify the big and little hands on a clock face. 



SUB-AREA: TIME , 



GOAL(S*) : 



Identifies time in whole hour, half hour, 
quarter hour, and minute intervals. 



Performance Statements i 



Student Behavior (s) 



(0 

u 

P 

•H 

C 

6 



cn 
o 

U 

u 
cn 
d 
o 
o 



(d (d 

^ o 

> 

1 A 



•H 0) 



(0 
4J 
O 
3 
M 

4J 

(0 

d 
o 
o 

(0 
(U 

u 

a 
6 
o 
o 



a 
a 

< 

o 
2; 



• hands on a clock (big, little) 
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MATHEMATICS 





SUB-AREA: SETS 






















. — 


GOAL(S):- 


Stude 


nt Behavior (s) 








1. Constructs the intersection and ur^lon 

o£ two sets. 
• • 

5. Constructs disjoint, empty (tjull,) , 
finite, and Infinite sets. 

3. Constructs a Venn Diagram to represent 
any given set(s), • " 

RERFORMANCE STATEMENTS: 


w 

0) 

CO 
Sk 


constructs 


identif ies-verbal, 
written, physical 


counts/measures 


sequences 


coinp\ites/c.onver4:s 


Not Applicable 


COMMENTS: 




• a SBt(s) as a weXi detined pollpnhinn nf 
obiacts or ideas 








































• elements/ objects as belonging or not belong- ' 
ing to a specified set 




















• ^a set(s) as instructed (e.g., according to 
attribute: comoarisor^ and positional rplat-fnn^ 




• 
















• elements/objects of a -set i^ at least two 
. different wavs 




















• hh(* number of elpmp'nh*?/ iblpoT'Q *fn p o*fvpn cph 




















* ucirajLiiax numoexr as numoer or ei.emenLS in a sec 






• 














• sec wicn no exemencs as empcy or nuxi set 






• 














• the number zero as corresponding to the 
empty set ' 




















• sets according to the number of* elements in 

• each set frop least to grpn^pQ^ 










• 










• one-to-one correspondence between two sets 
of objects which have same number of elements 




• 


•• 






• 








• one— to—one correspondence between two 

sets of objects which have different numbers 




• 


• 




























% 




• pmiA 1 ^nH >in^nii^1 co h q > 
















% 




• Equivalent and^non— equivalent sets 




















• set§ which are intersecting (having 
common elements) 




• 












• 




• auLa w(ij.u(i uic aibjoinc ^no common exements/ 




• 
















• all possible subsets of any given set 




• 
















• une unnon cn. cwo sees trom cwo ciisjolnt sets 




• 
















• the intersection of two sets 




• 












• 




• the intersection of two disjoint sets as 
the emptv set 




• 












« 




• an infinite set 

10 




















• Venn Diagram (s*) 




• 
















• Venn Diagram to represer\t two disjoint* sets 




• 














ERLC 


• 



























J 



* 

mmmcs ■ 



' ^ * * • • . ' 






• 


GOAL(S): \' , * j 


Student Behavior(s) 






(See previous page) ♦ , 

, ' 6 ' 

• • 

• 

r EKr ORMANCE Si ATEMENTS : . , • 


c 
c 

i 


constructs ^ 


2^ 

U "H 

> ^ 
1 ^ 

C cs 
•H <y 

U 4J 

C 

•0 u 


counts/measures 


sequences 


a: 

> 

0 

'% 

u 

|s 

c 


f-H 

0 

& 

a 
< 

c 
2: 

• 


■> ^ 
f 

• 

COMMENT?: ^. ^ 


• Venn Diagram to represent Che union of two 
or more sets . • ^ 




• 










- . .. 




r Venn Diagram to represent the subsef of a 
given set 




• 












^ 


• Venn Diagram to represent the intersection 
" of two sets . 






• 










— ^ V— 














< 






• 

< 






• 










— ... • . — 


















- 


• • 
























• 




























> 


























• 










1 




















• 






























> 






• « ■ ' : 










\ 






























• 












« 
















• 




> 












» 
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MATHEMTICS 



SUB-AREA: 



GOAL(S): . 


Student Behavl 


or(£ 


i) 1 


Noft ..Applicable | 


M 

COMMENTS: | 


A, Counts from 

*i P/M»Ti»*e Kv t^T^n^Q f'fvp*^ and. ten s 

5« LOUnCS DV tWU b y LXVC 9 y UliU O y« 

to one hundred. u 

(t 

6.' Identifies numbers before and after \ 
any number. 


conctructs 


Identities-veroai, 
written, physical 


councs/tneasures 


sequences 


. coDipptes/converts 


. 7. Identifies number(s) between any two n 
numbers • 
















8. Identifies the place value of all 














- ^ * '1 


digits in a four digit number. 














1 


• 9. Computes by rounding off numbers to 
nearest one's,, ten's, hundred's, and 


■9 












1 


thousand s* 
















10. Converts Hindu-Arabic numbers ,to 

^ Roman" numerals . * ^ 
















11. Computes prime and composite, numbers. 










1 






















xZ. Computes cne muxcipies ot a. uuiuut^i.* ^ 










• 1 




1 


PERFORMANCE STATEMENTS^ * 
















• positional relations - above^ below, beside, { 


» • 


• 










9 I 


under, oyer, in, on, before, after, top, bot- - 
torn, left, -right, in front, in back, down, in- 
side. ntiha-ir^P, r^ff, Hrfl^, 1flR^, beginning , 611^ - 














1 


• comparison relations - higher, lower, smaller, ( 


i • 


• 




» 








larger, bigger, littler, taller, shorter, 
alike, different, more, less,* long, short, 
fewer ^ all. some. s>ame ^_equivalent \ 
















attribute relations - color, shape, size, * ( 
















texture fsmo^fh. roughs sofli^Jiard^ 

• one-to-one correspondence between two 

groups of obiects — - 


• 


• 




( 






^ ' — 1 


• numbers 1-10 . 




• 


• 


• 






/ J 


• numbers to word name 1-10 ' ^ 




• 










y 1 
■ 


- — i f 

• ordinal numbers first 'through tenth 




• 




• - 








• ordinal position with written symbol 

first to tenth 




• 










— ' 


• words first to twentieth with written. 

symbol ^ - 




• 












• by two's to twenty, fifty, hundred 






• 










• by five's to twenty, fifty, hundred 
















• by ten's to twepty, fifty, hundred j 






• 










• numbers 0-99 U order 




• 


• 


• 
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MATHEMATICS 



SUB- AREA: NUMBER/ NUMERAT'ION 








GOAL(S): 


Student Behavior(s) 


Not' Applicable 


(See previous page) 

if 

* 

PERFORiMANCE STATEMENTS: 


Vi 
zi 
ij 
cz 

c. 
c 


constructs 


identifies-verbai; 
,'wrltten* physical 


'Ji 

u 

Vi 

• o 
e 

•Ji 
«j 
c 
? 

0 


c 

0) 

•a 


> 

0 
(J 

OJ 

§* 

o 


• a relationship of greater than, equal to or 

Less hhan hpMJPPn 7 niimhorQ 




• 














• patterns from a complete pattern 




• 


• 










t -, - . 


• patterns from an incomplete pattern 




• 


• 












• numbers from 0-100 when given numbers in 
random order 


















• numbers before and after any number 






• 












• number fs^ between anv fun c^"{vpn nnmhpfQ 
(e.g., numbers between 8 and 12^ 






• 






• 






• even numbers (2-100) 






• 




• 








• odd numbers (1-99) 


















A CTrm n 1 C iIm 1 iIiI T^Tn an noma A €y r>'{^ran ^^■'ill^r 

w syiuuuj.b \j •wiicn name is gxvcn orai.i.y 






• 












tne numoer oz oncs^ tenb^ nunurcub^ uiiuus^iius} 
represented bv anv number* 






• 












• zero as a place holder 






* 












• single digit numbers in the decimal system 
(0-9) ' 






• 


• 










' TT 

\ 

• place Value ot any four-digit number 


















o four— dicit number*; An pvnanHpH nnfjif-inn 
(e*8.» 4^ = 4 tens and 5 ones') 






• 












• different n;imp^«; fnr niimhprQ 
(e.E.. 25 = 20 + 5: "^O - 


















• bv roiindinP off niimhpt"Q t*n npnfPQf* r»no'c 

ten's, hundred' and thniiRrtnH'« 












• 






fl. V- X- L. C. n- Ml • 


















(e.gf, l-I, 5-V, etc.) 












• 






• prxme numbcrii Ce.g., 2, 3, 5, 7, 11, 13, etc.) 












• 






• composite numbers 












• 






• multiples of a number 












• 






« 


































r 







































MATHEMATICS 



SUB-AREA; aht^TTTON WTJH ffljpT.^ mtMUFpg 



GOAL(S); 



13. Identifies that changing the order of 
the numerals in an addition equation 
does not change the answer 
(i.e. , A + B = B + A). 

lA. Constructs two equal equations by 

5 grouping the numbers in 'an addition 
problem differently 

(i.e., A + (B + C) = (A + B) + C). 

15. Computes by adding a raultidigit number 
containing the numeral 0. to a multi- 
digit numbdt which does not contain a 0. 

t 

16. ' Computes by adding multidigit numbers 

with regrouping -in the ten's, hundred's, 
and thousand's place. 



PERFORMANCE STATEMENTS: 



• putting two or »roore small groups togetlier to 
make a large group 



Student BehaviorCa)^ 



U -H 

01 CO 

> H 

x: 

01 

^^^ c 
c 

01 
'O u 



COMMENTS: 



* parts ot an addition equation (answer , -addi- 
tion sign +, = sign) 

• words related to addition 



greater than, 'add 



plusy sum. 



• addition tacts with sums less than ten 
(vertical format) 



• addition facts with sums less than ten 
(horizontal format) 



• using correct alignment of numbers in an 
addition equation 



• illustrating that changing the order of 

the numbers in an addition problem" cioes 
not affect the answer (Commutative Property 
i.e. , A + B = B +^ A)^.^ 



• illustrating that adding zero to any num- 
ber will always yield the original number 
(Identity Element -i.e.,A + 0=A) 



•illustrating that grouping the numbers 
of an addition problem' differently does 
not affect the answer (Associative Property - 
A + (B + C) = (A + B)'-4- C) - 



• a picture for an addition expression 



• .missing sums lumbers in an add^ition equation 

"(e.g.,. 4 + / J = 9; A + 5 = / /; sums to 9) 

• a coxumn addition problem wijth one digit 
numbers (sums to 9) 



• addition fa'cts with sums greater than ten 
(ver tical format) 

• addition tacts with sums greater than ten 
(horizontal format) 



• by addin^; two one-xiigit numbers without 
r<?j;roupin^» 



ERiC 
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miHEMATICS 















GOAL(S): * s , \ 1 


Student gehavi 


.or(s 


0 






(See previous page) i 
■ PERFOR^IANCR STATEMENTS : 


(A 

c; 
c 

i 


«j 

y 

u 

w 

u 


jQ y 

w ^ ^ 
c 


1 counts/measures 


1 sequences 


1 computes/converts 


1 Not Applicable 


1 
1 
1 

COMMENTS : | 


\ • by adding two two-rdigit numbers without 

reRtoupinp (sums ereater than ten) ? 












• 






by adding two three-digit numbers without 
regroupijng (sums greater than ten) 
















: j 


a column of addition"problem(s) with one^ two, 
, or three-digit numbers without regrouping 


















• missing sums/numbers in an addition equation 






• 










1 

' 1 


■ (sums/numbers greater than" ten) 

■ (e.g., 10 + O = 21; 10 + 11 = O) 
















-1 


number with rearoupine in tpn's placA 



















by adding a two-digit number to a two-Kligit 
number with regrouping in ten's place ^ 


















• Kv arldinp a three— dicit number to a twO'^dicit 
number with regrouping in hundred's nlace onlv 




** 












j 


• oy .-aaoxng a Lnree"*aigic numuer to a uuree 
digit number with regrouping in both hun- 
dred's and ten's places 
















j 
















— j 


• by adding a three-digit number to a. four- 
digit number witl;i regrouping in 'the thou- 
sbnd's, hundred's, and ten's places 

\ . • ^ 
















1 
















' 1 


• bjf adding any pair of whole numbers with 

regrouping in plnrpfi 


















• alcoiumn addition problem(s) with one, two, 
three-rdigit numbers with r^proupin^ 












— 




J \ 


• mjlssirig* sums/numbers in an addition equation 
















^— 1 


• by 

ti 
19 


estimating. an answer for an addition equa- 
m (biy rounding off numbers) (e.g., 
3 + 220 is 200 + 200 or 400) 






• 










— 1 


















• us 


Lng subtraction to check addition problems 
















^ 


• wo 


•d prol^lems involving addition 





















1 




































' 1 

— 


! ■ 1 

• 1 : 


















! \ ~ 


















\ \ - 
■ 1 \ 


















1 \ ^ 
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COMMENTS: . 




Student Behavior(s) 


1 Not Applicable 


17 ♦ Computes by subtracting 0 from any 
number which does not contain a 0* 
\ , ' ' 

18 • Computes by subtracting multidigit! 
numbers with regrouping in the ten's, 

llUltULCU d y allVl LllUUOCllIU O ^J.Ol.»C« 

• PERFORMANCE STATEMENTS: 


manipulates^ J 


constructs 


Identlfies-verbal, 
written, physical 


1 counts/measures 


\ ;.sequences 


1 'computes/converts 


• par t s of a sub t rac tion equati^iu^ (minus sign y ^ 
ansWer. — _ JV 




• 


• 












• words related to subtraction - take away, less 
than, minus, remainder 


















• subtraction facts with answer less than ten 
(vertical format > 












• 






• subtraction facts with answer less thaa ten 
(horiynnfal forma . ^ 


















• correct alignment of numbers in a subtraction 
equation 


















• illustrating that when zero is subtracted 
from^ a number the difference is that number 
(i.e^, A - 0 = A) 






• 


• 




• 




^ — 


















• illustrating that when any number is 
-subtracted from itself the answer is zero 
(i.e. , A - A = 0) * 












• 




















J- . • * 


• a pXCLULc i-U L a oUU L L ci(I L XUIl cJ^.p Led o JLUIl 






• 












• missinf? Answpr<5 /niiinhpr*; in a subtrfictxon 

equation (e.g», 8 - 11 = 5; /_/ -2=5) 
fAnsuPT*; 1 PGs than t*pn^ ^ 






• 


< 




• 






















• Subtraction facts with answers greater than 
ten (vertical format) 












• 


V 




# subtraction facts with answers greater than 
ten (horizontal format) 


















• by subtracting two one-digit numbers without 
regrouping 




s 




\ 




• 




' — 


• by subtracting two two-digit numbers without 
reRroupinK (differences gren^pr fhnn 10^ 












• 






<i?by subtracting two three-digit numbers with- 
out re^rOUDinC (dlffprpnrPS ^rp^fP-r thnn ■^PT1^ 












• 




I 


• missing differences/numbers in a subtraction 
equation (differejices /numbers greater than 
ten-)-Co-..p-. » 21 - / / - lO* 21 - 1-1-= 






• 






• 






















• oy 'subtracting a one-digit number from a two- 
' digit number with regrouping in ten's place 












• 


1 


— ., 


• by suDcraocing a two-digit number from a two-* 
digit number with regrouping in ten's place 












• 






• by subtracting a. two -digit number from a 
thrce-^igit number with regrouping in 4^ 
hundred '3 place only 












• 






















• by subtracting a three-digit number from 
three-digit number with regrouping in 
^>nrh hnnr|rpd*<? in<l ton's place 
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mHEhiATKS 



SUB-AREA; SUB'ERACTIQ N MTTH UHOI V NTTMRFRf; 



G0AL(S)3 



(See previous pake) 



PERFORM^NCE STATEMENT^: 



Student Behavior (s) 



eg 

U *r* 

c 

C u 



COMMENTS : 



by subtracting a thr^ee-digjLt number from a ' 
four— digit number x^ith regrouping iit thou-- 
sand's, hundred's, and ten's places 



4* 



• by su^itracting a four*v-digit number from a four 
digit number with regrouping all the vav 



\ 



missing differences /numbers in a subtrac_tion 
equatl^on (with regroupS^ng) (e.g., 62 - /_/ = 
25; / / - 37 = 25) 



by estimating an answer \f or a subtraction 
equation, (by rounding of\f numbers) (e.g., 
220 - W3. is 200 - 200 o\ 0) 



using addition to check s^btraciiion 
problems / 



word problems involving subtraction 



ERIC 




MATHEMATICS 



sub-area: multiplication WITH WHOLE NUMBERS ^ ' ^ ' ' 


GOAL(S) ; . ^ ^ "I 


— StXKtent Behaviofts) 


Not Applicable | 


COMMENTS: 


19. Constructs two equal equations by 1 
** grouping the numbers in. a-multiplica- 1 

r>n T^T-nl^^^Tt» H "f f f *>TPn ^ 1 V f *i. « G . «, A X ■*■ 

t (B C) = (A X B) X C) . 1 

20. Computes by multiplying a three digit 1 
rtumKovc onnha'f nl n& t*hp nui&srals 0 and 1 

' i, by a three-digit number which does 1 

nOC COnCaXn cue nuiUci.clJL:> V auu X. ■ 


manipulates \ 


constructs 1 


ident i f ies-verbai ,1 
written, physical 1 


counts/measures 1 


sequences 1 


computes/converts | 


■ 


















''1 Or>mt\t%f- nc Kv mill t*1n1vin(> TTllll t"! di&it* 1 
^OlUpUttio ''J' liiUX LXJ^ Xjr Xllg uiUA. Wiivia.^iii« ■ 

numbers with regrouping in t\\e ten's, 1 
















- 


hunared s , and cnousana s pxdce • i 
% 1 
PBPFORMANf^-R STATRMKNTS ! 1 










< 








• multiplication as repeated addition | 
(P.g.. 24. 9 4- 2 = 6^ 














* 




• multiplication as "N groups of N make N" 1 
<e,g,, 2 groupie nf maWfi 6^ 












■ 






• parts of a multiplication equation (answer, 1 

mill tlnller. mnl ffnH oat-T nn <^ion^ 1 
















- 


• words related to multiplication (times, 1 
multiplier^ 


















• picture(s) for a multiplication equation 


















• multiplication facts (0-12) (vertical format) 1 

1 J 


















• multiplication facts (0-12) (horizontal 












• 






• correct alignment of numbers in a multifjlica- 
tion equation 






• 












• illustrating that changing the order of the 
^umbers does not affect the answer (Coramuta- 
xive Property - AxB=BxA) 












• 






















• Illustrating that grouping the numbers^ in a 
multiplication problem differently does not 
affect the answer (Associative Property — 
A X (B X = CA X B) X 












• 






















• illustrating that any number multiplied by. 
one is itself ad^-nti^v Klf^mpnt - A^ x 1 = A^ — 




< 








• 






• illustrating that any number multiplied by 
zero is zero (Property of 0 - A x 0 = 0) 






> 


• 




• 






• by multiplying when two numbers have a common 
numeral showing: 

a) (2xb) + (Ax5) = lt>»-20=30 

b) (2x5) + (Ax5) = (2+4Vx 5-30 
b X 5 = 30 












• 




















• 


















• by multiplying a 2-dfgit number by a one - 
ciiAit number without rearouplnp 


















• by multiplying a three-digit number by a one- 
digit number with reeroupine 












• 






. • by multiplying a four- digit number by a one- 
digit number with reerouninc 












• 






• by multiplying a two-^dlgit number by a two- 
digit number with regrouping . 












• 


) 




i>/ multipiying a three-digit number by a two- 












• 


I 
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WATHBWTICS 





GOAL(S): ' ; — . 


Student BehaviorCs) 


1 .Not Applicable | 




(See previous page) ♦ 
• 

■ 

PERFORMANCE STATEMENTS: 


a 
c 

i 


const rue Ls 


-I t-* 

a; w 
> >> 

0) c. 

^ c 

H a; 

U 4i 
C 


c 
o 
B 

'Ji 

w 

C 
3 
0 

u 


1 sequences 


1 computes/converts 


A bv multlDlvine a four- digit number by a' two~ 








• 










r^iimKbr tTt-i'TTi rogrntipinp 

, -•'by "multiplying a two-digit number by a ^hree- 












• 






d-fg-if niimKAr wi'fh rpf rnnping 

• by multiplying a three-digit number by a three 














1 -| 




d-fgnf niimWAr yj ^h rpgrnnping _ 

• by multiplying a four-digit number by a three- 


















Hi ntimKf^r TiT-ffh rpgrniiping 

• by^'multiplying a two-digit number by a four- 


















nnmhf^r LT-f fh rpgrnnping' 

• by "multiplying a three-digit number by a four- 


















dTgit niirnhpr with Tpprnunine 

• by multiplying a four-digit; number by a four- 
diai't number with reerouDinft . 
















• 


, • by multiplying any two numbers containing one 
or more ^^ros 


















• the solution for a multiplication equation so 
that both sides of tht equation are tqual 
(e.g., / / X (155 X 22) ^(/_/' x 155) -x 22), 
w ic; . ^/ / ^10^ (f f r 












• 






















• an approximate answer for a multiplication 
eauat1^7" f^-g^- ^« ^ «^ 70 x^3in 






• 






* 






• using division to check multiplication ' 
problems 










• 


* 






• word problems involving multiplication 












* 






1 






■ 
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< 


































1 
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34 



sub-area: ' DIVISION WTTh yfjf^^^p >JTTMRRRS 



• GOAL(S): 

*22. Identifies that dividing a number by 
itself will always yield an answer of 
one (i.e. , A t A = 1). 

23. Computfes by dividing d number con- 
taining the numeftrals 0 and 1 by a 
multidigit number which does not con- 

,„tain the numerals 0 and !• 

24. Computes by dividing multidigit n\im- 
bets with a remaindeij. 

PERFORMANCE STATEMENTS ; , 



Student Behavior 



orts) 



division as repeated subtraction 



• division as "how .many groups of JL in JL" 



terms and symbols of division ( divisor, 
dividend, quotient, f , divided by^, into, 
remainder) 



picture (s) for a division equation 



division facts (0-12) (vertical format) 



division facts (0-12) (horizontal format) 



division as the inverse of multiplication 



illustrating that division by zero is un4e-' 



illustrating that zero divided by a non-zero 
number is always zero (i.e, , 0 -5 A « 0) 



►illustrating that any number divided by 1 
that nuitiber (Identity ^ -i >g . . A 1 =» 



i§ 



ld-iustrat±ngn:haTr any" number divided by it-- ^, 
self is always 1. (A A « . 



illustrating that division is distributive 



over addtr jop fi>^^< fA + RW-Cl 
missing number when otie number and the answer 
is given .f>^f 'A 4 / / = 



by dividing a one-digit number by a one digit 
number with no remainder 



by dividing a two-digit number ending in zero 
by a one digit number with no r p.mAindpr 



by dividing a two-digit number by a two^^digit 
numbe r wit : h no remainder - * _ 



by dividing a two or three-digit number by a 

two digit number ulth n o rpmatnd&r 

by dividing a one^digit number by a one 
digit with a remainder ^ 



by dividing a two-digit number by a one 
digit number^ with a remainder 



• *-y dividing a three-digit number by a one 
digit number with a remainder ' 



U -H 
Q) (0 
> >\ 

: XT 
m (X 

il 



U 
> 

c 
o 
c» 

m 

u 
? 

B 
o 
o 



CO 



< 



COMMENTS: 
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3J 



MATHEMATICS 



SUB-AREA: DIVISION WITH WHOLE fJUMBERS 



G(jAL(S): 


Stude 


nt Behavior(s) 


cz 

'c. 
< 

c 


4 

COMMENTS : 


(See previous page) 

* / ' 

e 

PERFOR>IANCK STATEMENTS: 


w 
c 

i 


constructs 


identifier-verbal , 
written* physical 


u 

w 
c 

£ 

5 
o 


1 sequences 


> 

Z) 
«J 

9* 

(; 


• by dividing a two-digit number by a two digit 
number witn a remainaer 


• • 














• 


• by divid^Lng a three-digj.t number by a two 
diRlt number with a remainder 












• 






• by dividing a three-digit number by a three • 
dicit number with a remalndpr 












• 


• 




• by dividing a three or four-digit number by' a 

rhrOf> nr four n^imhor tj-T t-h a yoma-lfii^flV 












• 






• by estimating an^answer for a division equa- » 
' tion (e.K., 395 22 or 400 + 20) 






• 






• 




— — 


• using multiplication to check division 
problems* 












• 






• wora proDxeins mvoxving uxvxsion 








• 




• 






















= \ 
















') 
















I 


























- 














• 
















• 


• 


















• 






































- 
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• 






































■ ; — 
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MATHE^TICS ^ 



SUB-AREA: FRACTTONR 



GOAL(S): 


Stude 


It Behavior (s) 


. Not Applicable | 


t 


25^ Computes the reciprocal of any fraction- 
*' al number as the n,ufflber that is obtained 
by interchanging /the numerator and the 
'denominator. 

26. Computes by adding , subtracting, multi- 
plying, and dividing proper fractions, 
' mixed number<5^ inroroDer fractions, all 


manipulates J 


constructs 


Identlfles-verbal, 
written, physical 


counts/measures , 


sequences 


computes/converts 


with unlike denominators. 


















• one half of an object 




# 














• one third of an object 


















• one fourth of an object 




• 














• one half, one third, one fourth from largest 
to smallest 










• 








• termp and parts of fractions - numerator, de- 
nominator* and fraction line 


















• one or more-equaL parts ^of ' a whole 


• 


• 














• correct numerator to make the value of a*frac- 












• 






• equivalent fractions for a given fraction 












• 






• whole numbers as fractions 












• 






• which fractional numbers with unlike de- 
nominators is greater/less (denominators 
2, 3, 4, 6, or 8)^ ^ 


































• a mixpd number as an improper fraction 

(e,R. . 1 1/2 = 3/2) _ . — 




• 








• 






•^an improper fraction as a mixed number (e*g*, 
22/7 = n4-74-7+n/7 ==7/7 4- 7/7 + 7/7 4-1 /7«3 J/l 












• 






• other names for the same fraction 
(e.g.. 2/3 « 4/6. 6/9, ft/12, f>^r.^ 












• 






• from three fractional* numbers, which one is 
' between the other two 


















• fractions to lowest terms 


















• least common denominator for two or more 

fracMonfi . 












• 






• by' adding fractions with like demoninators* 












• 






• by adding two mixed numbers with like de- 
nominators (no regrouping) 












• 






• by adding two' mixed numbers with like de- 
nominators (with roRroupinR) 












• 






• by adding two (proper) fractional numbers with 
unlike denominators 












• 






• by adding two mixed numbers with unlike 

.denominators (by changing to equivalent- 

fractions with like denominators) 












• 
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• JIATHEMATICS 



SUB-AREA: FRACTIONS 



GOAL(S): 


Student Behavior(s). 


&. 

JJ 

c 


COMMENTS : 


(See previous page) 

• * 

PE:RFOR^^ANCE STATEMENTS: 


w 
c; 

rj 

c. 
c 

§ 


constructs 


identities-verbal, 
written, physicnl 


count s/mensiires 


1 .sequences 


4J 
> 

5 

u 
c* 

0 


• by subtracting a mixed numbcsr and a iiractipn 




• 








• 






• by subtracting a proper fraction from a whole 












• 






number 












• 






denominators (no regrouping) 












• 






V Uj O UU L L dULJLllg LWU UIXACU ijlULLUJCLo WXLll XXt^C 

denominators (with regrouping) 


















• b)^ subtracting two fractions with unlike 
denominators (by changing to equivalent frac- 
tions with like denominators) * 












• 






















• by subtracting two mixed numbers with uplike 
denominators • ^ 












• 






• by multiplying two (proper) fractions (using 
cancellation in multiplication of fractions) 












• 


• 




• by multiplying a mi:<ed number and a fraction 
(by changing mixed nunjbex to an improper 
fraction) 












• 






















• the reciprocal of any fractiQnal number as 
the number that is obtained by interchanging 
^the numerator and the denominator (i.e. A/5 - 
5/4) 












• 






















• by dividing two fractional numbers using 
reciprocals 






) 






• 






• by dividing fractional numbers by a mixed 
number (using reciprocals and changing mixed 
numbers to improper fractions) ^ 






1 


























« 


• by dividing a fraction by a whble number 


















• by dividing a mixed nuraljer by a mixed number 












• 
























• word problems involving— tractions— 














• 


















— 




















































It 
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. 25 









. 

COMMENTS: 


GOAL(S): 


Studei 


[It Behavj 


Lor( 


3) 


1 Not Applicable 


27. Computes by adding, subtracting, 
multiolvinc* and dividing any 
decimal fractions with regrouping* 

PERFORMANCE STATEMENTS: 


manipulates J 


constructs 


[ identlfies-verbal, 
1 written, physical 


1 counts/measures , 


1 sequences 


1 computes/converts 


• iractlonai nuniDers wicn aenoiiiina.i:ur» Len> 






• 












• decimal point as separating the whole number 
. from the decimal fraction " 


















• first, second, third places to the' right of 












• 






decimal point as the tenths, hundredths, and 
thousandttis position 


















• zero as a place holder 


















• decimal fractions in numeric and word form 






# 












• decimal fractions from greatest to least 










• 








• a decimal fraction to a common fraction 








4 




# 






• a common fraction to a decimal fraction 
♦ 


















• mixed numbers to decimal form 


















• by rounding decimals ^ 












• 






• 'cdrre*ct alignment of decimal points so that 
like places are added or subtracted 






• 












• by adding a decimal problem involving whole 
numbers, tenths, hundredths and thousandths 
' with no regrouping 












• 




- 


















• by adding a decimal problem involving whole 
numbers and'tenths, hundredths and thousandths 
with regrouping 












• 






















• by subtracting a decimal problem involving 
whole numbers, tenths, hundredths, and 
thousandths without regrouping. 












• 






















• by multiplying a whole number and a one, two, 

and^hrce^placo-decinuLL fxactioa(s.X (by 












• 






converting decimal fraction Co comnpn f ractior 


















• by multiplying two two-place decimal fractions 
(by converting both decimal fractions to their 
common form) 


































• by multiplying decimal fractions by pc " of 
ten* hundred and thousand 












• 


— -« 




• correct placement of decimal point in a divi- 
sion problem involving a whole number divisor, 
. and a decimal fraction dividend* (i*e. 25j ♦SC 
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39 



MATHEMATICS 



SUB- AREA: 



GOAL(S): 

(See p.revious page). 



Student Behavior(s) 



c 

i 



PERFORMANCE STATKMENTS: 



l^yQ^^ltj-g^yin^^a^ ^ecimal frac tion by 1.0,000, 



• correct placement of a decimal .poiat in a 
division problem involving a decimal fraction 
divisor and a decimal fraction dividend 
(i.^. .2SS .S0-)_ 

a terminating decimalias a decimal that can 



be writtea with a finite nA rnhf^r of digits 



• .a* repeating decimal a 4acimal in which a 
digit or*series df digits repeats endlessly 

• ^erfainatirig, decimals to fractions 



u 

c; tr. 

> >^| 

cn a. 

UJ C 

u u 

C w 

<y ,^ 

-O U 

^ 3' 



COMMENTS: 



• repeating decimals to fractions 

• word probfems involving decimals 



MATHEMATICS 



SOB-AREA: RATIO, PROPORTION, and PERCENT 



GOAL(S) : 


Stude 


nt B< 


2havior( 


b) 




* 

* 


.28. Identifies proportions and percents 
as ratios. 

29* Computes a proportion showing 'the 
product of the means as equal to 
the product of the extremes. 

30. Converts two fractions (ratios) to " \ 
percent form. 


manipulates J 


constructs 


-id^ntif ies-verbal , 
. written, physical 


counts/measures 


sequences 


.computes/converts 


Q> 
1-4 
fO 

•H 

1-4 

< 

o 
»; 


COMMENTS'- \ 




















31. Computes by adding, subtracting, 
multiplying, and dividing percents 


















by changing percents *o decimal form 
first. 


















32. .Computes the percentage of a number. 


















PERFQKMANC.h S 1 A 1 hJviKN > S : — 

• one-to-one, many-to-one, one-to-many, many-to- 




• 


-i- 










V 

"1 , 


• that a ratio can be used to compare quantitie^s 
as well as fo exoress rate 


















• ratios in standard forms A to B, A:B, A' per. B 


















• three or more equivalent ratios for a given 
ra^io • 1 . 












• 






• sets of equal ratios for given physical situa- 
^^nnQ (p 1/2 2/4 3/6^ etc.) 


















ratio*s to equivalent <forms by using the 












• 






• a proportion as an equation of two equivalent 
ratios , . 
















» 


« proportions in standard ^rms A/B»C/D, A:B: : ' 




• 














• cross multiplication property when finding the 
solution to a proportion tz/j='/ — / / V / 


















• means and extremes of a proportlbn 




J 














• the product of the means is equal to the 




/ 








• 






• the missing term in any of the four positions 
of DroDortiuo 


/ 

f 










• 






• proportions when solving word problems 


/ 
















• percent as a ratio whose denominator is 100 


( 
















• percent sign (%) ^ 

f 


















• a fraction (statgd in lOOths) as a percent } 


















• a decimal (stated in foOths) as a percent / 


















•simple fractions with denominators othar 

rhAn ion np^rrnnt^ 1 ! 


















• any decimal less* than or equal to one to a 

percent , i 


















• any decimal greater than one to a percent 
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mTHEmncs 





Ml 


J 

GOAL(S): 1 


Student Behavior(s) 


1 Not Appl i cable | 


COMMENTS: \ \ 


(See^ previous page). ' 1 

1 

1 * 1 
' 1 

1 
1 

PERFORMANCE SIJATpJmENTS : ^ 1 


<j 

c. 
c 

i 


•J 

u 

« 

u 


identlf les-verbaL, 
written, physical 


u 

'■S4 
c 
0 

v; 
0 


1 sequences 


1 computes/converts 


• petcent to a decimal 1 


















• percent to equivalent fractions in lowest 1 












• 






• by adding percents (by converting' .percent (s) j 












• 






*^the percentage of a given number (i.e. 20% of 1 
SS = 1 












— 




/ 


^-^ ^' 1 

• what percent one number is of another (_X of | 
20 = 11) ' 1 






• 






• 






a number when a percent of it is known' (i.e. j 






• 












• interest 


















• discount 


















• profit and los^' 






































































































































































































I 
































* 
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MTHEMATICS 









t 

COMMENTS: 


GOAL(S) : 


Student BehaviorCs) 


1 Not applicable 


^0* JLacildjLlCO UlLCj^CLo LIU Lil OXUCO Vi. 

"6" on a number line. 

/ 

34. Computes by adding, subtracting, 
multiplying, and dividing any two 
integers, , 

PERFORMANCE STATEMENTS; 


manipulates J 


constructs 


identifies-verbal , 
wrlj;ten, physical 


counts/measures 


sequences 


1 computes/converts 


• Integers assoc^ted with indicated marks on a 

numhor line . 




W 


W 












• integers in ascending or descending order 










• 








• the additive inverse (opposite) for each 
inteefer using number line 






• 












• integer (s) between any two integers 
















• 


• by adding two negative integers 


















• by adding a positive integer and a negative 

^ -itirAgAr : : 


















• by subtracting two negative integers 


















• By subtracting a positive integer and negative 
y*^ integer 


















• by multiplying two negative integers 


















• by multiplying a negative integer and, a posi- 

f-^^re^ ^nfogo» ^ 


















• by dividing two'-negative integers 


















• by^ dividing a negative integer and positive 










































• 


















































































* < 
































































* 








\ 

























































ERIC 



MATHEMATICS 



SUB-AREA: TIME 



GOAL(S) : 


Studei 


It Behav] 


Lo^(s) 






35. Constructs a calendar showing year, 
months, and days. 

36. Identifies time in whole hour, half 
hour, quarter hour, and minute inter- 
vals . 

37. Converts time to equivalent specified 
units (e.g., 25 days = n weeks, n days). 


w 

i 


cons true IS 


to c? 

U -H 

di Vi 
> ^ 

1 X 

CO c 
di 

•f^ *" 

»w C 
•H O 

C 

di 

T) U 


counts/measures 


sequences 


computes/ converts 


Not Applicable 


COMMENTS : 
















\ 




38, Identif les^approximate lapse of time- 
without the use of a clock. 














\ 


: ^ 


39. Computes by adding, subtracting, multi- 


















plying, and dividing any given time « 
measures involving regrouping. 


















PERFORMANCE STATEMENTS: 


















, • time of important daily events (e.g., -bed 


















time, lunch time, noon time, morning, after- 
noon, rising time, midnight) 


















• yesterday, today, tomorrow 






• 




• 








• the passage oi a uayxignL cime ana iij.gnLi.j.uie 
as equal to one dav 






• 












• slow, slower, slowest 






• 




• 


>* 






• fast, faster, fastest 






• 




• 








• fast, slow 






• 




• 








• on time 


• 




• 








ir- 




• faster - slower 






• 




• 








\ 

• fastest - slowest \ 






• 




• 








t 

• quickly slowly 


\ 




• 




• 








• hurry \ 


\ 
















• wait 






• 












» • next 




\ 

\ 














V 

• early - late 


















• a day ago * ^ \ 


















• a week ago ^ • 


















• late, later, latest 


















• early, earlier, earliest 










• 








'\ever | < 
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31 





GOAL(S); 


Studet 


It Behavior (£ 


0. 


1 Not Applicable | 


COMMENTS; ' ":| 


(See previous page) 


manipulates J 


1 constructs 


-^ 1^ 
(0 ^ 
a o 

> p> 

1 

03 pL, 
0) 

u C 

C 4J 
0) «H 


1 counts/measures 


1 sequences 


1 computes/converts 


1 • number of days per week 










# 








1 • number of days per year 


















1 • number of weeks per year 


















1 • months of year 
















I 


1 

1 • seasons of year 










# 








1 • the passage of all four seasons as 

1 Qqual to one year 


















1 • leap year 


















1 • calendar . 


















1 • current month, last month, next month 






-— 












1 • number of days in the month with ^and 

1 withont ^SG 9f rAl^ndar _^ 




• 






• 








1 • which day of the week a specific date 
1 will-fall on using a calendar " 


















1 • dates to numerical form (e.g., A/1/76) 




— 


~ ■ 












1 • hands on clock J^big, little) 


















1 • clock face (numbers,^ etc) 






-— 












1 • time terms - hours, minutes, seconds, o'clock, 
1 a,m.^ p.m.. hofnrf^. aft-fir' * . 
















1 


1 • time notation using colon 






— - 










1 


1 • time to nearest hour ^ 


















1 • time to nearest half hour 






* 












1 • time to nearest quarter hour * 


















1 • time to nearest five minute interva,! 


















1 • time to nearest minute 


















1 • hands on a clock to represent a given time 












/ 






1 • relationship between any given comparable 
1 units of time (e.g., 9:45 is same as 
1 quarter to ten ) 












• 
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MATHEMATIOS 



SUB-AREA: TIME 
GOAL(S) : 

(See previous page) 



Student Behavior (s) 



PERFORMANCE STATEMENTS : 



• the period between a given beginning time 
interval and given end of that interval 



• estimation of elapsed time without aid of 



• by adding a list of time measures without 
renaming 

• by adding a list of time measures with 



renaming 



• using addition in a word problem involving 
time ■ 



• by subtracting two time measures 



• by. subtracting two time measures with renaming: 



# using subtraction in a wprd problem involving 
time 



• using multiplication in word problems 
•involving time . _ 

• by dividing two measures of time 



• using division in word problems involving 
time > 



• double time 



• time and a half 



'r4 

Xi U 
U i-» 

<U 03 



it 



<y 



(0 

u 

CU 

e 

(0 

c 

O . 
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46 



MATHEMATICS 











GOAL(S): 


Stude 


nt Behavior (s) 




1* 


» 

40» Counts correct change for any given 
amount of nwney* ' 

41* Computes price per unit of an item. 

42* Computes by adding, subtf acting , ..miilti- ' 
olvinB^ and dividing monpv XJ^^^l rpffroiin— 
ing. 


(A 
C. 

c 


constructs 


identlf les-verbal, 
written, physical 


u 

w 
c: 

C/ 

T. 
w 

5 
o 
o 


sequences 


4J 

u 

> 
c 

o 

(/I 


C; 
r-r 

jm 
c: 
(J 

r- « 
C 

< 

c 


- 

COMMENTS : 


PERFORMANCE STATEMENTS; 


















• penny , nickel, dime, quarter and half dollar 






• 












• specific value of penny, nickel, dime, 
quarter, and half dollar 






• 




• 








• one dollar bill, two dr>llar bill, five dollar 
bill, ten dollar bill, twenty dollar bill 






• 




• 








• price of objects under one dollar • 






• 












• price of objects over one dol].ar 






• 












• J Dills/ CO xns which are same in value when 
given a collection of 5 bills/co'ins con- ^ 






• 






♦ 






taining'3 bills/coins which are samer in 
value< 


















• 3 coins/bills which are different in value 
when given a collection of 5 coins/bills 
containing 3 coins/bills which are different 
in value 






• 




























• units of money to their comparable value - 
penny, nickel, dime, quarter, half dollar, 
dollar (e.g., dime = I nickel + 5 pennies or 
2 nickels or 10 pennies) 


































• money notation - cent sign, dollar sign, 
and decimal point 






• 












• value of collection of coins/bills using 
cent sign, ddllar sign and decimal point- 












• 






•.coins/bills needed to purchase something 
without getting change 


















• correct change^ for an amount jjp to lOc 












• 






• correct change for an amount lip to 25c 












• 






• correct change for an amount up to 50c 












• 






• correct change for an amount up to ?1*00 


















• correct change for an Amount up to $20*00. 


















• amount of additional money required to 
purchase an obiect 












• 






• using addition in an equation involving money 
(with 3-diglt numbers arid without regroupinc) 












• 






• using addition in an equation involving money- 
(with 3-diglt numbers and with reRroupine) 












• 






• using subtraction in an equation involving mone] 
(with three-digit numbers and with regrouping) ' 












• 
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MATHEMATICS 



^ — — ' 1 


GOAL(S): 


Student Behavior(8) 


1 Not Applicable | 


J 


(See previous page) • 
• 

PERFORMANCE STATEMENTS: 


1^ manipulates . 1 


U 

d ' 

V4 
4J 

0) 

0 


H fH 

r\ ( 1 

U 

^ (A 
> > 
1 e 

•H * 

•H « 

c <u 


1 counts/measure.s 


1 sequences 


1 computes/converts 


• usine /multiDlication in an equation involving v 
• money (wj'^R ^^-AV^V^^nS pH^f^tt^ reBrouotfie) 












• 






• using division in an equation involving* money 
(no remainder) 












• 






•using addition in a word problem involving mone: 


















• using subtraction in a word problem involving 












• 






moOfiiC -r— 

•using multiplication in a word problem involvinj 
money ' — 


















•using division in a word problem involving 
money ^ 


















• price per unit of an item , 


















• total cost of living expenses for one month 
and one year 






• 






• 


























































- 




































> 








i 








































s, 














































































• 
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SUB-AREA: I(TNF.AI^ 



GOAL(S): 


•Student Behavior(s) 


Not Applicnble | 


' 1 


43. Measures given objects to the nearest 
fractional part of an inch/meter, 

' 44. Identifies approximate length of any 

given object without a measuring device 
in English and metric units. 

45. Converts a unit of linear measure to 
any comparable unit of linear measure 


w 
ij 

a 
5 

i 


«J 

c 

& 

4J 

(0 

c 
a 


«J ft 
£5 O 

> >> 

1 X 

cu 

tHI 0 

u u 
C w 


o 
e 

'ji 

5 
o 
o 


y 
5 


u 

> 
c 
o 

£• 


for English and metric units. 


















46. Computes by adding, subtracting, multi- 


















plying, and dividing linear measures, 
with regrouping in both English and 


















metric units. 


















PERFORMANCE STATEMENTS: 




* 












1 


• a group o£ objects that vary in length 
from shortest to longest 










# 




H 




•objects that are wider/ narrower trom a' group 
of objects that vary in width 






• 










1 


• a group oi objects that vary in width trom 
narrowest to widest 


















•objects that are equal length, width, height 
















* 1 


• wxth non-standard devices (.e.g., pencils, 
"straws, hand span) 








• 




• 






•with standard measuring devices (ruler, 
yard stick, meter stick, etc.) 








• 








1 


•English units of linear measure (inch, foot, 
yards, miles) 
















1 


•abbreviation (in., it., yd.) including 
' (feet) and (inches) (English) 






# 










0 '1 


•ruler divisions in inches (12 inches = 
i foot) 






'a 










1 


• objecty^(less than 1 foot) to nearest inch 
with^Vuler with one inch divisions 








• 








1 


• objec\^t C8reat€;r than 1 foot) with ruler with 
one inch divisions. 
















1 


• the greater lesser length for given 
measurements when one length is stated in 
whole inches and the other is stated in 
*whole feet (to 3 feet) 






• 










1 
















1 


• linear measurements using more than one 
unit (feet/ inches; yards, feet; yards, 
feet, inches) 






• 


























^ 1 


• large units of measure to smaller units of 
measure (vice versa), English and metric 












• 




f 1 
w 1 


• objects involvirtg fractional parts of inches/ 
meters in 1/3, and *^ of 1,2,3 feet 








• 










• by estimating the length of an object without 
linear measuring device (English unit^) 






• 






• 






• by adding any two linear measurements 

(withonr rfi9rrnip1ng;^ rPncrHfih^ __ 












• 






• hv adding ahv two /linear^measurements 
?^,<^hnut^ regrouping J (English) 












' • 
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MATHEMTICS 



SUB-AREA: LINEAR 
GOAL(S): 

(See previous page) 



Student Behavior(s) 



PERFORMANCE STATEMENTS: 



• by subtracting any two linear measurements 
(T^^^hnll^ regrouping) 



by multiplying a linear measurement by a 
numeral (v ^rh rP^roupinp) (Enflishl 



by dividing a linear measurement by a numeral 
• the distance between any two points 



• metric units of linear measure (meter, 
kilometer, etc.) 



• metric ruler ' 

• approximate length ol: an object without 



metric lin ear measuring device 
• the length of an object to nearest centimeter 



• li gi^eu metric linear measuremenc co any 
other metric unit 



« by ^ adding any two linear metric meas u r eme n t s 
(without regrouping) 



• by adding any two linear metric measurements 
(with regrouping) 



by Subtracting any two linear metric 
me as urements (without regrouping) 

• suDcractxng any two linear mejtric 
measurements (with regrouping) 

• by multiplying any two line'ar metric 
me asurements^ ^ 

• by dividing any two linear metric 
measurements 



• any metric linear measurement (s) to any corn- 
pa r a 'y^EngloshJJ^ 



any word problem involving metric/English 
units of linear measurement 



• the lengths of various parts of an object when 
g iven "^scale drawings and a scale J 



13— 
ERIC 
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50 



SUB-AREA: WEIGHT 



* GOAL(S): 




Student i5ehavior(s) 






47. Measures the weight of a given object 
in English and metric units. 

< 

48. Cdifverts a unit of weight to any com- 
parable unit of weight for English and 
metric units. 

49. Identifies approximate weight of a 
given object in English and metric 


E, 
c 

i 


T. 
.J 

U 

C 


JD U 
U 

« 

> >^ 
t4 •> 

iw C 

•H O 
U W 

C,-u 


* count s/monsures ; 


sequences 


T. 
U 
U 
0) 

> 

T. 
Z) 


Not Appl icnble 


• 


units. 




















50. Computes by adding, subtracting, multi- 
plying, 9nd dividing weight measured 
with regrouping for both English and ^ 
















• 


















metric units. 
^ PERFORMANCE STATEMENTS: 








• 










• heavy, heavier, heaviest ^ 










• 








• light, lighter, lightest 










• < 






\ 


• object which is heavier/lighter when given 
2 obiects (without use of <;rAlp/i 
















r 
\ 


• scale, arm balance as a measuring device " 


















• marks on a giv^ri'^cale * 


















• units of weight - 
tons, etc-^^*^^ 


English (ounces, pounds. 


















' • weight of obiect(s) to a specified precision 
(using scale) 








• 










• object which is the same weight as a given 
object (using scale) 








• 










\* correct abbreviations for appropriate 
measures of weight (English units) 


















• ^\^eight relationship between any given 












• 






* comparable units of weight (e.g., 2 tons = 
— pounds) (English units) 


















• • by cidding any two weight measurements 
(wltl^out regrouping) 


















• by adding any two weight measurements 
(with regrouping) 


















• by subtracting any two weight measurements 
(without regrouplna) 


















• by subtractij^ig any two weight measurements 
(with recroiininc) 


















• by multiplying a weight measurement by a 
numoral (without rearoupinp) 


















• by multiplying a weight measurement by a 
numeral (wi^h rp^jronpl nj>> 


















• by dividing a weight measurement by a 
numeral (without regroup irig) 


















• by dividing a weight measurement by a 
numeral (with regrouping) 


















• metriqf units of weight^ measurement 


















1 ^orriiCu Aft'iceviations tor appropriate^ 
measures of weignc TmecricT 



















MATHEMATICS 



SUB-AREA: WEIGHT 



GOAL(S) 



Student Behavior (s) 



(See previous page) 

PFRFORhiANCE STATEMENTS: 
"TmCTTOT^Jej^R^neasurern^^ 


1 manipulates^ . 1 


I constructs ^ 1 


> ^^ 
1 »c 
« a 
q; 

d c 

H 0) 

u a 
■0 u 


1 counts/measures 1 


I- sequences ' • 1 


p| commutes/converts 


1 Not Applicable 


1 

1 

I 

COMMENTS : j 


t by adding any 2 metric weight measurements 
(without regrouping) , — 








0 




• 




I — 1 


• by adding any 2 metric weight measurements 
(with , regrouping) : : 










♦ 


• 






• by subtracting any 2 metric weight measure- 












• 






ments (wjfhont^ rPg^f^"P^"fT^ ^ 

• by .subtracting? any 2. metric weight measure- 












• 






ment (w^t-h regrnnpinp^ , 

t by multiplying a weight measurement by a 
numeral 








« 






* 1 


1 
1 


t by dividing a metric^ weight measurement by 
a numeral ^ ' — — 












• 


V 


> ^ ^ 1 


• by adding^within a word problem involving 
weight measurement (English/metric) 












•• 






• by multiplying within a problem involving 
weight measurement (EnRlish/raetric) 












• 




1 


• by using division in a word problem involving 
weight measurem^r]t rEnglish/merrir.) 






• 






• 






• approximations of weight to /given limit 






• 




























1 ' / 1 
1 ' ' 1 


















































• 






















1 1 

1 ' ■ 




















• 
















1 • 1 


• 














1 \ 


1 J 














































i 


























T 1 


















"* 1 


♦ 










L- 
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39 



MATHEMATICS 





GOAL(S): 1 


Student Behavior(s) 


1 Not Appllc.iblc 1 


* 

COMMENTS: 


51, Measures capacity of any given 1 
container to nearest liquid measure 1 
V ' in English and metric units. 1 

52* Converts a unit of liquid measure to 1 
a.ny .comparable unit of liquid measure 1 
for English and metric units. 1 

53* Identifies approximate capacity of 1 


w 
a 

E 

c 

3 
e 


v: 

u 

u 
u 

w 

u 


Identifles-verbai, 
written, physical 


u 

w 

0 

•J 

0 
0 


.sequences 


V. 

u 
> 

0 

<; 

0 

5 


any given container without a measuf- 1 


















ing device in English and metric units. 1 

1 


















54. Computes by adding, subtracting, multi-- 1 
plying, and dividing liquid measures, 1 












• 






with regrouping, in both English and 1 
metric units. | 
















» 


PERFORMANCE STATEMENTS | 


















• standard units of liquid measure 






• 












• the' capacity of a container 






• 








>. 




A t*hp fnnnf»it*v nf n pnnt*Ainer t*0 t*he nearest 1 

fractional measure (e.g., h cup, k teasuoon) 




• 












• standard measuring utensils 1 






• 










-- 


• the relationship between any comparable units 
oi English measure (e.g., A quarts = 
G gallons) 






• 






• 
















s 




■ - 


• appro2;imat^ capacity of any g'iven container 
without measuring device (English) 






• 








\ 




• any b^nglish liquid measurement to any other , 
English unit 












• 




\ ' . 


• by adding any two English liquid measure- 
ments without reeroupine 












• 






m Ujr clUUJ.11^ dliy LWU £»Ll^J.J.Oll J.J.V|UJ.U lllCtloULw 

ments with reerouolnc 












• 






V uy oimLi. ct^ LXii^ diiy lwu i:«ii2).L.i.oii j.x^iij.u 

measurements without recroupinj» 












• 






• ciiV» t* V"ar» t* ■{ no nnv t*T»Tn Pnc»1"fQh 1"inii"fH 

' V Ujr OUU 1. !• J.11^ dlljr LWU iZ*Ii^J.J.O 11 J.Xi^ii-l>Vl 

measurements with recroupin^ 












• 






9 uy lUliX LX^ J.y J.llg Clli £*ll^.LXo (1 J.J.V|UJ.U IIIUCISULV. 

ment by a numeral with rearoupinc 












• 






• by" dividing an English liquid measurement 
by a numeral with roRroubinE 












• . 






• metric" units of liquid measxire (liter, etc.) 






• 










* 


•aPbreviations ot metric units of liquid 
me/isure 






• 












• relationsjiip between comparable metric units 
of liquid .measure 












• 






•approximate capacity of any given container 
without metric measuring device 






• 












— -^W 

• by adding any two metric units of liquid 
measure (without regrouping) 








1 




• 




« 
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: mmmics ^ - • • 



* SUB- AREA: LIQUID 



' GOAL(S): ' 


•student BehaVior(s) 




• 

< 


(See previous page) 

- ^ . 

<> 

PERFOR>IANCK STATEMEflTS: 


-% 

a 
c 


CO 

u 
u 

U 

u 

(0 

o 


H r-i 

0) (0 

> ^^ 

i _c • 

ui a 

•H * 

C 

•H Q) 
U U 
•d *J 


L tA. 
(0 

r; 
a> 
E 

(0 

•'§" 

o 
u 


i sequences 


w 

> 
§ 

£/ 

O 

C 


1 Not Applicable 


c 

COMMENTS: 


measure Twith regrouping) 












• 






. • by subtracting any two metric units of liquid 
measure (witt)out regrouping^ • : 




* 








• 






••by su'btracting any two metric units of liquid 
measure (with regrOupinft) ' • 












— 




* 


• by^ultiplying a metric unit of Ifquid 
measure bv a numeral with rpgrouping 












• 




— ~ ^ _ 


. • by dividing. a metric unit^pf ^liquid measure 
by a numeral with regrouping 












• 


/ 




any word problem involvings rretric/ English 
units of Jiouid measure 




•^5 


















































■ i 










• 


* 




-\ — 


• 






















1 , 


















J 


- 


1 












• 
































; -.1 ■ 
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SUB- AREA: DRY 



GOAL(S): \ 


Student Behavior (s) 


4 

<y 

f-4 

cz 
c. 

p. 

< 

IJ 

c 
z: 


1 

- 1 • 

■ 1 
[ 

1 


55. ^ Measures* the (Capacity of any given con- 

tainer to the nearest dry measure dn 
English and metric units. I 

56. Identifies the approximate capacity of 
a container without a measuring device 
in English and metric units. 1 

57. Computes the relationship between any 


c 

g 


constructs 


identlfles-verbai, 
wri t ten , . physical 


counts/measures 


T — 

♦ 

' c 
o. 


CO 

c ^ 
o 

y 

CO 
Q 

9- 

5 


comparable unlets of dry .measur^ for' 


















English and metric units. 


\ 

\ 

\ 
















* 58.. Computes by adding, subtracting, multi- 
plying, and dividing dry measure with 
regrouping for both English and metric . 
units . 

PERFORMANCE STATEMENTS: 


\ 






\ 








! 




















• 










\ 
\ 


■ 1 


• units of dry measure for English and metric 






• 












• abbreviations for units of dry measure (e.g.. 






'• 












• relationships between any comparable units of" 
drv measure Te.^.. 1 oeck = 8 auarts^ 






• 






• 






• approximate capacity of any given container 






• ' 












• by adding units of dry measure without re- 
grouping (English and metric) 


















• by subtracting units of dry measure without 






• 












- • by^mulfciplying^a unit of dry measure by a 
numeral without regrouping (English and metric 


















• Dy dividing a unit of dry measure by a numeral 
without regrouping (English and metric) 














/ 


* 


• by adding units of dry measure with regrouping 
(Enelish and metric) 


















• by subtracting units of dry measure with 
regrouping (English and metric) 
















•J 


•by multiplying a unit of dry measure by a 
multi digit numeral with regroup ing" (English 
and metric) 


































• by dividing a unit of dry measure by a multi- 
r^^£>^^ nnmpml wifh rpproiiolnp ^Enpl ish -mpfr^r 












• 






'I 


























« 
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MATHEMATICS 



SUB- ARE A: 




' \ 


















GOAL(S) : 




Student Behavior<s) 




< 


QQ^ ncaolircS giVcIl LcUJpcL oL UL CO uoxil^ 

Fahrenheit and Celsius scales. 

60. Computes the distance from the freezing 
or boiling point given a^ Fahrenheit/ 
Celsius^ temperature^- ^ 

61. Identifies approximate temperature 
wit;hout the use of' a measuring device 


manipulates 


. constructs 


identifies- verbal, 
written, physical 


counts/measures 


sequences 


computes/converts 


Not Applicable 




in Celsius and Fahrenheit. 


















/ 

62 • Computes by adding, 'subtracting, multi- 


















plying, and dividing temperature 
measures with regrouping. 




















/ 


















PERFORMANCE STATEMENTS: 


















• temperature terms - warm, warmer, hot, cool, 
cold, colder ' 






• 










1 


• thermometer as a device for measuring 
temperature ' 






• 












• thermometer markings (for Celsius and 






• 












Fahrenheit) on a,n«iOven, refrigerator, and 
fever thermometer 


















• degree symbol (°) 






• 


> 










7 • temperatur.e measures as degrees Fahrenheit 
and degrees Celsius 


















• object s termperature to a specified 
accurjacy using a Fahrenheit thermometer 






• 


• 


«■ 








• objec't's temperature to a specified 
accuracy using a Celsius thermometer 






• 


• 








* 


♦ freezing point of water (Fahrenheit and 
Celsius)'' 






• 












boilinfe poii?t of water (Fahrenheit and 
Celsius) / 
















> 

\ 


• the distance from the freezing or boiling 
point given a Fahrenheit/Celsius tempernture 












• 




N 


• by estimytijng the approximate room temperature 


















• by adding! 


temperature measures ^ 












• 






• by subtract 


ting temperature measures 


















by multipl^ 
a numeral 


^inj» ^ temperature measure by 












• 


\ ■ 




• by dividin 
numeral 


^a temperature measure by a 












• 




i 


• word pTobl(^n\s involving temperature measure- 
ment CFahr^nhoit and rf>lsiii<i) 












• 




/ 

/ 




















/ 




















7\ 




















/ \ 

/ \ 
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MATHEMATICS 



SUB-AREA: GRAPHS 



< 

' GOAL(S): 


Stude 


nt B 


ehavior(s) 


o 
< 

C ^ 




63. Identifies types of graphs: picto-' 

j.±a± grapns 9 numoer ±xneS| oar grapnSj; 
broken line graphs, circle graphs, 

6^. Computes comparisons of data of any 
^ j graph. 

rhKi:0KMANCh STATEMENiS: 


Zi 

<u 
Ti 

c. 

i 


constructs 


U 'H 

> > 

1 JZ 

CO c. 

•H • 

c 

•H O 

u u 
C w 

b 


counts/measures 


<^ 

sequences 


computes/converts 


• pi-ctoriai graphs 


• 


w 




>^ 




w 






• parts of pictorial graph - title, names of 

Ar*^^ III 1 iJr^^ 1 1 1 II Ir^l 1 i 


















• comparisons of data presented in a pictorial 






'• 












• number line - positive numbers 


• 


• 


• 












coordinAtes of a point on a number line * 




•' 


• 












• number line - negative numbers 




• 


• 












• comparisons of data presented on a number line 






• 






'• 




1 


• bargraphs , 




• 


• 




/ 






t 


• parts of a bargraph - title, names of axes, 
and the names of the bars (in. a double 
bargraph; 






• 




























• comparisons of data presented in a bargraph 






• 






• 






'• broken line graphs 




• 


• 


/ 




• 






• parts of \ broken line graph - title, names of 






• 












• comparisons of data presented on a broken line 

arnnh 






• 




V 


•, 






• circle graphs 




• 


• 






• 






• fractional part of whole of item in cirdsLe 


# 


• 


• 






'• 






• degree of central angle of item in circle \ 






• 












• by using a compass and protractor for circle \ 
pranh 




• 








• 






. •comparisons of data presented in circle graph 


\ 










• 






• word problems involving graphs 






\ 






• 
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f 
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57 



mHEmKs 









COMMENTS : 


GOAL(S): * ^ 


Stude 


nt Behavior(s) 


1 Not Applicable 


65. Computes perimeter of any given 
closed geometric figure. . 

- 

PERFORMANCK STATEMENTS: 


raanlpulates j 


constructs 


r Identlf les-verbaL, 

1 written; physical 


counts/measures 


1 sequences 


1 computes/converts 


# perimeter ot a square 








• 


• 








• perimeter of a rectangle 






• 


• 


• 








• perimeter o£ a parallelogram 






• 


• 


• 








• perimeter of a rhombus 






• 


• 


• 








• perimeter of a trapezoid 








• 


• 








• perimeter of any quadrila\:eral 






• 


• 


• 








— • 

^•perimeter of a triangle 






• 


• 


• 








• perimeter of any polygon 






• 


• 


• 








• circumfe.rence of a circle.- 






• 


• 


• 








•by estimating the perimeter of any polygon 






• 












•word problems involving perimeter 










• 





































































































































































































































































MATHEMAT/CS 



SUB-AREA: AREA 








GOAL(S): 


Student Behavior (s) 






6fi nnmntit'ps at^a of anv oIoqpH cpoiup trip 

figure by choosing correct formula in 
English and metric units. 

67. Computes surface are^ of a 3-dimen- 
sional figure by choosing dorrect 
formula in English and metric units. 

68r Computes by adding, subtracting. 


w 
c; 

^ 
c 


constructs 


Identlfies-verbal, 
written, physical 


counLs/measiires 


sequences 


computes/converts 


Not Applicable 


- 

COMMENTS: 


multiplying, and dividing units of 


















area* 


















PFRFORMANP.K <;TATf!MPNTS t 


















• two or more objects of related shape but 
different area<s 


/ 


• 






• 








• area of object in terms of an arbitrary 
unit of measure of student's own choosing 
(i.e. beans) 








• 








^ — ^ 
















\ 


• units of« area measurement 






• 










1 


• abbreviations of area measurement 






• 










1 


• relationship between any comparable units of 

area measure (i.e. 1 square fopt =» square 

inches ) ^ 






• 






• 




















\ 

\ 


• area pf a square /' 


















' • area of a req^SSngle 


















• area of a parallelogram 


















• area of a rhombus 


















• area of a trapezoid 


















• area of a triangle 


















• area of a polygon 


















• area of a circle 


















• by estimating thfe area of any polygon 


















• areh of any simple geometric figure when 


















■ ■ Qivoft foraulji ^ • 

• area of any simple geometric figure by 
. rhnQs-inQ cogyQct .fognula . 
















• 


• surface area of a pyramid 


















• surface area of a cylinder 








• 










• surface area of a sphere 








• 










• fliirfnrp prf^A of n riiKp 








• 











MATHEMATICS 









\ 
\ 

'\ 
\ 

COMMENTb : 


GOAL(S); 


Studei 


nt Behavior (s) 


1 Not Applicable 


(See previous page). 

PERt'ORMANCE STATEMENTS : 


manipulates 1 


constructs 


identifies-verbal , 

written, physical 


1 counts/measures 


1 sequences" 


1 computes/converts 


• surface area of a prism ^ 








• 




• 






• surface area of a cone ' / 








• 








/ . 


• surface area of a 3-dimensi6nal figure when* 












• 




/ 

/ 


^ivftn formula -.^ 

' • surface area of a 3-dimi^nsional figure by 












• 




/ 


• using addition involving units of area (with 

rPgrniip-Ln^) Z — 








• 




• 




/ 

/ 


• using sub tract ion/involving units of area 












• 






(without regro>ynng) ■ 

• using subtraction involving units of area 

r^irh rAgrniij^'ng^ — 












• 




/' 


• using multiplication involving units of area 












• 




/ 


• using division involving units of area 












• 




/ 

/ 


• geometric figure when given.area (uses linear 
^^^72«^a'ourJng decide or compass) 




• 












/ 


• 'jifea by estimating (without measuring) 






• 






• 




/ 


\^ area by using comparison 






• 








/ 




• metric units for area measurement 






• 








1 




• abbreviations for metric units of area 
measurement 






• 












• relationship between any comparable metric 
units of area measurement 












• 






• relationship b.etween any metric units of area 
measurement to anv comparable Enelish units 












• 






" • word problems involving area 












• 




























































r 


















• 
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MATHEMATICS 











. GOAL(S): 


Student Behavior(s) 






figure in English and oetric units. 

70. Computes vqlmne of a 3~dlinenslonal 
figure by choosing the correct formula 
In English and metric units. 

71. Computes by adding, subtracting, 
multiplying, and dividing 3 units • 


manlpuiates 


constructs 


CO « 

Xi 0 
U 

0) (/} 

> >, 

1 JZ 

cn cu 

0) 

»w c 

U U 

C u 

0) 

D u 


counts/measures' 


sequences 


computes/ converts 


Not Applicable 


< * * 
-COMMENTS;. 


ot volume measure in English and ' 




















metric units. 


















• 


• 2 or moie similar objects of different volume 










• 


> 


\/ 






• material to find the amount it takes to fill* 
A ^hr^»^^-.H-fTn^^•n«?-^nnal rontainer 


• 
















• English units of volume measure (cubic inch, 

rtihln fppf/i 


















•abbreviations of English units of volume 








t 










•markings on measuring tools (i.e. graduated 


















• relationship between any comparable units 
otf volume measure (i.e. 1 cubic foot = 
cubic inches) 






■ 






• 






















• volume of object(s) using measuring tool(s) 


















• volume of a cube 


















• volume of a prism 
















•* 


• volume of a sphere 


















• volume of a cylinder 


















• volume of a cone 


















• volume of a pyramid ' 


















•by estimating the volume of any 3-dimensional 

geometric fignrp 


















• volume of a 3-dimensional geometric figure 


















• volume of a 3-dimensional geometric figure by 

phnotsinp ^OT*^of*^ foTTniiin ^ 
















1 


1 

• any volume measure to any other English unit 


















• by adding two volume measures (without 
reKrouDinc) 


















• by adding two volume measures (with regrouping 


















• by subtracting two volume measures (without 
recrouDinc ^ 


















• by Subtracting two volume measures (with 
reRrouDin^^ ) 
















,1 ■ 


• bv multiplying two volume measures 
















\ 
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MATHEMATICS 





* < 

GaAL(S): i ' 


Student Behavi 


or(£ 


0 


1 Not Applicable | 


/ 

COMMENTS: 


(See previous page). 

PERFORMANCE STATEMENTS:- 


» \ 
w 

Cj 
u 

rC \ 
-4 

c. 

i 


ij 

u 

3 

> u 
u 

C 
0 

u 


1 identifies-verbai, 
1 written, physical 


1 counts/measures 


1 sequences 


1 computes/converts 














• 






A mVvt* t*-t ^ tm t*c* or \Tr\ 1 iifTip niPA^itre 

• nieLLXC UIIJLLI* KJ i. VUJLUUIC uicaou^^ 






• 












• ^^KKrc»-^7^ -i nnQ nf metric UllltS of VOlume 






• 












moaQiirP — 

• relationship between any comparable units or 
metric volume measure 




\ 


• 






• 






• any metric volume measurement to any compar- 
able Enelish units ' 






I 






• 






• by adtiing 2 metric volume measures 












• 






• by subtracting 2 metric volume measures 






i 






• 






• by multiplying 2 metric volume measures 












• 






• by dividing 2 metric volume measures 


















• formula of volume measurement (LxWxll) 






• 






• 






• word problems involving volume measurement, 












• 






















• 




















- 






























































































































— ■ = ' ' 














































\ 

\ 


















\ 
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\ 
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MATHEMATICS 



SUB AREA: GEOMETRIC SHAPES 






• 

■ 

* 

COMMENTS: 


GOAL(S): ^ - • 


Student Behavior (s) 


I Not Applicable 


72. Identifies geometric shapes (simple 
' and S-dimensional) and the parts of 

any geooetrlc shape. 

73. Constructs geometric shapes without 
using compass. 

74. Constructs geometric shapes using compass 
PERFORMANCE STATEMENTS J 


manipulates 1 


constrdcts 


identif ies-verbal , 
written, physical 


1 counts/meusures 


1 sequences 


1 computes/converts 


• ^i9DiS.^^onie trie shapes- circle, square, 
i^CTan^e, criangie > n > 


















• parellelogram, quadrilateral, trapezoid. 


















• polygon - how many sides, name of shape 


















• parts of a circle - center, radius, diameter, 
^rc-. Cj_rcuniterence « chord 


















• parts of a triangle - base,' height^ hypotenuse 
of a rieht triangle 
















. ■ 

• 


, • 3-dimensional shapes - cubes, prisms, spheres, 
cylinders, cones. D:^ramids 


















'•polyhedron - faces, edges, vertices 


















• height and base of any geometr;Lc shape 
















• 


• diameter, radius 
















> 


• symmetrical figures 






• 












• geometric shapes with compass 
















• 


• parts of geometric shapes using a > , 

prnfrartor , 








• 










• word problems involving geometric shapes 








- 




• 










































N 
















> 
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AWTHEMATICS . 

— ^— — ^— — 

SUB-AREA: GEOMETRIC ELEMENTS 



* GOAL(S) : 


Student Behavior(s) 






/j. icenclllcS goeTnecrj.c eieiut^iiuo 

points line, line segment, angle, 
^ curve, ray, plane. • 

76. Constructs intersecting, parallel 

and perpendicular geometric elements 

without using a compass, 
• > 

77. Measures gporaetric elements using a 


manipulates J 


constracts 


identifies-verbal; 
written, physical 


counts/measures 


sequences 


computes/cpnverts 


Not Applicable 


COMMENTS : 


compass and protractor. 


















I 

s 

PERFORMANCE STATEMENTS: 


















• point . ^ ^ 




• 














• 4 points which two are closest 
•to each other 
















" ■■ ' J 


• 4, points ~ which two are farthest apart 


















• line 
















— . « 


• broken line, curved line, straight line 


4 






-t 










• line segment, ray, angle 


t 




• 












• horizontal, vertical, or slanting lines and 
line segments . . 




• 


• 






T 






• open curVe 


















• closed curve 


















• plane 




— 














• relation between point and plane «-* 


















• intersecting lines 








< 










• parallel lines ' 
















J 


' • perpendicular lines 
















■ ^ 


• length of line segment - 








• 








^ * 


• midpoint of a line segment ^ 


















• simple curve 


















• non-simple curve 


















simple, closed curvd - interior, exterior 


















• intersection of planes 








-4: 










• parallel planes 


















• perpendicular planes 
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MATHEMATICS 



SUB- AREA: GEOMETRIC ELEMENTS 
















pOAL(S): • - 


Stude 


nt Behavior (s) 






(See previous page). 
PERFORMANCE STATEMENTS: 


manipulates . 


- r. 

w ^ 
o 


Identifies- verbal, 
written, physical 


counts/measures 


sequences 


u 

> 
c 

a. 


»— < 

c 
c 




COMMENTS : 


• geometric symbols - Cline segment5?='X^4 ray = 
AF; angle = line = 


















• vertex of an angle 






• 












• sides (rays) of an angle 






• 












•.^acute angle, right angle, pbtuse- angle, 
straight angle, reflepc angle, supplementary 
angle, complementary angle, adjacent angle, 
vprtncal angla 






• 




























• using compass to draw lines and line segments 






• 










• 


• using compass to bisect a line segment 


















• usiivg protractor to measure an^ angle 








• 










• using a protractor to draw an angle of speci- 
fied measurement 














V--. ^ 




^ • using a compass to bisect an angle 








• 










• word problems involving geometric elements 












• 












































































:^ 














- 






















































• 




\ 


















\ 

■ \ 


- 
















\ 


















\ 


















\ 


















\ 


















\ 



Next Step Suggestions ' , 

Af tter conducting the assessment^ the evaluator should^ note if there were specific 
behaviors that the student consistently did not ^perform. If such a pattern 
exists^ it is suggested thJtt: the student initially be taught the specif ic behavior(sO 
using content areas where mastery has previously been denionstrated . 

The p.'erfo^rmance statements within each Sub-area should not be taught in isolation 
(e*g. certain skills in the sub-areas of addition and subtraction of whole nuunbers 
should be taught approximately at the same time)* Depending on the need of ^tne 
student and the content of the sub-area^ the extent of overlap from one sub-area 
to another will vary. The chart provided illustrates the interelatedness and 
gross order of the mathematical subrareas 'which evaluators are encouraged to 
alter to meet the needs of, individual students. Therefore, the ^hart^, which is 
not ail inclusive, is not intended to present the only arrangement of math sub- 
areas but rather one possible alternative. , - 

Solid black lines indicate a specific sequence to follow (e.g. one would not teach 
subtraction before the ^student had acquired some basic skills in addition first)* 
Perforated lines indicate a'flexible sequence one may follow or alter if approp- 
riate for the student. 
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LANGUAGE DEVELOPMENT 



introduction 

\ 

The Language Development section of the Educational Evaluation and Planning 
Package Volume 2 Includes performance statements for the following skill "sub- 
"areas": Visual and , Aural Discrimination, Communication, Graphomoiior Expression, 
Literal and Interpretative Comprehension, Composition, Reading and four 
"Supplementary" sub-areas, which are Structured Composition, Information Retrieval, 
\§pelling and Punctuation. 

Within this section are three components designed to facilitate the evaluation 
of the student's language skills: 

1) Language Development Screening Assessments: These are two sets of- 
broadly stated "goals" which summarize roughly the skills within the 
sub-areas. Because the range of skills represented in the language 
section is broad, two screening assessments have been provided. 
Screening Assessment A reviews the goals relating to visual and aural 
discrimination, communication, and graphomotor expression. Screening 
Assessment B reviews the sub-areas of comprehension, composition and 
reading. The supplementary sub-areas are provided as an optional area 

of assessment and are therefore not Included in the screening assessments. 
By reviewing the items/ goals in the screening device the evaluator 
determines which sub-areas require more detailed assessment. 

2) Performance Statements: These are lists of specific skills for each 
sub-area. The statements appear on a checklist format. By reviewing 
the statements in a sub-area, the evaluator looks closely at specific 
skills which are components of the goal behavior and also notes the 
manner and conditions under which performance occurs, thus providing 
important programming information and increasing the specificity and 
accuracy of the performance .statements. 

3) Next Step Suggestions: Here are included two diagrams which attempt to 
provide an ovexrview of the interrelationship of the sub-areas and also 
some suggestions for the evaluator and teachers for selecting learning 
objectives. 

The sub-areas of visual and aural discrimination and communication and grapho- 
motor expression review skills which are treated in much greater detail in *!Early 
Language Development," Volume I of the Educational Evaluation and Planning Package . 
In Volume 2 "discrimination" sub-areas include skills which involve association and 
interpretation or reasoning skills. 

There is no prerequisite for writing ability or reading ability for the sub- 
^areas of composition, comprehension or communication. Tne performance statements 
in these sub-areas can be displayed in a number of ways - the evaluator records 
the manner of performance which is most appropriate for the student and the skill. 
A student may compose a sentence orally or by writing it or by constructing a 
picture sentence using cards or another symbol system. The skill in question is 
the ability to express oneself in full sentences - the manner of performance is 
individual. Similarly, the term "Coiranunicat jion" does not intend to connote written 
or spoken communication. Rather the purpose .is to evaluate the student's ability 
to formulate messages and ideas and transmit them to another. The means of tran<;- 
mission is recorded on the response grid on which the perfomtance statement appears. 
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Language Development Screening Assessments 

The Screening Assessments are intended as a timesaving device to assist the 
evaluator in the identification of language development^ areas in vhich the 
student ^may require detailed assessment. The items (goals) which make up the 
screen are broadly stated in order to roughly sunnnarize the, range of skills 
defined in detail by the performance statements. The items on the screen 
correspond to the "GOALS" which appear at the beginning of each list of per- 
foxnnance statements. 

Because the range of skills represented in Language Development 2^is broad, two 
screening assessments have been provided. The first assessment. Screening^ 
Assessment A»"reviews the student's performance of skills in the "SUB-AREA"' s 
of visual and aural discrimination, communicat ion and graphomotor expression. 
The second screening device will review skills in the sub-areas of comprehension, 
composition and reading. 

The evaluator should respond to each item on the screening assessment. If a 
skill is displayed spontaneously by the student and in the appropriate context, 
the evaluar.or should mark "Yes." If intervention or instruction is necessary 
to insure performance^ the evaluator would then mark '*No." The space N/A is - 
to be used if the skill listed is not appropriate as a goal for this student. 
For any screening items marked "No," the evaluator completes the list of per- 
formance statements which correspond to that item/goal. 

If the evaluator observes that the student already displays the skills covered 
in Screening Assessment A, then the evaluator may complete only Screening As- 
sessment B and the corresponding checklists of performance statements found to 
be ne.cessary. If the evaluator completes Screening Assessment A and observes 
that the student is not ready for the skills in Screening Assessment B, then the 
evaluator may consider Screening Assessment A and the corresponding performance 
statements the complete language assessment. In such a case the evaluator also 
should refer to the Language Development section of Educational Evaluation and 
Planning Package Volume I. 



Screening Assessment A . 



SUB-AREA: VISUAL DISCRIMINATION 



Yes No N/A 
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1. Sorts object, letters and words into like □ □ □ 
and different groups. (Discrimination) 

2. Sorts pictures of objects or objects by □ □ □ 
function and by category/class. (Classification) 

3. Identifies an object when shown only a part □ □ □ 
of the object. (Closure) 

4. Identifies an object pictured in an irrele- □ □• □ 
vant, confounding background. (Figureground) 

59 ' . 



5. 

6. 
7. 

8. 

SUB-AREA: 
9. 

10. 



Extends an ABABAB^pattern where A & B are 
categories (birds, fish, fruit, etc.). 
(Patterning) 

Iden':ifies an absurdity in a picture' 
(fish watc;hing television) . (Reasoning) 

Identifies element that completes a 
parallel analogy - finger:hand: : toe:^foort . 
(Reasoning) 

Identifies the sequence of events involved 
in a routine activity such asdressing, 
(Sequential memory) 

AURAL DISCRIMINATION 

Identifies language sounds as same/dif ferent. 
(Discrimination) . 

Synthesizes sequence of spaced sounds or 
syllables 'into name/word - ha-mm'burr'guh* rrr . 

(Closure) 

Discriminates spoken phrases differing in 
grammatical structures such' as verb tense 
or noun number - boy running/boys running, 
• sheep is eating, sheep. are eating. (Reasoning) 

Discriminates spoken *words by differentiating 
consonant and vowel sounds ("Boat** not "Boot ). 

Reproduces or Identifies elements in' a spoken 
string of five related words. (Sequential memory) 

Reproduces or Identifies elements in a spoken 
string of five digits. (Sequential memory) 

Identifies an object from spoken description of 
class characteristics - "Show something we eat 
that grows on trees.*' (Classification/Reasoning) 

: GRAPHOMOTOR EXPRESSION 



Dfaws geometric figures such as circle, square, 
triangle and diamond. 

Connects a dot-to-dot drawing. 




t 
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• 










Yes 


No 


N/A 


18. 


Completes a partially-drawn geometric figure. 
(Closure) t ^ ' ^ 


□ 




□ 


" 19. 


Draws a three-part figure which includes • , , 
a face with eyes, nose and mouth. 


□ 

t 


□ 


□ 


20. 


Prints .from memory Upper and lower case 
letters. 


□ , 


□ 


□ 


21. 


Copies or prints a word with correct 
spacing and uniformity of size. - 


■ □ 


□ 




SUB-AREA: 


COMMUNICATION 








'22. ■ 


Imitates three-word sentences. 


□ 


1—1 


1 — 1 


23. 


Uses two-word Combinations including 
Noun-Noun, Noun-Verb, Adjective-Noun and 
Verb-Noun to express nominative, imperative 
. and possessive ideas. 


% • 

□ 


□ 


□• 


24. 


Uses rising inflection/gesticulation to 
express, interrogative. 


' □ 


□ . 


■ Q 


25. 


Uses definite closure to express sentence 
end or completion of unit of thought. 


□ 


□ 


□ 


26. 


Pantomimes a familiar sequence of actions, 
such as driving a car or eating a meal. 


□ 


□ 


□ 


27. 


Interprets a picture or describes an object. 


□ 


□ 


□ 


28. 


Describes an event in chronological sequence. 


□ 


□ 


□ 


29. 

1 


Gives direction3 on how to perform a task of 
at least five steps. 


□ 


□ 


■ □ 


30. 


Finds out biographical/ factual information 
from another person. • 


□ 


□ 


□ 


« 31. 


Adds to a gpoup- discussion, i.e., remarks 
are continuations of remark made by another. 


□ 

• 


□ 

• 


□ 


32. 


Uses noun and verb modifiers. * , 


□ 


I— 1 

□ 


n 


33. 


Expresses time relationships 'through verb * 
tense. , * 

^ 


□ 


□ 


□ 
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Language Development Screening Assessment B 

Screening Assessment B sumtaarize's the checklists of performance statements which 
describe the skills in the sub-areas of comprehension, composition and reading. 

Screening Assessment B is to be completed in the same fashion as the first 
'3cf,eening device. The evaluator Responds to each item, marking '^es" for. appro- 
priate skill performance, ^'No" for non-performance, and. 'WA" if the skill is 
.inappropriate as a goal for the student being described. For each screening^ 
item/goal that, ds marked "No," the evaluator completes the checklist of performance 
statements that corresponds to that goal. ' 

In cases where all responses on the screening assessment (s) are marked "Yes" or 
•*N/A,"'the screen may serve as the entire language assessment. If an item .on 
the screen is marked *^o," the evaluator .completes the corre'sponding performance 
statement checklist. The completed screening assessment (s) together with any 
completed checklists then comprise the language assessment. 



Screening Assessment B 



SUB-AREA: LITERAL COMPREHENSION 



Yes No N/A 



34, Identifies action that is taking place ' □ □ > □ 
in a selection, picture, etc. . . ^ ' ' 

35, Identifies WHO is the actor or main □ □ 
character in'a selection, picture, etc. ^ ' 'J 

36, Paraphrases/describes main J-dea of a scene. □ D □ 

37, Arranges illustrations in order of their □ □ □ . 
occurrence in selection. 

38, Selects picture/word/sentence that verifies □ - □ □ 
statement made about selection. 

39, Identifies picture which illustrates an.- □ □ □ 
•"If then " relationship. 

s 

40, Selects an opposite of a negative ("The □ □ □ 
i one who is not a girl ....") ^ 

41, Identifies a fallacious statement made about □ □ □ 
a selection. 

42, Identifies from content a missing word or * □ q q 
element in a sentence/pictured situation/ 

selection. 
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A 




No 




SUB- 


■ABEA: 


INTERPRETATIVE COMPREHENSION 










43. 


Identifies emotions displayed/pictured. 


□ 


□ 


. □ 




•44. 


Identifies humor in selection. 




□ 


■ □ 




45. 


identifies what will happen next in 

a situation or ^tpry |;probable outcome). 


□ 




□ 


- 


46.. 


Identifies the meanings of idioms . ("come 
by" something, meaning "acquire"; "get 
around" someone, meaning "deceive"). 


□ 


□ 


□ • 


• 


-47. • 


Identifies suitability of actions in 
terms of consequences in relation to 
a character in a selection. 


□ 


□ 

> 


□ 

I 


c 


48. 


Idehtifies author ' s ^purpose in an - 
informative selection. 






t • 

□ 




49. 


Identifies the crisis or climax point 
of a selection or situation. 


□ 


□ 


□ 


. J 


50. 

9 


Identifies author's point of view in a 
Subjective selection. . 


□ 


□ 




• 


51. 


H Identifies the sensory image/sense 
stimulated by imagery in a selection. 


□ 


□ 


□ 




52. 


♦ 

Identifies meaning of figurative language, 
• fncluding simile, hyperbole, 'personification 
and irony ("BreaK^the ice"; "Big *as a house") . 


□ 


□ 
>- 


□ 


SUB' 


-AREA: 


, COMPOSITION 


• 








53. 


Uses complete senten'ces to cotmnunic'ate facts. 


□ 


□ 


□ 




54.. 


Relates a story about a^character either ^ 
" real or imaginary. 


□ 


□ 


□ 






.Relates event which occurred recently. 


□ 


□ 


'□ 




J- 


Links several sentences together (paragraph) 
to describe a person, situation*, etc. using 
adjectives, adverbs, verbals. Imagery. 


□ 


□ 


□ 








' n 


□ 


□ 


• 


58. 


• Composes a friendly letter. 


□ ■ 


□ 


□ 
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f 


} 


« 



59. Portrays/describes* an emotion such as anger, 
joy, frustration. 

*60. Links several sentences together in an 

argument to support own point with! facts. 

61. Defines a word* 

'•62^ Gathers evidence to support a position and 
develops an opinion and gives reasons for 
conclusion .reached 

63.. Links together several paragraphs or units of 
^ thought to describe something or to providec^. 

information. 

64. V Links together several paragraphs or units of ^ 
thought to relate information^ in logical or 
chronological order* 

^ / 

65* Creates a certain mood or tone' in a selection 

by altering delivery or choice/ of words (informa]., 
formal, negative, positive, objective, subj ective) 

SUB-AREA: READING 

66. Identifies upper and lower case letters of 
alphabet 

67. Identifies (\oe sy.llable words including CVC 
pattern words, words with consonaint blends, 
words with dipthongs, digraphs and final silent 

68. Identifl^es x:onsonants , vow€:ls and dipthongs. * 

*; • , 

69. Identifies worc^s formed with suffixes, prefixes, 
and endings. 
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Language Development Performa nce Statements 

The oerformance statements which follow are organized .according to "SUB-AREA." 
lach'sub-SS represents a grouping of similar skills for which ''GOALS" have 
been chosen which roughly summarize the range of skills within the sub-area. 
The goafs which appear. at the top of each list of performance statements are 
the Le as those found in the screening devices. Thus, the evaluator who has 
indicated that an item on the screen calls for more detailed assessment then lo- 
cates the list of 'performance statements which correspond to that item/goal. By 
reviewing the performance statements the evaluator looks more closely at tne skills 
involved in achieving the goal and also records the conditions under- which per- 
formance of "each skill occurs. 

The performance statements appear in a checklist format. Reviewing each of the 
statements, the evaluator indicates by marking appropriate boxes the Conditions 
and Manner of skill performance.^ 

A. Given ; The four columns under this heading are used to indicate 
types of intervention or structure >which assist the student s. 
performance. The evaluator. checks any or all which are appropriate. 
If.- the student performs the skill with9ut assistance, these columns 
are left bltok. ' ^ 

• 

motivational/social intervention : By giving social praise 
. , ' ' or a form of tangible reiniorcement or reward, the teacher 

or evaluator encourages the student to perform the skill. 

environmental structure : ' By changing the setting, altering 
the location, atmosphere, amount of distraction, or size of 
the group, the evaluator aids the student in performing. 

de monstration ; ' By performing the skill or by giving the 
student a completed example of the desired end-product, the 
'evaluator prpvides the student with a model of the expected 
behavior. 

' directions ; By giving step-by-step instructions wh,ich may bo 

written,' spoken, pictured, drawn, etc., the evaluator directs 
the student's performance of the skill. 

B. Per forms in Following Manner ; The performance statements are written^ 
using verbs such as "Identifies," "Discriminates," "Uses," "Creates, 
"Associates." These verbs do not provide a specific description of - 
a skill - there are several ways in which a student may "identify": 
e.g , by pointing, by naming, by marking, by writing, by describing. 
■ Under the heading "Performs in the Folloi^ing Manner" are five columns 
from which the evaluator chooses the method of demonstrating a skill 
which is most appropriate for the student and for. the skill. Thus 
the evaluator increases the specificity and accuracy of the iriitial ^ 
performance statement by noting the manner in which the student uses 



or "identifies. H 
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Identifies by locatlnt : A check in thi« coluBSd indicatejg^^that 
the student points out the correct response - findS^an object^in 
a room, marks an answer on the paper, ^tcl^-JThe correct item or' 
response is present, the student must only locate it and soiiehow 
point it out.- 

identifies by naming ; A check in this column indicates that the 
student not only locates but also labels the desired response or 
item. The student may name an item orally or by writing the name 
or by matching the printed name with the item, etc. 

demonstrates use : A check in this column indicates. that the student 
1 demonstrates . in another context or through another behavior that s/he 
I has a functional knowledge of the content but not in the context or 
I framework called for by the skill statement. For example ,.^a* skill 
; might be .to match or otherwise associate objects with the setting/ 
i most appropriate - car/garage, typewriter/desk/ ppt/kitchen. The 
student may always put things away in th^ir proper areas, from day 
to day but may no,t perform the skill in the' context'^ of "Where does ' 
this go?" ^Or, the studjent may use passive- verbs in speech" but does 
not perform the skill "Identifies' passive verbs" in any oth^r fashion * 
does not name theih,^ poin^-them out, telj'.the rules for forming them, 
^ or produce one on request. Another student mdy Ipcate a book by using 

the card catalog but does not explain his/her system 'for doing so. , 
/These are all examples of "demohstrates use." / > 

describes parts rules of use or construction : check in this 
column »indicates that the student explains^hat is necessary to be 
done to achieve the desired outcome buC'Soes not construct an example 
and does not apply the rules. Such a student identifies the parts 
of a letter by listing or pointing them, od^ and. identifies the rules 
for constructing a letter but does not compose a letter without 
assistance. 

constructs an example : ♦ A check in this column indicates thlit tl^e 
student has- mastered the skill to the degree that s/he independently 
applies the rules and the skills -necessary to produce the desired 
end product. 

Performance Unobserved : Thisticolumn is checked if the student ^does not 
perform the. skill in any manner with or without intervention being given. 

Not Applicable/Appropriate- : This column is marked if the skill is not 
an appropriate learning o^Jjective for the student. The evaluator should 
indicate in the comments column the ''reasons for making such a decision.* 

Comments : Any notes which further explain an evaluator's responses are 
placed in ,this column. Also recorded here are suggestions for equipment 
or other special conditions. Explanation of any choice of "N/A" is also 
placed in the "Comments" column. 
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SUB-AREA: yiSUAL^DISCRIMINATION 1 i 

GOALS: \ 
J.. Sorts objects, letters V"words in-, 
to like & different groups. 



2, Sorts pictures of objects/objects 
by function & by category/class* 

3, Identifies object when shown^ only 
a part of the object, 

4, Identifies an object pictured in - 
an irrelevant, confounding back- 
ground* 



PERFORMANCE STATEMENTS 
Discriminates objects as''3arae/differen 



Conditlcmt and Manner 
of PcrfoinMftce 



Given: 



Iperforai In 
"Following 
Vmmmx; 



(0 

M 
u 
o 

GO 

« o 
^ - 

§r\ C 

>ri a; 



00 



O I -H 



fHC 



CO . 

d 



•Ha 

MM 



Discriminates objects by shape, color, 
size, : ^ 



Illustrates the assembly of an object 
4rom its pa^ts (at least 5 parts) 



Sequences five related actions in 
imitation 



Illustrates the assembly of an S-piece 
puzzle w/ shape antf color cues 



Selects an item from a group that does 
NOT belong 



'Sorts printed words into like/dif fereht 



\ Identifies an object from part of ^ the 

\ obtect 

\ Identifies the parts missing from an 
^incbmplete picture or object ' 



Sort colors by shade and hue 



Matches object with the- most apprp 
a^e location (car/garaee : gt-ovA/kirr,hen^ 



Match body part with corresponding! 
clothing worn on that part (foot /shoe) 



Enumerates objects shown/pictured 



Discriminate object pictured in n9n- 
confounding background - 



Discriminate object pictured in an 
irrelevant, confdUndiuR backgroun _ 



Discriminate line sumperimposed oh a 
geometric debign (all black & white) 



fiaCches pictured patterns 



Creates ma*tch to an ababab pattern, alJ 



ivi^'^s same and all "b"»s same CX' O'X'O 
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SUB-AREA: VISUAL DISCRIMINATION 
GOALS: ' 

5* Extends an ABABAB pattern where 
'.'A" and "B" are categories or 
classes (birds, fish, fruit, etc):. 
' du ck • ap pie • hen ♦pear* go ose • che r ry . . 

6. I,dent:ifies pictured absurdity 
(fish watching television) , 



7. identifies element completing 
pictured parallel analogy. - 
finger :hand: : toe : foot . 



8'. "Identifes sequence of events 
- involved in routine activity such 
as dressing, (sequences pictures, 
demonstrates sequence," etc.) 

PERFORMANCE STATEMENTS 



Extends an ababab * pattern 

Creates a- match to an ababab pattern 
after the model has been removed 
Extends an ABABAB pattern where A & B 
are categories/classes (fish,, fruit , toy 



.Matchesi'^soclates scene§ with similar 
environpental characteristics . _ 




DiscriifcLnates fax:es portraying emotion 
such love^ anger, -^ov. "fear ^ etc. 



•Discriminates as like/different lecter 
& number sequences up to 5 i tems ^ 



Discriminate as like/different word 
sequences up to 5 words 



Identifies an item after it has been 
presentod then i<emoved 



Associated pictures which illustrate 
spatial re 1 a t i on sh ips ( u nde r ^ on^ in ^ ou t )_ 



SortS'pictjaros or objects by class or 
category 



M^tch picture of object or name of 
object with the actual ob'^ject 



Identifies opposltes 



Idontiflos absurdities (picture of^'fish 
watch ing'Tclevision) 



Comljileces picture senterice by identify- 
ing miss in ft element 



Completus pictured parallel analogy - 
f in go r is_to hand as toe is to (foot) 



Sequences picturcfd events of a routine 
.If tlvity such as dressing ^^ ' 

Closes spaced letters to form familiar 
word"* such a-^ own name 



F(^Uows directions given visually 
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SUB. 



AURAL DISCRIMINATION 



GOALSh 



9, /Identifies language sounds as same 
' or different . 

10. ^Synthesizes sequence of spaced 
* ^ sounds or syllables into name/word 
ha«nim«burr»guh. rrr ^ hamburger. 



11. Discriminates spoken phrase diffep h 
ydng in grammatical s^tructures* such 

I as verb tense or noun number - N 
boy running/boys running;^ sheep 
is eating/sheep are eating. 



PERFORMANCE STATEMENTS 



Condition* and Haxmer 
of ?€rfonMPce 



Given: 



Performs in 
Folloving 



eo 

4. 
MC 

°£ 

uv 

Ml. 

01 c 

M 

o z 
m 

21 



01 

4J 

<d 

-H 
M 

P. 

o 
u 



COMMENTS 



Identifies is61ated sounds 



Identifies s'ounds with background ndis^ 
present ^ [ 



Identifies source of non-language 
Sound 



Creates a match to a vocal or musical 
rhythm pattern 



Identifies vocal or musical rhythm 
patterns as same or different 



Identifies non-language sounds as same 
or different " ^ * 



Identifies non-language sounds as same 

or different in ^npP,vn^nmP .nnH p^h^h 



'Identifies rhyme for spoken word - 
^ (^^lat" - ident;ifv r.- ^ t/bAt /^;^^,/mn^^ 



Identifies element completing a $poken 
sentence 



Discriminatessppken phrases differing . 
in adjertlve oletnents (co l pr, sty^p"^ 



Synthesizessequence o^ spaced sounds/ 
syllables Into word (ha «Tmi)«bur'guh *rr) 



Discriminate by intonation the meaning 
of sentPnco ' 



^Identifies word beginning w^ith same 
consonant sound as spoken rue word 



Identifies spoken words wy^sounds omitte i* 



Discriminates spoken words by Initial, 
medial/final consonant <tcund (cat/bnt) 



Discriminates spoken words by vowel 
sounds (two/ toe; 'sew/saw! bat /bit:) 



Discriminates spoken words by vowel 
digraph sbunds Ybon^ /hPP^/hn^^^ ^ 



Discriminate spoken - words including 
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SUB-AREA.: AURAL DISCRIMINATION 



'•GOALS: 

12/ Identifies spoken words by 

differentiating cbnsonant and 
vowel sounds (Ide^ntifies "Boat" 
not "Boot"). 

13. Reproduces/identifies elements ir 
spoken string of 5 related words! 

* 14. Reproducas/identifies elements in ^ 
spoken string of 5 "digits. 

15. Identifies objedt from spoken 
descriptioVi of class character 
istics - *What is something we 
eat that grows on trees?" 

PERFORMANCE STATEMENTS 



Discriminates spoker words by voJel-R 

pninhfnar-fnnQ " Pr or ir nr 1 r- 

Discriminates spoken wOrd by differ- 
ent iat in^g consonant blends 




Discriminates spoken word by differ- 
entiating ccKispnant digraphs 

Discriminates spoken words by differ- 
ent iatiji2varj^ble_^^ 



Identifies correct^ syllabication of 
spoken 2, 3) and 4 syllable words 
Discriminates spoken words, by differ 
entiatTn^endings, e.g., -ed,-s^-ing 
Discriminates spoken words by differ 

enti ating prefixes _/ 

Discriminates spoken words by differ 
entiating suffixes 



Discriminates spoken sequence o£ 5 
related words 



Discriminates spoken sequence of 5 
unY'elated words 



Identifies an object from spoken 
descriptive characteristics 



Identifies an object from spoken de- 
scription of object position (under »on 



Identifi'is object that is opposite to 
one "described • 



Identifies object from spoHen descrip 
tio n of class characteristic 

Iden_tifies sequence of 5 8p6ken 
digit S| 



Identifies emotion associated with a 

Identifies emotion or mood associated 
with son^ or sounds (dir^e r mournful) 
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SUB-AREA: GRAP]H0M0T0R EXPRESSION 

GOALS : 1 

i ^ ( 

16. Draws geometric figures, e,g*A 

circle, square, triangle. . 

17. Connects a, dot-to-dot figure, 

18. Completes 4 partially-drawn 
geomecric figure , 

I v 

,19. Draws ^-part figure including 
, face vlth eyes, nose, mouth, 

20. Prints from memory upper and 
lower case letters. 

21, Copies or prints ^ word with 
correct spacing & uniformity of 

^ -PERFORMANCE STATEMENTS le t t er size, 

Holds crayon and SQr-*'bbles 




Sequences 5 fine-motor movements 



Iden t if i es ma t ch to bio ck des ign 



Completes a push-pull stroke with 
crayon or pencil ^ 



Colors Wthin lines 



Arrange.s objects "Spatially in imitatior 



Identifies outlin^ of ^.ircle, square, 
rectangle ^ . . 



Identifies as like or diffexCint tha_ 
letters of the alphabet 



nditii: 



Conditions and Planner 
Performance 



o 
0 

(0 
(4 O 

0 4J 

H C 
ii 0) 

> ^ 



Identifies as like or different the 
nuhtbers 0 through 9 



DraWsS vertical and horizontal lines 



Draws line within two boundary lines 



Drawi circle 



Draws face 



00 

0 
CO 





CO 


1 






3 C 








4- 




U C 




°c 


CO 


CO 4. 




4J a 
u c 


00 


09 c 


Q> 


o«c 


U 


(0 V 


03 


U 


Q> C 


u 




cn 




.d 


M OC 
0 t 
CO 


mo 







(0 

.0 

0 

0 

CO ^ 



4J 

03 

o 

M 

H 

03 



Draws 3 -part man 



connects dot-to-dot drawing 



Completes partiallv-drawn geometric 
figu re ^ 



Traces upper and lowor case printed 
Ifinr.firfi • 



Prints upper and lower case printed 
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LANGUAGE VEVELOPMEHT 



SUB-AREA: COMMUNICATION 

'GOALS: . 

22. Imitates three-word sentence. 

23. Uses two-word combinations 
including Noun-Noun, Noun-Verb, 
Adjective-Noun and Verb-Noun to 
express nominative » imperative & 
possessive ideas. 

24. Uses rising inflection/gesticu- 
lation to express interrogative, 

25. Uses definite closure to express 
oci^iuciiv^c ciiu or conipxeLion ci 
unit of thought . 












V 












1 


1 Conditions 
1 of Ptri 


1 And Manner 
'ormuce 






«r 1 


G 


^iven: 


Pe 
E 


rformfi 
•pllowi 


in 






1 
1 


H 

0 

CO 

d 

0 U 

■H C 

■H a; 


[environmental structure 1 


[demonstration 1 


[direct ions | 


kdentifles by locating 1 


kdentifles by naming 1 


Idemonstrates use 1 


liescrlbes parts or rules 1 


Iconatructs an exan^le . | 


performance Unobaerved 


llot Applicable/Appropriate 




xini-Ldces tongue, i-ip , moutn movements 


























Imitates breathing rhythms 
























< 


Gestures to- express basic wants & verb 
ideas.: food, toilets co. come, eat ^et^ 
























• 


■^Identifies obiects/nictures of nh^pptsc 


























AT't' "i Pill t'f^C ^rntJo 1 o fL A A T\t-Vij^n /'■/MS A T \ 
fii I. x^uxdLcb VOWcXS Or QipCnongS V, wKAJU/ 


























Articulates consonants & blends (ORAL) 


























Imitates three-word sentence 
























GivGS ves/no reSD0n<3e ^n nl^pc^■^ nno 


























Gives single-word response to questions 


























Uses single-words to express nominative 
possessive, iraoe^ative 


























Uses two-word combinations including 
Noun-Noun, Noun-Verb, Adi-Noun.Verb-N. 
























* 


Makes remarks that are continuat 4.0ns of 
remark made by teacher 


























Indicates interrogative by, rising ' 
inflection' or eesticulatibn 










t 














\ 


Indicates end of sentence or completed 
thought with definite closure 


























Maintains (eye) contact with' 
listeners and speakers (exoressors^ 








e 


















Sits or stands erect 


























Reflects in body actXon/gestureg the 
mood of idea beinp^ expressed 








f 
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lAHGUAGE VEVELOPfABKT 









* # 


GOALS: 


Conditions and Manner 
of Performance 


^Performance Unobserved ♦ 


Ilot Applicable/Appropriate 


\ COMMENTS 


26..-. pantomimes a familiar sequence 
of actions, such as driving a 
car or eating a meal. 


Given : 


Performs 
Followli 
Haxuier 


in 




27. Interprets a picture or describes 
an object . * 

28. Describes an event in chronologi- 
' cal sequence. 

29. Gives directiorts on how to perfor 
task of a least 5 steps. 

30. Finds out biographical/factual 
in format ion from anothe r p erson . 

PERTORKAMCE STATEMENTS 


motivatlonalffeocial 1 
intervention 1 


environmental strut:ture 1 


demonstration * | 


[directions J 


[identifies by ].ocatlng 1 


[identifies by naming 1 


demonstrates use 1 


CO 

3 C 
4- 

u c 

°c 

cc 
uc 
t« c 

0) V 

a c 
u cc 

T3 C 


|construct8 ah example | 


Pantomimes a familiar sequence of 
actions , Ce.g.--^ driving n rm-^ 


























Works with a partner to pantomime a 

lcltUJ.XJ.ctI o 1 i- Udt- 1 Oil lllVOiving c 'PPOT^Xc 
























0 ■« 


Lists some characteristics of an objec 


























Describes a scene or pic-t-ure by lis tin; 
or enumerating plements/chay^gcteristir. 


























Describes action in a scene using 
action words 


























Gives directions on how to reach a 
nearby destination 


























Gives directions on how to perform a 

wC2<^t> \J I. CX X^dOW -J OCCZLJO 


























Answers questions about sel.f conceriiin 

UlfJ^l'lJ^IIH. ri I llIM' J*<lri I l' '11 


























Answers factual questions on topics 


















- 


- 






Describes an event in chronological * 

» V- l| IJ t 1 1 I r 


























Adds to a group discussion by inter- 
jecting own rornrnent*? , opini'^n*? 
























- 


Contributes to group discussion by 

add in p cdnt'inu;3t'irin<? of nno^hr»r''<; ^^rlr 


























Expresses own wants and needs to adult 










w 
















Expresses own w^^iits and need to peers 








Hi 


















Asks questions about own concerns . 
























> 


Asks questions to find out specific 
infoniafion 


























■ Asks another questions about him/her- 

y,, , 


























- 
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LMGUAGE VEVEMEm- 



\ SJUB-AREA: COMMUNICATION 
GOALS: 


Conditions and Manner - 
of Performance 






■ ♦ 


31. Adds to a group discussion, 

i.e., remarks ^re continuations 
of remark made by another^ 


Given: 


Pcrfomifl 
Followl 
Mixmer 


in 

• 
• 










32. Uses noun and verb modifiers ♦ 

33. Expresses time relationships 
through verb tense. ^ 

* 

PERFOBMANCE STATEMENTS 


motivational/social 1 
intervention 1 


environmental structure 1 


[demonstration | 


[directions | 


[identifies by locating | 


[identifies by naming | 


[demonstrates use | 


CO 

a> 

r^ c 

0 c 

u c 

°c 

C0 4J 
U CC 

m c 

CO ^ 

a> c 

«H a 
u a 
u z 

CO 

•o c 


Iconstructs an example * | 


Iperforinance Unobserved 


kiot Applicable /Appropriate 


COMMENTS \ 


Identifies own opinion on issue 


























Identifies group^s opinion on an 


— 4 
























Identifies a main point of 'a discussioi 
. following the disru*?sion 


























Uses" sentences of four types; impera- 
^ fve , interroj? . ,dor larat ^ve .exclamator 
























> 


Uses plural verbs for plural subjects, 
singular verbs for sinp;u1ar subjects 


























^U-ses prepositions of place, time 


























Uses personal pronouns and interroga- 
tive pronouns 


























^ Uses relative pronouns 






\ 




















^ Uses conjunctions 


























Uses compound sentences 


























Uijes • past* ten j;e 


























Uses future tense ^ 
























• 


Use5 present progrcs'sive (to be + -ing 
form ol verb, is Voiini>) 


























Uses prepositional phrases to describe 


























Tsps adverbs and prepos it iona 1* phrases 
tis ri*^sci*lbe verb i,doas CiDorlify vcrhV , 


























Uses verb phrases,, including gerund. 
























• 

** 


r'>t*s future, past and present' cen^ 

l'> fxpress time ro ti-msh i ns overjtcj 


























^ >* T '1 1 r*»' t f|iiot<it ions 
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• 









LANGlf^GE VEVELmENT 









• 

COMMENTS 


GOALS; 


Conditions 
. of Ferfc 


and Manner 
^notnce 


performance Unobserved 


fcot Applicable/Appropriate 


34. Identifies action that is taking 
place in a selection, pictu^, 
etc. ^ 


Given: 


Perfot 
Folic 
Hmdxi 


■ms 

>wir 

ten 


in 




35. Identifies WHO is actor or main 
character in select ion , picture , 

36. Paraphrases or describes main 
idea of a scene 

order of their occurrence in 
select ion . 

PERFORMANCE STAXEMENTS 


CO 
"H 
O 
O' 
(/) 

c 

CO 0 

C "H 
O U 
•H C 
4J ^ 

> H 

8^ 


environmental structure 1 


demonstration - ' 1 


Idl'irectlons 1 


identifies by locating 1 


kdentlfles by naming 1 


■demonstrates use 1 


0) 
0 

HC 
3C 

0 s 

0)4- 
4J Ct 
MC 

to C 
o*(< 

to u 
.0 c 
ja 

•H a 

o: 

0) 

'O c 


Iconstructs an example | 


Follows three step directions 


























Follows directions involving preposi- 
























• 


Identifies an object described or 


























Identifies meaning of an action verb 




















• 






Identifies categories or classes 


























Associates a word with pictorial 
























* 


rKD|;^esei^Lac Ton or worn 

Arranges 5 events (steps *in a familiar 


























Identifies the main character in a 

Gploof" Jon WHO ir*finr\ ic nKont* 


























Identifies the action taking plac'S 
in select4.on ^ 


























Identifies WliERE action is taking 
place 


























Identifies HOW something has occurred 
in a selection 
























C 


Identifies IfflY action has occurred 
(cause' of simple evefit) 


























Answers yes /no to questions regarding 

nun tAj^^nf^Q Ft nr>pH c 


























Identifies main idea of a scene/event 


























Summarizes series of events 






















- 




Identifies synonyms 


























1,. ■4i « ^ 

Identifies meaning of a simple noun-* ^ 
verb-41rei^t obiect sentenro 


























' ' 0 ' 
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LANmGB VEVELOTmm- 











.GOALS: 


Conditions and Manner 
of P€rf ornmce ' 


m 

o 

8 

O 

U 

Q) 


kot Applicable/Appropriate 


COMMENTS 


38. Selects picture /word/sentence that 
verifies statement made about 
selection or event. * 


Given: 


Perform* 

.Follox?± 


in 

• 
* 




39. Identifies picture/situation which 
illustrates ai^ "If th^n ..." 
relationship . 

40. Selects an opposite of" a negative; 
"Jhe one who is not a girl." 

41. Identifies a false statement inad6 
' about a selection as false. 

1 42. , Identifies from content a missing 
1 Word/element m sentence/situation 

1 PERFORMANCE STATEMENTS 


CO 
H 

o 

CO 

H fl 

CO 0 

%t 


[environmental structure 1 


o 

•H 
u 

CO 
U 

4J 

CO 

d 

g 


[directions | 


[identifies by locating | 


[identiiies by naming | 


CO 
CO 

<u 

u 

CO 

u 

4-1 

CO 

d 


CO 

HC 
3C 

he 

^QE 
UQ 
40 

ac 
cow 

hoc 
u 


[constructs an exasple | 


Arranges events in order of occurrence 
in selection 


























Supplies missing word to complete a 
sentence -oral/written/picture sentence 










• 








\ 




; 




Completes a picture or scene by identi- 
fyinj; or supplying missing part 
















*■* • 










Identifies verb tenses 


























Identifies the antecedents of pronouns 
























• 


Identifies the meaning of passive verbs 


























Identifies object of verb in passive 
voice 
























\ 


* Identifies subject of, verb in passive 
voice 














• 












Identifies meaning of complex sentence 
'with one* relative clause 
























• \ 

\ 


Idesitifies common attributes of scenes 
or situations 


























Selects the opposite of a negative 
statement ("The one that is not " 


























Identifies meaning of "If . . ♦ ,then . » " 
sentence or relationship 


























Selects a picture/word/sentence to 

verify scaternen^ nbniit: n srlprfinn 


























Identifies character roles in a story 
or picture * 


























Identifies as fallacious a fal.se state- 
ment about a select lon/story 


























Ident ifies/'associates antonyms 


























Identities from content -a missing^ word 


























» 



























\ 



ERLC 



LANGUAGE VEVELCVMEHT 



SUB-AREA r INTERPRETATIVE-COMPREHENSION 
GOALS : 


Conditions 
of Perfc 


and Manner 1 
)rm4aace 1 






« 


43. Identifies emotions displayed/ 
pictured. 

c 

44. Identifies humor in selection. 


' Given : 


Pcrfot 
Folio 


ma 

wir 

ler: 


in 










45. Identifies what will happen next 
in selection or picture. 

<r 

46. Identifies the meanings of idioms 
(e.g., '*Get around" someone, 
meaning"deceive") . ' 

* 

• PERFORMANCE STATEMENTS 


CO 
M 
U 

o 

w 

CO C 
C "H 

0 u 
w c 

4J 

CO > 

> u 

4J 4J 

35 


environmental structure . 1 


Ideiuonstration J 


[directions • 1 


[identifies by locating | 


p.dentifies by naming | 


|demonst rates use | 


CO 

Q> 

H C 
3 C 
U'H 

U C 
0 = 

0)4. 
4J QC 

uc 

CO C 
OiC 

CO w 
Q> C 

■H a 
u z 

CO 


Iconstructs an example^ | 


^Performance Unobserved 


Iwot Applicable/Appropriate 


» 

^ COMMENTS 1 


Identifies an omit^d word from (ion- 


























Identifies emotions displayed or 
pictured. 












> 














Identifies/rest ructures^ a situation*^or 
scene from descriptive* characteristics 
























* 


Identifies a character from descriptivi 
characteristics 


t. 
























Identifies the multiple meanings of 
words (e.c. . drive^ ll^Iav ^pT^^nr 










• 














« 


Identifies connotative word meanings 
& shades of meaning of words 




















* 






Identifies exaggerations 

4 
























> 


Identifies humor in selection or 
picture ^j^^ 


























IdehtiWes what ■ will fhap pen next in 
situation/picture (probable outcome) 


























Identifies someone's opinion (as .being 
an Interpretation, not a fact) 


























Gives a title^ or key word or phrase 
for a selection 










V 
















Identifies the distinguishing character 
istics of characf^rs in selection 


























Identifies, the meanings of idioms, e.g., 
*'Hov cfld' you come by that?" (acquire) 


























Identifies a nonsense selection >^ 


























Identifies a meaning for a nonsense 
line based on the nthp.r Iidpq in ch.nry . 


























Identifies meaning for a nonsense word 
based on context 


























Identifies emotions of characters in 

^ selection^ 1 


























* Identifies comparison and contrast 
























'mm 
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LANGUAGE VEVELOPmUT 



r ^ 



/ 





I SUB-AREA: INTERPRETATIVE COMPREHENSIONi 

!• 

: GOALS: 


Condxtlons 
of Perf 


and Manner 
oraance 


1 




• 


47. Identifies suitability of actions 

of character -in selection in 
• 

terms of consequences. 


Given: 


Perfo 
Foll( 
K«n 


rms 
owii 
n«r 


in 

9 










\ 
\ 


; 48. Identifies author's purpose :ui 
- an informative selection, 

49. Identifies crisis or climax point 
of a selection or situation, 

a 5.0. Idencifi^es author's point of view 

• t 

PERFORMANCE STATEMENTS 


motlvatlonaX/soclal 1 
Intervention 1 


M 
U 

o 
0 

00 

; 

<0 

u 
% 

0 
0 

u 

•H 
> 

? 


[demonstration | 


[directions | 


[identifies by locating | 


[identifies by naming | 


IdeiDonst rates use. 1 


.CO 

nc 

°c 

(QC 
OtC 

V C 
•H % 

u : 

QQ 

CJU. 


^constructs an example | 


|Performance Unohserv.ed 


liot Applicable/Appropriate 


V 


\ 


Identifies* mood or feelings conveyed 
in a passage or selection 










♦ 
















\ 


IHentifies suitability of own actions 
in terras of consequences for behavior 




























Identifies suitability bf actions of 

con™* 

story character in terms of sequences 


























1 

/ 


Identifies pronoun antecedents among 
< scpry .characters using content clues. 




























Identifies author's point of view in 
an objective, factual 'selection 




























Identifies author's point of view-in' 
a sub-j^tive selection 




























Identifies author's point of view in 
a critique 




























Identifies sarcasm 




m 




















— 




Identifies irony V 






























Identifies author's j 
infnnnarive select ior 


urpose in an 




























Identifies author's purpose in a 
political or p<5^rsuasive selection 
























1 . • 




Identifies the crisis or turning point 
of a sto^y 




























Identifies the event(situation which 
leads to or causes 'the climax of story 




























Identifies a characte 
leads to downfall 


r 's flaw which 
























- 




Identifies the denouement of a 
story or selprflnn 














? , 














Identifies the elements of an adver- 
tisement which are misleading j 


ft) 






















- 




Identifies the elements in a statement/ 
" selerfion th.it are propagandist 














J 










— — -^r^ 




/» 








4 
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LMGUAGE VEmCPm 



SUB-AREA: INTERPRETATIVE COMPREHENSION 



GOALS: 



Conditions ahd Manner 
of Perfornxnce 



51. Jldentif ies* the sensory image or 
sense stimulated by imagery in 
a selection., 

52. Identifies the meaning of figu- 
rative language, including simile ,j 
hyperbole, personification and 
irony. (**Break the ice"; "Big 
as a house") . 



Given : 



PERFORMANCE STATEMENTS 



o 
o 

Icq o 

|0 u 

l|e 

|4J U 

m 



PerfomrtTiiA' 
Following 



a c 



o PI 

4J QC 

U c 
CO C 

Q) C 

<l 
u tr. 



t3 



CO 
i •A 

o 

1 1> 



5^ 

u 

Ol4 



.CO 
•H 
t-i 

a 
o 
t-i 
a 
a 
< 



CO 

o 



a 
a 
< 

4J 

5 



COMMENTS 



Identifies sense to which "Sense-words'1 
appeal; "sm6oth"-touch : "punKent""Smell| 



Identifies the* sense 'or sensory image 
created by a scene or story 

Identifies animal to which images 
relate; hopping-kangaroo/ rabbit 



Identifies figurative language such 
as similes and metaphors " 



Identifies personification (The tree 
protected uff) ; 



Identifies the element out of date in 
a scene in which anachronism is used 



Identifies understatement 



Identifies the elements in science fic- 
tion that differ from everyday reality 



Identifies the elements in fable that 
apply to everdav livine 
Identifies the consequences of actor ^s 
actions for himself' 



Identifies the consequences of actor's 
actions for other characters ^ 



Identifies the effect a ♦particular 
event has on characters' lives 
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^ SUB-AREA: COMPOSITION 
; GOAL?: 


•Conditions 
of Perf 


and Manner 
ormance 








I t53/\Uses complece sentences to 
communicate facts. 


Given : 


Perfo 
Foil 
Km 


rms 


if 

In 

Qg 








/ 

/ 


5A . Relates a* story about a ch^rac- 
[ ^ ter" either realtor imaginary* 
» , 

55. Relates an ^^nt which occurred 
; recently* » *• 

56. Links several sentences together* 
j (paragraph) to describe a person, 
1 situation, etc. using adjectives; 
1 o adverbs, verbals, imagery. 

1 

n PERPORMi^CE STATEMENTS 


motivational/social ~l 
intervention 1 


u 

0 
u 

Ok 

u 

H 

CO 
4J 

c 

% 
g 

u 

> 

C) 


[demonstration | 


CO 

§ 

4J 
U 
Q> 
U 

M 


k 

u 
0 

•O 

CO 
Q) 
«H 

«H 
U 

a 
Tl 


[identifii^s by naming | 


Idemonst rates use 1 


Idescribes parts or rules 1 

Inf tine or ronstrurtion 1 


Iconstructs an. example | 


|perf ormance Unobserved 


fcot Applicable/Appropriate 


* 

COMMENTS 


Identities proper nouns 


























Identifies common nouns ' 




















- 




■ 


Identifies active verbs 


























^ — : 

Identifies passive vQrbs 
















- 


T 








Identifies simple complete sentence 










I 












'r 




Identifies sentence fragment^' ^ 


























^Identifies compound sentence 


























Identifies subject-verb agreement 


























Identifies coordinating conjunctions 


» 




/ 




*» 












T 
« 




Identifies subordinating conjunctions 




V 

• 






1 
















Identifieg^ compound sentences 
























• 


Identifies complex sentences (at least 


























Ide^ntifies 'parallel sentence structure 
in compound sentences 






















> 


. ^ 


tot. iiL 1 r les parallel structure in 


























^ Describes a friend , ^ 


























^ ui.o^riut.t> dii rAccion, Lne motion ot 
a bird, n friend *q wnik, f^t*^ , 


















V 








i<j(.iici4 xL,j> rt.(j unoan V. les m a 
dft ^ r r i p t f o n 
























• ( 


Identified s 1 an expression's \ 








> 
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v 



/ . 



LANGUAGE VEVEL CmENT 



/ 



SUB-AREA: COMPOSITION 

/ 

GOALS: 

5A. continued 
55. concljiued 
*56r~-GontJLnue4 



1 



57. Describes a chaVacte't-. in a story 
• or selection. « ' 

58. Compose friendly . letter (or 
message to a friend). 

59. Portrays/describes an emotion • 
such as auger, joy, frustration. 



PERFORMANCE SyATEMERTS^ 



(0 o 

O 4J 

H C 

CO ' 

> a 



Conditions and Jlittiner 
of ,Perfoxa«ttCT 



Given : 



Pcrforias in 
Following 
Kfluit9r>: 



■■a 



QD 
9 C 

M 

O. 

004- 
. OC 
MC 
(0 C 
O.C 

« V 

O C 

«H Of 

M ^ 
O Z 

m 
c 



ha 



, 0 

I ^ I 
Leu 



o 
u 
a 

< 



COMMENTS 



Relates a story with a plot - beginnin 
climax and end ^* ' 



Relates an event which occurred before 
using past tenses 



Anticipates an upcoming event, using 
future tenses in a description 



Describes what s/he is currently doing 
using present progressive tense 



Describes -own emotions in a situation- 
pugishment ,reward;threat or danger 



/ 



Uses direct' quotations to relay. messa g 
from, one ^person to another 



1 



V 



Uses indirect quotations to relay 
message from one person to another 



Ties two or more sd^ntences together 
with linking words to form thoughtunit 



Uses transitional words to cpnnect 
two or more paragraphs in storytelling 



Composes a letter or message to a 
friend 



Identifies formal language 



Ident if ^s informal language 



Identifies appiropriate uses of formal 
language ' ' 
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/ 



LMmGE VEVEMENT 



SUB-AREA: COMPOSIHON 



GO- 



60. Links s6veral^ sentences tpge- 
,'ther in an argument to support 

own point of view with facts, ^ 

61. Defines a word/ 



62. Gathers evidence to support a \^ 
position and develops an^ opinion 

' and gives reasons fpr conclusion 
reached. 

63. Links together several paragraphs 
or units of thought to describe 

^ — — sSme thing or to provide ihforma-^ 
tion.' 



PERFORMANCE STATEMENTS 



\ 



Conditions and fianner 
of Perfotmattce 



Given: 



O 4J 



Performs In 
Following 
Kotmer: 




:3c 

Mr 

4. 



coc 

Out. 

•Ha 
0 



COMMENTS 



Identifies major points of another's 
presentation to which s/he will respon 



Identifies /fallacy in another's 
argument 



(1 



Identified* points of -agreenient in an \ 
argument^ | 



f Identified points of disagreement ' in 
*^ an argumept • 



Identifies compromises possible in 
a conflict situation [ 



Defines a word that is, concrete. 



Defines* (1 concept^ such as patriotism 



Defines lin emotions, Such as-^ove,hate 



QuestJLon^ another regarding an eveht 
/witnessed ^describes event as told 



erJc 
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/ 



T 



-AREA: «f<J5^0S^TION ' 



SUB' 
GOALS: 

64, Links t9gether several paragraphs 
or uni.ts p*f thought to relate 
information ih logical or 
chronological order. 

65. Creates a certain mood or tone in 
a selection by altering choice 

of words, style of delivery, 
images u^>ed , etc, (informal, 
^ formal, negative, positive, • 
objective, subjectfTve) , 



PEkFORRANCE STATEMENTS 



Reorganizes scrambled sequence of 
eventsi and describes event as ordered. 



Conditions and Manner 
of Perf ormapce 



Given : 



o 
o 
cn 

c 
« o 

C 

O 4J 

■ c 

?J 

'1 CJ 

15 



Performs in 
Following 
K«zm«r: 



^4 



D c o 
o 5| 

(0 c 
cue 



■ 0) 
^ CR 
O ? 

to 



COMMENTS 



Ideii 
sto 



7t|fyTtl 
ri(»s of 



the similarities in the, life 



two characters ('^ "gggFrligy 



Arr^pifees a list o 
in/o'iii.er from sim 



f scrambled details 
mple. to comple'x 



IdentAfl*9 a ittttoai^nt developed 



Identifies a statement developed 
through use of contrast ^comparison. 



Identifies a statement developed 
through use of facts and opinions 



Identifies a statement developed 
through use of analogy 



IdencJlCies a statement developed 
through cause & effect relat^ionships 



Identifies generalization to be made 
from a list of dGL.i j Ir '^ppr t f i r <>v^r>^Q 



Identifies the facts to be isolated to 
support 1 general iza'tionmade 



jdentifles a subjective argument or 
statement ^ I 



■zr- 
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LANGUAGE VEmOmtfT 











GOALS: 


Conditions and Manner 
of PerfoxawDce 








66 « Identifies upper and lower case 
letters of alphabets 

67* Identifies one syllable words 


Given: 


Perfoma 
Follovii 
Itamsr 


in 

• 
• 










including CVC pattern words, 
words with consonant blends, 
words with dipthongs ^digraphs 
and final silent "E". 

PERFORMANCE STATEMENTS 


09 
H 
U 

o 

0 

O'H 

0-*J 
H C 

5e 

H 01 


lenvironmental structure 1 


Idenonstration | 


[directions | 


{identifies by locating | 


{identifies by naming | 


|ieiD0n8t rates use 1 


» 

•31 
°£ 

uc 

(OC 
0 V 

c 

» 

•a c 


Iconstructs an example | 


pperforniance Unobserved 


llot Applicable/Appropriate 


COMMENTS 


Identifies own printed first name 


























lucncxiies singi.y princea xetters oi 
' alphabet, upper and lower case 


























Identifies printed letters with spoken 
sound or signed form of that letter 


























j.aenujLiies pruiuea i.eccer wicn piccure 
or object name beginning w/ that sound 


























Identifies letters as same/different 


























lacncxiies i.owexr case letter wnicn 
corresponds to each uooer case letter 


























Groups printed words by first letter 


























i.uciii.^ 1 xca ptAiitea one— syi.i.aDi.e woras* 
CVC pattern with short vowel 


























J CVC pattern with long vowel 


























with initial blend 


























with final blend 


























with three litter blend 


























with word pattern "old" 




















































with vowel digraphs 


























with vowel and *'R** combinations 


























with dipthongs 


























with silent final "E" 
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LANGUAGE VEVELCVMEKT 











GOALS: 


Conditlcms 
of ttXfi 


«nd Manner 


|Performance Unobserved | 


kot Applicable/Appropriate ' | 


\ 

1 

COMMENTS 


68. Identifies consonants, vowels 
and dip thongs, 

69, Identifies words formed with 


Given: 


Perfomii. 
Followli 
Htmmx 


In 

; 




suffixes, prefixes and endings, " 
PERFORKANCE STATEMENTS 


iootlvatlonal/social 1 
intervention 1 


lenvironmental structure | 


[demonstration ^ | 


[direct ions | 


[identifies by locating | 


{identifies by. naming | 


pemonst rates use | 


CO 

dc 

4. 

«c 

Me 

QIC 

o«c 

O V 

V G 

•H a 
urn 

o z 
» 

•a e 


{constructs an example | 


Identifies one-syllable words: 

with hard and soft "C" and "n" 


























cont ractions 






- 




















with Word patterns "ight" "ild" 

•Mch" 


























with au as *Tcw": quit, quick. 


























Identifies vords with suffixes 


























Identifies words with prefixes 


























Identifies words with twin medial 
consonants: ladder, middle, sitter 


























Identifies words with endings: e.g,^ 
s, es, ine» ed 


























Identifies syllabication of 3syll.word 


























Identifies compound words 


























Identifies letters as consonants or 
vowels 


























Identifies dipthongs 
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Supplementary Language Skills 



In the following section are Included perfornance statements £or these 8ub**areas: 
Structured Coisposltlon, Information Retrieval: Reference Materials, Information 
Retrieval: Visual-Graphic Materials, Spelling, and Punctuation. 

The goals for these sub-areas are not included In either of the Language Development 
Screening Assessments. These skills represent a high-level of functioning within 
the behavior or skill of ^'demonstrates knowledge of a rule by following that rule.*' 
The emphasis on these skill areas increases as the student progresses through the 
school system and emphasis seems to vary greatly from system to system. 

Therefore these sub-areas have been placed as an optional area of assessment. The 
evaluator may select any or all of these sub-areas as relevant and necessary for 
a complete language assessment, keeping in mind the needs of the student and the 
priorities of that student's educational planning. 



99 
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SU3-AKBA.S STRUCTURED COMPOSITION 
GOALS: 



70, Follora requixements and rules 

for communicating' in a particular 
format * ( For example , the 
student is given the rules for 
business letters and composes a 
letter- following those rule for 
components, sequence of compo*- 
nents, language, punctuation, etc) 



FERFORXAlfCE STATEMENTS 



Conditions and namer 
of ttrtormmrm 



GlTen: 



8r 



8 



?crfoTat In 
Following 



«44 



^■1 



CI 

m 

s 



M 



U 

a 

z 

a 



i 



COMMENTS 



Communicates information in format :of 
OtitUne , 



Bibliography 



Summnry 



Rough draft 



Paraphrase 



Definition 



Factual Report 



Essay 



Subjective Description 



Objective Description 



Direct Quotation 



Indirect Quotation 



Short Story 



Narrative of an Event 



Informal letter: friendly .thank- 

you 



appl icat ion , order , 
Business letter trecommendation 



Formal letter: 



regret, thank-you, 



Characterization 
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LMQUAGB vmLomm 



GOALS: 


Conditions and Mioner 
of rerfni— re 


1", 
1 

8 

O 
M 


e 

tl 

U 

8 

1 

e 

H 
H 

1 


COMMENTS 


70 4 continued: 


GiTett$ 


Perfoi 

roU< 




In 

• 




PERFORMANCE STATEMENTS 


n 

H 
U 

o 
m 

H a 
H m 


8 

M 

e 

r-l 

e 

1 

Q 

»4 

> 
0 


§ 
ii 

w 

1 


m 

e 

M 


lldentlfles by locating | 


8 

e 

0 


e 

3 

m 
e 

e 

M 

e 

3 

s 

•a. 


e 

e 

r-l<[ 
PC 

n< 

Ml 

u s 
(i 


; 

8 
9 

s 

• 

5 


Communicates Information in format of: 


























Paragraph - descriptive 


























Paragraph - expositoiry 


























Poem (type defined by rules) 


























Metaphor 


























Simile 


























Bibliography 


























Footnote 


























Biography 


























Autobiography 


























Antecdote 


























Fable 
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LANGUAGE VEVELCPt^m 



1 SUB-AREA: INFORMATION RETRIEVAL: 
1 Reference Materials 
1 GOALS: 


Conditions and Manner 
of Ferf ocnaace 


l^erformance Unobserved | 


llot Applicable/Appropriate . | 


• 


71 • Follows procedures for locating 
correct reference material for 
a specific type of information 


G 


ive 






Pel 
F( 
1 


rfoi 

3ll( 

Im 


cms in 

Dwing 

i«r: 




and for locating that information 
within the material. 

PERFORMANCE STATEMENTS 


to 

H 

U 

o 

(0 o 
0 

H 0 
4J OJ 

52 

4J ^ 


lenvironiaental structure 1 


|denonstration | 


[directions | 


[identifies by locating | 


[identifies by naming | 


peaionst rates use | 


(0 

•HC 

U K. 

(0 4. 
U « 
ViC 

01 

V c 

•H a 
urn 

u r 

00 


{constructs an example j 


Retrieves specific information using: 
Table of Contents 




















































Dictionary 


























Telephone Book 




















































Atlas 
























■ 


Almanac 


























Car* Catalog 




















































Thesaurus 


























Newspaper Index 


























Classified Ads 




















































Reference Guide to Periodicals 
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SUB-AREA: INFORMATION RETRIEVAL: 

Visual-Graphic Materials 

GOALS: 

72* Identifies specific information 
represented on charts, tables 
and other visual -graphic aids. 

PERFORMANCE STATEMENTS 










Conditloni 
of Peri 


K and Manner 
fonuttce 




8 

c 

& 




C 


;ivc 






Pc 

i 


irfo 
^oli 
Xn 


»rafl 
ovi 


\ ir 


I 




H 
<0 
H 
U 

o 

CO 

o ^ 

H C 

tl 


lenvironmental structure 1 


g 

4J 
U 

(0 

s 


lldirections | 


kdentifies by locating 1 


kdentifies by naming 1 


IlieiDon St rates use 1 


CO 

2^ 

My- 
M C 

094- 

(OC 
AC 

M L 
W ^ 

Ml 

US 
CO 


fH 
§• 

s 

M 

O 

a 

m 

a 
o 
u 


£: 
•§ 

u 
o 


Identifies specific information on: 
Bar Graph 


























Line Graph 


























Picture Graph 


























Timeline 


























Globe 


























Weather Map 


























Street Map 


























Topographical Map 


























Map Legend 


























Thermometer 


























Schedule 


























Cartesian Coordinate Axis 


























Map with Longitude and Latitude 
Markers 


























Table 
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LANmGE VEVELCPffENT 



i 



SUB-^AREA: SPELLING 
GOALS: 

73, Applies spelling rules 



Conditions and Manner 
of Perforaaacc 



Given: 



PERFORMANCE STATEMENTS 



H 
U 

o 

CO 

3§ 

C -H 

O 4J 

" c 

52 

' 0) 



Performs in 
Following 
Ninner: 



00 

nc 

M C 

o a 

00 4. 

MC 

OUC 

00 V 
0) c 

u : 
oo 

c 



1 



COMMENTS 



Applies rules for spelling of; 
CVC word with short vowel 



CVC word with long vowel 



Word with initial consonant blend 



Word with medial/final blend 



Word with consonant digraph 



Word with dipthongs 



Word with silent consonants 



Word with silent final "E** 



Word with hard "C*^ 



Word with hard "G** 



Word with soft '»C" 



Word with soft "G" 



^^o^d with "R** controlled vowels 



Word with twin medial consonants 



Word with ^^qu* 



Word with 'V" sound 



1 



Word with "dge" and *^ge" endings 



V/ord with vowel digraphs 



er|c 
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r 



SUB--AREA: SPELLING 
GOALS: 

73 ♦ Continued 



Conditions «nd Manner 
of ferfoCTMBice 



Given: 



PERFORHANCE STATEMENTS 



8 *^ 



Applies rules for spelling of: 
Word with suffix 



Word with prefix 



Compound word not hyphenated 



Perforas In 
Following 
ltann«r: 



11 



o 

4J 

Ml 



C(»mE»TS 



Compound word hyphenated 



Contraction 



Plural of word ending in "F" 



Plural of word ending in s,x,y,2, 
sh,ch,ey ,tch 



Possessive 6f singular word 



Possessive of plural word 



* -ing" participle of verb engine 



Past tense of regular verbs 



Past tense of irregular verbs: swim, 
go> do> see, drink, come, hav e 
•Vino " Ic / . " ,-r 



mg participle of verb ending 
with a consonant 



"ing'* participle of verb endine 



Words contrasting two sounds of '»S* 
e.g.. bns/^c^ 



Words contrasting **f" "ph** "gh'* 



Words contrasting "le'* and "el«» 



Homophone pairs 
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UNGtMGfc' VEmovmuT 



SUB-AREA: SPELLING 
GOALS: 


Ccndltiont and Manner 
of Performance 


|Perf ormance Unobserved | 


Ilot Applicable/Appropriate | 


• 

COMMENTS 


73 ♦ continued 


Given: 


Performs 

Pollovii 
Nsnnw: 


in 
kg 




PERFORMANCE STATEMENTS 


motivational/social i 


kaviromnental structure 1 


g 

•H 
ii 
(0 

ii 

(0 
0 

a 

•5 


[directions 1 


pLdentifies by locating 1 


|ldeatifies by naming | 


i 

pi 


HC 

2^ 

i. 
OJ 

tJ! 

n ^ 

?S 

Ml 

o ; 
71 f 


Constructs m example | 


Applies rules for spelling of: 
Abbreviations 


























Words containing Ight" lid ign ' 


























Word<5 W"f th <5praTnblpd sn&Xl Inc? 


























Words containing vowels followed 
by r« 1» or 5i within a syllable 


























Words contrasting **N'* as in "not" 

with >>N" a?:: -fn "Qign»» 


























Words contrasting £,a^, and i_ in 
endings: ance, ence.ience, lb levant 














































































































































































































• 










































































- 




























F 
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SUB-AREA: PUNCTUATION 
GOALS: 


Condltlona 

of UTfi 


and Kannar 


1 

1 

8 

i 

c 

& 

U 
& 


H 

§ 

a 

1 
1 


■v 

COHKEMTS : 


74. Matches punctuation to emotion, 
intonation, emphasis , meaaing 
desired. 


Givan: 




Parfo] 
Foll< 
Mm 


cm in 

ivlng 

tari 




75. Applies punctuation rules. 
PERFORKANCE STATEMENTS 


H 

a 
o 
m 

H II 


|envlronaental atructure | 


s 

u 
u 
m 

g 


8 

M 


[identiflea by locating | 


[identifiea by naming | 


3 

a 

m 




9 

a 
• 

8 


Uses a nafioil Ati t!hp qen^pnrp AnH ^^ 
indicate closure. 


























initials 


























Uses question marks at end of 
interrogative sentence 


























interject ions (exclamatory) 


























uses exclamation points at sentence 
end of exclamatory statement 


























uacs ocimcuxuii uu sxgnax parcxax 
sentence break w/ cloaelv relatad^sMitL 


























Uses semicolon - lists with commas 
within a series 


























Uses colon to signal list 


























Uses colnn bet*vppn hntir*fi) t» m^nttt'ckis 4n 

time notation (6:10 a.m.) 


























Uses apostrophes for possessive and 
contractions & quote w/n a quote 


























Uses oarentheses to setoff Infortnat^jin 


























Uses quotation marks to signal direct 


























uoco liypucii iU£^ aOulc COmpOUnC WOrCS Gl 

for lenehhv apDopl^lv^s 


























Uses upper case letter for first word 
in sentence 


























Uses upper case letters for 1st letter 


























Uses upper case letters for initials 
and pronoun "I" 


























Indents first word of paragraph 


























Use commas in series, to set off clause 
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Next Step Suggestions 



The diagrams on the following page outline variables to consider in the 
development and planning of objectives and also in assessing a student in the 
area of language development. 

Assessment Options 

The first diagram gives a rough progression of assessment options. The emphasis 
is student strengths • the intent is to assess content and skill through the means 
of communication for which the student has indicated a preference. Thus, if a 
strength Is indicated in aural discrimination, the assessment for comprehension 
and for composition should emphasize aural stimuli - speech, music, noises, taped 
stories, etc. The student then has an opportunity to demonstrate his/her grasp 
of a concept or behavior within a familiar and comfortable framework. Once the 
evaluator establishes that the student), demonstrates comprehension of short stories 
(action, plot, etc) when the story is narrated, then the evaluator/teacher can plan 
to strengthen the student's ability to follow the story line in a picture story or 
written selection. 

The student is also given the opportunity to respond to situations/questions in 
the manner s/he finds most efficient - gesturing, pantomiming, drawing, writing, 
talking, etc. 

Objective Components 

The second diagram illustrates the several options the teacher/ evaluator has in j 
planning a student's advancement toward the goal behavior. Before chosing the 
next performance statement in a cluster, the evaluator may alter certain components 
of the initial learning objective. For instance, the evaluator/teacher may keep 
the verb the same and change the content. The student who matches like-colors and 
geometric designs might be next asked to match like-letters of the alphabet. The 
skill of discriminatin,g like/different remains the same and is applied to a differ- 
ent set of stimuli. The student who traces the letters A-H may next be asked to 
trace the letters V'l". through "P". 

A second option the teacher/evaluator has is to change a skill requirement (verb) 
while keeping the same content and materials (verb object). Thus, the student who 
is tracing the letters ''A'' through 'H'^ of the alphabet might next be asked to copy 
them. Tho content remains the same and the skill requirement increases in complexity 
or difficulty. 

A third option is the manipulation of the conditions under which skill performance 
is expected. The student who is performing a skill in a one-to-one situation might 
next be asked to perform the skill while seated in the general classroom area. Or, 
tlie student who is identifying letters that are large (2") and raised might next be 
asked to identify letters that are printed ^" high on flat paper. 

Thus the teacher/evaluator has the option of altering any of the following components 
of an objective: (a) the behavior or verb; (b) the content or object of the verb; 
(c) the conditions of performance including setting, assistance and materials or 
other environmental conditions. 

By altering only one componet of the objective at a time, the teacher/evaluator 
maintains close watch on the student's performance and is able to pinpoint a stu- 
dent's problem or ability to generalize immediately. 
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ASSESSMENT OPTIONS 



Response 
^^Optlqns 



VISUAL Discrimination 



AURAL Discrimination 



CO 



0) 



Object Picture Letter 



Word 



Panto- 
mime 



Picture 
Sent. 



Printed 
Sentence 



Story Picture Printed 
Mime Story Paragraph 



Non^lang . 
Sound 



Language 
Sound 



Phoneme/ 
Word 



SpoT'- 3n 
Ser^icence 



Narrated 
Story 



OBJECTIVE COMPONENTS 



SAMPLE VERBS 



prints 
names 
points to 
I copies 
traces* 



TRACESl 



Traces 



Traces 



LiiMB^fc^fc Copies 



SAMPLE VERB OBJECTS 



SAMPLE CONDITIONS 



all 26 capital letters 
small-case letters 
capita] letters A-H' 
I numbers 0-9 
own name 



CAPITAL LETTERS A-W 



.** numbers 0-9 



numbers 0-9 



numbers 0-9 



on lined paper 
in 1-1 situation 
with physical assistance 
using ballpoint pen 
■using pencil grip 



WITH PHYSICAL ASSISTANCE"' 



with physical assistance 



ic* using pencil grip 



using pencil grip 



** component being manipulated 
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Appendix 



vowels : a,e,i,o,u,y 



Short-voweled words 



net map 
pen stag 
pet rag 



cob 
got 



tip gtm 
lid stub 
cub 



Long^'Voveled words 

meet mane fine goat mute 
weed tape lied bone cute 
pale road 



CONSONANTS : b,c,d,f ,g,h, j ,k,l,m,n,p,q,r,s,t ,v,w,x,y,2 



Initial consonant blends 
blue flow prod snow 
brat frog scoop spot 
club glow skate stop 
drip grow sleep sweet 
dwarf play small tray 

two 



Final consonant blends 
tact wand mask 
shelf sink wasp 
lift want list 
bail t lamp chasm 
help rapt 



Three-letter blends 
chrome splash 



school 

scrap 

shred 



spring 
street 



CONSONANT DIGRAPHS : ch,wh, th,ph,sh 

Initial digraph : church, whale, thumb, that, phone, sheet 
Final digraph : lunch, with^ tooth, glyph, brush 

VOWEL - "R*' COMBINATIONS : ar, er, ir, ur, or 



scar, bam, farm, card, par 
fern, perch, herd, water 



bird, shirt, firm 
form, porch , score 



purr, turn 
tutor, lord 



SILENT CONSONANTS: 



comb 
rock 



debt 
Sftat 



hi^h salmon 
right taiit 



ofjten 
wrap 



wren 



SILENT FINAL "E" : 



rip/ ripe 
met/mete 



spin /spine 
hat/hate 



kit /kite 
hug /huge 



HARD & SOFT CONSONANTS: c,g. 



came 
cold 



get 
goat 



ci^,y 
cent 



mop /mope 
tap/tape 



gem 
rage 



dim/dime cap /cape 

qui t /quite c loth / c lo the 



VOWEL COMBINATIONS: 



paid 
shawl 
haul 
spray 



peep 
meat 
meant 
drew 



pie 
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float 
boil 
brook 
shoot 



Hi 



grow 
cow 
couch 
hour 
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mouse 
toy 



PREFIXES 



a- 


de- 


form 

A.UL 


8ub— 


ab- 


dia- 




suf — 


abs- 


dis- 


hyper- 




ante- 


all— 


41/ 


sup— 


anti- 


e- 


uu>o 


sus— 


be- 


er— 


nun 


svl— 

a J 4. 


bi- 


eu- . 


over* 




cata- 


ex- 


para- 


syn— 


circum- 


il- 


peri- 


sys- 


co- 


Im- 


post- 


super- 


col- 


in- 


pre- 


trans- 




ir- 


pro- 


ultra- 


con- 


inter- 


re- 


un- 


contra- 


intra- 


ret ro- 




cor- 


int re- 


semi- 






sab- 





SUFFIXES 



Noun suffixes 



Adjective suffixes 



Ad1 /Nou n 



Verb suffixes 



ERIC 



-don 


—en 


— er 


-ful 


••hood 


-ish 


-ness 


-less 


-age 


-like 


-ance 


-ly . 


-ancy 


-some 


-ard 


-ward 


-art 


-y 


-ate 




-ation 


-able 


-cy 


-ate 


-ee 


-escent 


-eer 


-esque 


-ence 


-fic 


-er 


-ible 


-ery 


-ose 


-ess 


-ous 


-et 




-ette 




-ion 




-ism 




-ist 




-ition 




-ity 




-ment 




-or 




-ry 




-tion 




-tude 




-ty 




-ure 









-ile 
-ine 
-ite 
-ive 
-ory 

-al 

-an 

-ant 

-ary 

-ent 

-ese 

-ian 

-ic 



-en 

-ate 

-esce 

-fy 

-ish 
-ize 
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SOCIAL DEVELOPMENT 



Introduction 

The Social Development area of the E ducational Evaluation and Planning 
Package is intended to be used to assess emotional development, shopping, 
transportation, safety, community facilities skills and money management. 
The components of this area are: 

1) Social Development Screening Assessment: This tool is 
designed to expedite the use of the Social Development 
Performance Statements by providing an overview of the 
skills listed under this area. The screen allows the 
evaluator to determine which Sub-Areas require In-depth 
assessment. 

2) Social Development Performance Statements: These per- . 
formance statements, which are arranged by Sub-Area 
(e.g., transportation, safety) and Goal (e.g., uses 
public transportation to reach specified destination), 
describe specific skills (e.g., can operate hand held 
fire extinguisher). By marking appropriate response 
categories the evaluator indicates the student's current 
level of performance with regard to each skill. 

3) Next Step Suggestions: These suggestions, including a 
next step chart, are intended to indicate a general 
sldll hierarchy within the Social Development area. 



These three components, when used in conjunction with other assessment 
materials, are intended to provide the GET with the information necessary 
to develop individually appropriate social development objectives. 
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Social Development Screening Assessment 



The screening device for the Social Development area is designed to assist in 
the identification of those social development Sub-Areas In which the student 
may require a more complete assessment. The device consists of a series of 
goal statements (numbered 1 through 40) which are organized according to Sub- 
Areas. % 

For each screening item, check "Yes" if the student can do it at appropriate 
times and places without instructional (a programmed sequence) or mechanical 
(braces) assistance; check "No" if performance is d^ upon instructional/ 
mechanical assistance or is physiologically inappropriate. 

When all screening items are marked "Yes" and/or "N/A," the screening device 
can serve as the complete Social Development assessment. Items marked "No" 
Indicate the need for a more detailed assessment. This is accomplished by 
assessing all the performance statements within the Sub-Area that contains 
the item marked "No." For example, if the student is assessed "No" on item 
//14 ("Gives and takes simple messages over the phone"), the evaluator should 
turn to the Sub-Area TELEPHONE USE in the Performance Statements and assess 
the student's performance of each statement in TELEPHONE USE. 

The Sub-Areas assessed within Social Development follow no strict developmental 
progression; therefore, it is necessary to assess the student's performance on 
all items of this screening device regardless of the number of "No" and/or 
"N/A" responses within any one Sub-Area. 



Yes No N/A 

SUB-AREA: SAFETY 

1* Walks across streets at crosswalks in □ g g 

travel situations and obe3»s traffic 
signals. 

2. When using electrical appliances, keeps □ □ □ 

fingers away from moving parts j unplugs 
after use* 

3» Demonstrates appropriate responses □ □ □ 

in cases of fire (either real or 
described) ♦ 

4. Follows safety regulations specific □ □ □ 

to the use of workshop machinery. 
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Yes No N/A 

5. Avoids injury when using kitchen □ □ □ 
or workshop tools. 

SUB-AREA: TIME TELLING 

6. Tells time from a clock or watch. □ □ □ 

7. Uses time telling skills to get to □ □ □ 
activity on time. 

SUB-AREA: COMPLETING A BUSINESS FORM *y 

8. Obtains and fills out a simple • □ □ □ 
business form (warranty, subscrip- 
tion, job , application). 

9. Returns completed form to □ □ □ 
appropriate place. 

SUB-AREA: LETTER WRITING 

10. Assembles materials necessary to □ □ □ 
write letter. 

11. Addresses envelope. □ □ □ 

12. Mails letter. ^ □ □ □ 

SUB-AREA: TELEPHONE USE 

13. Uses a telephone for personal calls. □ □ □ 

14. Gives and takes simple messages over □ □ □ 
the phone. 

SUB-AREA: RECREATION 

15. Takes part in conmmnity recreation by □ □ □ 
getting to location of activity, 

engaging in activity, and returning 
home. 

16. Uses home for recreation (e.g. reading, □ □ □ 
playing games, etc.). 
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Y«s , No N/A 

SUB-AREA: MONEY AND BANKING 

17. Names coins and bills* □ □ □ 

18. Reads price tags* □ □ D 

19. Uses appropriate money to pay for □ □ □ 
items. 

20. Coixnts change received from purchases. □ □ □ 

21. Fills out forms necessary for savings/ □ □ □ 
checking account. 

22* Establishes a budget and loanages money □ □ □ 

according to that budget. 

SUB-AREA: SHOPPING 

23. Shops in store appropriate to desired □ □ □ 
items. 

24. Takes selected items to cashier and □ □ □ 
pays for them. 

SUB-AREA: TRAVEL 

25. Travels to and from specified loca-- □ □ □ 
tions on foot. 

26. Uses public transportation to reach □ □ ' □ 
specified locations. 

27. Selectes mode of transportation □ □ □ 
appropriate to needs/activity. 

SUB-AREA: RESTAURANT USE 

28. Locates restaurant facilities in the □ □ □ 
community . 

29. Orders meal when asked. □ □ □ 

30. Displays appropriate behavior vhen □ □ □ 
eating in a restaurant. ^ > -.^ 
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Yes 



No 



SUB-AREA: RESTROOK USE 

31. Locates and uses public restroomo. □ □ □ 

SUB-AREA: SEX EDUCATION 

32. Explains birch control, conception, □ □ □ 
pregnancy, V.D» 

33. Explains own concept of date, including □ □ □ 
information about how to choose a date, 

where to go, etc. 

SUB-AREA: EMOTIONAL DEVELOPMENT 

34. Interacts with others of various ages □ □ □ 
in several situations. 

35. Forms stable att:ichments with others* □ □ □ 

36. Accepts help from peers. □ □ □ 



37. Expresses feelings verbally or with □ □ □ 
gestures. 

38. Evaluates own performance if asked. □ □ □ 



SUB-AREA: MEDICAL MANAGEMENT 

39. Manages own medical/prosthetic needs, □ □ 
including regular checkups. 

40. Arranges for yearly physical /dental □ □ 
examinations. 
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Social Development Performance Statements 



The Social Development Performance Statements are arranged by Sub-Area 
(i.e., transportation, shopping) and Goal (i.e., uses public transportation 
to reach specified destination). The Goals are numbered to correspond to 
the screening assessment numbers. The evaluator uses the results of the 
screening to select the Sub-Areas which require more comprehensive assessment. 

Listed under each Goal in a Sub-Area are specific Performance Statements. The 
evaluator indicates the student's performance of each statement by marking the 
appropriate response categories. The following is an explanation of each of 
the response categories: 

A. Performs Appropriately Without Assistance ; Check this space If the 
student displays the indicated skill at appropriate times and 
places without requiring assistance. 

B. Performs When Provided With ; Check spaces in this section when the 
student requires some special instruction/intervention to perform 
the skill. More than one space may be checked. The categories are: 

physical assistance : Performs the task when physical cues are 
given. For example, in crossing the street, the student waits 
for the "walk" light when his teacher holds her arm in front of 
him. 

verbal assistance ; Performs the task when verbal cues are given. 
For example, the student needs to be reminded to unplug appliances 
before washing them. 

demonstration ; Performs the task when given a visual cue. For 
example, the student fills out a bank deposit slip when his 
teacher is with him filling one out, or when he takes a sample 
to the bank with him. 

instructional setting ; Performs the task when provided with an 
environment similar to the one in which the skill will be applied. 
For example, the student displays shopping skills in the classroom 
store, but not yet in a real store. 

encouragement ; Performs the task when provided with monitoring 
from the teacher. For example, the student fills out a simple 
form properly ^f the teacher tells him, "Yes, you're doing fine," 
after each space is filled in. 

C. Performance Unobserved ; Check this space to indicate that you have not 
seen the student display the skill • 

D. Not Applicable ; Check this space if the skill does not apply to a 
particular student* For example, the section in Medical Management 
on Ileostomy care does not apply to the student who does not have 
an ileostomy. 
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E. Comments ; Use this space to further explain any of the Items 

checked, to note special materials or equipment, or to make related 
comments . 
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SOCIAL VEVEimm 







SUB-AREA: SAFETY 
GOAL(S): 

1. Walks across streets at cross- 
walks in travel situations and 
ob ey s t raf f ic s ignals ♦ 

2» When using electrical appliances, 
keeps fingers away from moving 
parts, unplugs after use. 

3. Demonstrates appropriate responses 
in cases of fire (either real or 
described) • 

4. Follows safety regulations 

ot'c^J.i.J.U tU Lllc Uac yJI. WOLNSllOp 

machinery* 

5. Avoids injury when using kitchen 
or workshop tools. 

PERFORMANCE STATEMENTS 




Performs When 
Provided With 




Performance Unobserved 


Not Applicable 


COMMENTS 


performs Appropriate 
Without Assistance 


physical assistance 


verbal assistance 


demonstration 


instructional setting 


encouragement 




























































































•Uses appropriate door for "in" and "out" 




















• Uses a one way turns tyle (no money) 
correctly* 




















•Keeps money in wallet or pocketbook* 




















•Keeps wallet in pants pocket or purse. 




















•Uses crosswalk to cross street. 




















•Responds appropriately to "walk" "don't 
walk" signals. 




















• Looks both ways before stepping off curb. 




















.•Observes safety regulations while 
traveling on public vehicle - (i.e., bus, 
cab, escalator, elevator - stands behind 
white line, etc. ) . 
























































• Follows safety regulations specific to the 
use of machinery. 




















•Unplugs small appliances when finished 
using them (e.g., mixer, etc.). 




















•Can operate a simple fire extinguisher. 




















• Can indicate three ways to tell if there 
is a fire. 




















• Can leave familiar buildings by at least 
two alternative routes within 30 seconds. 


















• Can list three things to do if there is 
a fire. 




















•Avoids elevators/escalators in cases of 
fire. 




















•Walks in crowds without pushing others. 
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COMMENTS 


SUB-AREA: SAFETY 
GOAL(S): 
(See previous page) 

• 

PERFORMANCE STATEMENTS 




Performs When 
Provided With 




1 Performance Unobserved 


0 
«H 
iH 

^' 


(0 0) 
«H U 
U Q 
O (0 

M 00 
U 9 

o o 


physical assistance 1 


verbal assistance j 


demonstration 


1 instructional setting 


1 encouragement 


• Calls for help in emergencies. 




















• Swims within roped off area at pond or 
pool. 




















• Enters pool by using ladder. 




















• Swims in areas where lifeguard is present. 




















•Uses paring knife without cutting self. 


















•Exercises care when washing knives and 
peeler* 




















• Stores knives' and peeler with blades 
covered* 




















•Holds plug when removing or inserting 
plug in socket. 




















•Unplugs appliances before cleaning. 




















•Uses electrical appliances away from 
water. 


















•Turns off bumer(s) or oven when finished 
with stove. 




















•Uses pot holder whea handling pots from 
stove. 




















•Turns off electricity when changing 
bulbs. 




















•Recognizes need for caution when using 
items marked poison 




















•Stores poisons away from foods. 




















•Extinguishes natch completely before 
disposing it. 




















•Wipes up spills as soon as they occur. 


















•Keeps stairs clear of obstructions. 




















•Walks along side of road or on sidewalk. 



















•Walks facing traffic on roads. 














- 


•Rides'bike in right hand lane. 




















•Indicates turns and stops on bike with 
hand signals. 




















•Uses basket or carrier for transporting 1 
^O^ims on bike. | 



















EMC 111 



SOCIAL VEVELOPtJiENT 



SUB-AREA: SAFETY 
GOAL(S) : 

(See previous page)* 



PERFORMANCE STATEMENTS 



•Uses seat belts when traveling in car. 



0) 
4J 

u c 
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^4 



0 o 



Performs When 
Provided With 



(0 

u 
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COMMENTS 



•Locks door when traveling in car. 



•Keeps hands away from car controls. 



•Keeps arms» etc. inside car when it is 
in operation. 
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SO CIAL mELomiiL 







SUB-AREA: TIME TELLING 
GOAL(S)r 

6. Tells time from a clock or watch. 

i • uses rxne cexiiug skxixs lo sec co 
activity on tine* 








1 


1 Rot Applicable | 


COMMENTS 


M C 

a % 

04J 
MC 

Sa 
oo 


«» 
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• 
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• 

u 

•s 
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e 
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Instructional aattlnsl 


\ 
n 

o 

u 

8 


• 
• 

1 
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8 

1 
ft 


# States time of regular daily events 
(breakfast* etc.) 




















• Stated whether it':? morning, afternoon, or 
night, when asked. 




















• Dcaces wiiac day oc cne wecK Xu Xo* 




















• ocaces wnsu inoncn xc xs* 




















• States what y^d^t it is* 




















• States the date (calendar visitrle). 




















• Reads 'numbers l'*12 sloud. l 




















• Says nuj&bers 1—55. 

— 




















• Locates a clock or watch. 




















• Asks sompone foT ^"I^ha nn i^lnf^k 4a 

found. 




















•States time to the nearest hour* 




















• ouduco uxiQc uo une nearcoL naxi, nour. 




















•States time to the nearest quarter hour* 




















•States time to the nearest five minutes. 




















• States time of appointment. 




















• Arrives at appointment location on time. 




















•Arrives at bus stop on time. 




















•Arrives at work on time every day* 




















•Uses alarm clock in order to wake up in 
time for work or activity. 
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SOC IAL VEVELOPMEHT 





-1 


SUB-AREA: COMPLETING A BUSINESS FORM 
GOAL(S) : 

S. Obtains and fills out a simple 
business form (warranty » sub- 
scrlptlon» job application). 

9. Returns completed form to 
appropriate place. 

PERFORMANCE STATEMENTS 




Performs When 
Provided With 


Performance Unobserved | 


Not Applicable | 


COMMENTS 




physical assistance 


verbal assistance 


demonstration 


Instructional setting 


cs 

Q 

o 
c 

0) 


• Obtains form by sending for It, Jf 
appropriate* 




















• Obtains form by picking It up at an office » 
If appropriate. 




















• Obtains form by removing It from magazine 
or packing crate^ If appropriate. 




















•Uses a pen to fill out form. 




















• Writes (or prints) names In space provided. 




















•Writes (or prints) date In space provided. 




















•Writes (or prints) address In space 
provided . 




















•Writes social security number In space 
provided. 




















•Places signature on form» If appropriate. 




















•Asks for assistance If appropriate* 




















•Malls fora» if appropriate. 




















•Returns form to office, If appropriate. 





















•Identifies In writing a parent /guardian. 


















— 
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SOCIAL VEVBLOPHENT 



SUB-AREA: LETTER WRITING 
GOAL(S) : 

10. Assembles materials necessary to 
write letter. 

11. Addresses envelope. 

12. Mails letter. 

PERFORMANCE STATEMENTS 




Performs When 
Provided 'With 


1 


1 Performance Unobserved 1 


1 Not Applicable | 


COMMENTS 


u 

fd 0) 

«H 0 
M C 

a «o 
0 u 
u a 

8 ^ 
U 0 
0 0 

Li iJ 


physical assistance 1 


verbal assistance 1 


demonstration 


instructional setting 


1 encouragement 


(or pen) > , [ _ 




















AUn1r4c nprlo^1/npn ivt onp bsnri ^ secures 

paper with the other. 




















tWrites date at top of first page. 




















•Writes "Dear 


— 


















•Writes simple sentences describing 
activities/expressing ideas. 




















•Uses appropriate punctuation. 




















letter. 




















•Writes name legibly beneath closing. 




















•Writes return address In front upper left 
corner of envelope or on bar.k of ftnvpilnpa^. 




















• wriLcS niaiJ.ing doaress in cenLer xroni. oi. 
envelope* including zip code. 




















• itUls SLamp on rroni. upper rigni. corner ox 
envelope. ' — — 




















• Seals envelope by moistening g-jmmed 
surface with tongue or sponge and pressing 
it down on back of envelope. 


— 


































letter. 
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SOCIAL VEVELOPMEUT 



SUB->ARBA: TEI£PHON£ USE 
GOALS: 

13. Uses a telephone for personal calls 

14. Gives and takes simple messages 
over cne pnone* 

PERFORMANCE STATEMENTS 


(0 4) 
O 

u c 

04J 

M n 

<VH 

0 o 

£^ 


Perfot 
Provid 


ms When 
ed With 


Performance Unobserved | 


1 Not Applicable 1 


COMMENTS 


physical assistance 


verbal assistance 


c 
u 

CO 

e 

3 
no 


instructional setting 


encouragement 


•Locates teleohonp. 




















•Opens and closes door to booth, if 
appropriate. 




















•Finds number In phone book or on personal 
phone list. 




















•Selects correct change for pay telephone, 
if appropriate. 




















•i#itcs receiver. 




















•Dials directory assistance. If appropriate* 




















•Dials "0" for operator assistance, if 
appropriate. 




















viiiaxs aesireu numoer. 




















• Dials "1" (and area code, if appropriate) 
before making long distance calls. 




















•Recognizes busy signal by hanging up 
receiver • 




















• Allows phone to ring at least six times 
before hanging up. 




















•Walts for someone to answer before 
speaking. 




















• Identifies self at beginning of 
conversation. 




















•Asks to speak with desired person. 




















• Answers simple questions, i.e., ''Where is 
?" "When will he be back?" 




















V \>viii.«j>u\Aco ui^iiv c ^ oobxuii oy oaymE KOOQ Dye . 




















• Hangs up receiver. 




















•Recognizes phone ring by picking up 
receiver. 




















•Gives simple messages over phone, I.e., 
''Please call later", etc. > • •» 




















•Takes simple messages over the phone. 
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SOCIAL VEmOPUENT 



SUB-AREA: RECREATION 
GOAL(S): 

15. Takes part in connnunity recreation 
by getting to location of activity, 
engaging in activity, and return^ 
ing home. 

16. Uses home for recreation (e.g., 
reading, playing games, etc.). 

PERFORMANCE STATEMENTS 



H O 
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CO 
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Performs When 
Provided With 
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u 

•H 
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COMMENTS 



•Expresses preference for a particular type 
of recreation. 



•Plans transportation to activity 

a) by using newspaper schedule 

b) by using bus and train schedules 

c) by determining walking route 

d) by asking directions - assistance 



•Travels to recreational facility. 



•Waits in line to participate, if necessary. 



•Finds staff person of activity to 

a) purchase tickets 

b) ask directions 

•Uses money if necessary to purchase entry. 



•Retrieves change. 



•Obtains equipment if necessary. 



•Takes part in activity by waiting for 
turn. 

•Takes part in activity by watching or 
talklnR appropriately. 

•Demonstrates completion of activity by 
leaving activity area quietly. 

•Returns equipment after use, if necessary. 



•Pays any further charge, if appropriate. 



• Leaves facility. 



• Returns home by appropriate transportation 
means. 



•Chooses leisure time activity for home. 



•Gathers necessary materials for activity, 
(e.g.> reading, crafts, sports). 



•Assembles people for participation in 
activity (e.g., cards, games K 



•Cleans area upon completion of activity. 
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SOCIAL VEVELOPMEMT 



SUB-AREA: MONEY AND BANKING 
GOAL(S) : 

17. Names coins and bills. 

18. Reads price tags. 

19. Uses appropriate money to 
pay for items. 

20. Counts change received from 
purchases. 

21. Fills out forms necessary for 
savings / checking account. 

22. Establishes a budget and 
manages money according to 
that budget. 
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Performs When 
Provided With 
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COMMENTS 



PERFORMANCE STATEMENTS 



•Names coins (penny, nickel, dime, quarter), 



•States the value of coins (penny, nickel, 



•States coin value equivalence - i.e., 
one nickel =» five cents, 1 nickel & 2 
dimes = one quarter. 



•Makes change for $1 or less (both $.59 
and 59c). 



•Makes change for $5 or less. 



• Makes change for $10 or less. 



• Makes change for $20 or less. 



•Reads price tags for $1 or less. 



•Reads price tags for $5 or less. 



• Reads price tags for $10 or less. 



• Reads price tags for $20 or less. 



• Names numbers 1-100 



•Computes an itemized bill. 



•Uses pocket calculator to add and subtract, 



•Spends money according to pre-established 
budget. ^ 



• Saves money/ tokens in a personal bank. 
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SOCIAL VEmomm' 





SUB-AREA: MONEY AND BANKING 
GOAL(S): 

(See previous page) 

PERFORMANCE STATEMENTS 




Performs When 
Provided With 




Performance Unobserved 


Not Applicable 


COMMENTS 


Performs Appropriate 


physical assistance 


verbal assistance 


demonstration 


instructional setting 


encouragement 


• Signs name legibly. 




















• Writes or prints address* 




















• Asks custoiner service representative for 
assistance in opening a savings/checking 
account* 





































• Fills out withdrawal slip. 




















• Fills out deposit slip. 




















V vjxvco ^iwxuit uiuiiCjr apj^LiJ^L xclL>c^ uiJ 

bank teller. 




















• Fills in a personal check. 




















V uum|/ULco uaj.cince ox oavirii^s/ cnecKmg 
account. 
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SOCIAL VEVELOPMEUT 



SUB-AREA.: SHOPPING 
GOAL(S): 

23« Shops in store appropriate 
to desired items* 

iSKes seiecueQ iLeins co casnier 
and pays for them. 

PERFORMANCE STATEMENTS 


iH 


Performs When 
Provided With 




Performance Unobserved 1 


Not Applicable 1 




U 

(9 4) 
«H V 
U C 
0 

P4J 

M CO 

u d 

0 0 
UU 


physical assistance 


verbal assistance 


demonstration 


instructional setting 


encouragement 


•Locates store appropriate to desired 
Durchase. 




















•Locates general item(s) for purchase (i*e*» 
canned goods section, ladies clothes) * 




















•Reads nricG from orice tas* 




















•Uses comparison shopping skills to 
select specific item. 








































•Puts item in shopping cart, if 
appropriate* 




















•iveeps rougn Laxxy or cosu or sllx iucuis« 




















•Walks to check*-out area. 




















•waits In line to check out* 




















•Puts item(s) on cashier's counter* 




















• Takes appropriate iDoney from wallet* 




















•Gives money to cashier* 




















•Receives change from cashier or change 
from machine, counts it« puts it in wallet. 




































































































•Takes a shopping list — has pre-planned 
for shopping. 




















•Leaves packages closed until they are 
paid for* 



































































































SOCIAL vimopt^Eur 



SUB-AREA: TRAVEL 
GOAL(S}: 

25, Travels to and from specified 
locations on foot. 

^0* uses pUDJLl,C LLall9porLaLl,On LU 

reach specified locations. 

27* Selects mode of transportation 
appropriate to needs /activity* 
PERFORMANCE STATEMENTS 






>> 

r-4 


Performs When 
Provided With 


Performance Unobserved 


Not Applicable 


COMMENTS 


U 

(0 0) 
•H 0 

u c 
ou 

U CO 

U 0 
0 0 


physical assistance | 


verbal assistance | 


demonstration 


instructional setting 


encouragement 


•Walks independently to at least one 
specific location within two blocks of 
his/her residence or school. 






































tWalks independently to at least one 
opcuj.i^(« jLucaui.on wiLnin one naJLX mxjie 
of his/her school or residence. 






































•Travels by bicycle to at least one 

jLU(.cii.i.uii wiLnxn LWO DJLUCIVS 

of his/her home or school. 






































•Travels by bicycle to at least one 
specific location within one half mile 
of his/her residence or school. 






































•Uses one form of public transportation 
(bus» taxi cab» subway « etc.)* 




















•Waits at appropriate location in 
designated area for public transportation 
vehicle (bus stop, subway stop, etc.). 






































•Identifies appropriate public 
transportation vehicle by number 
and/or sign of destination. 






































tidentifies times required for trip 
departure, travel, arrival. 




















•Waits turn when boarding vehicle. 




















•Boards vehicle independently, (i.e., 
climbs steps) 














- 






tPays correct fare U^e., in exact change^ 
waits for change) . 


















•Pays tip, if appropriate* 




















•Pays fare to appropriate person/machine. 




















•Remains in seat while vehicle is moving. 


















•Interacts appropriately with other 
passengers, i.e., talks in soft voice, 
does not seek attention. 






































•Abides bv posted notices (no smoking, 
stand benlnd white line). | 
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SOCUL VEVELOPMEUT 



SiJB-AREA: TRAVEL 

GOAL(S): 

(See previous page) 
PERFORMANCE STATEMENTS 




u c 
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C/) 

0 0 


Performs When 
Provided With 


Performance Unobserved 1 


Not Applicable 1 


COMMENTS 


physical assistance 


verbal assistance 


demonstration 


instructional setting 
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•Uses cues (landmarks, etc.) to identify 
location for disembarking. 




















•Informs driver of destination (cab driver, 
elevator operator). 




















•Calls for vehicle (phones for cab, 
pushes elevator button). 




















•Asks for assistance when necessary. 




















•Selects appropriate mode of transportation. 
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SOCIAL VEmOPHEtfT 



SUB-AREA: RESTAURANT USE 




Perfon 
Provld 


ns When 
ed With 




0) 






GOAL(S): 

28* Locates restaurant facilities 
in the community* 

29. Orders meal when asked ♦ 

30» Displays appropriate behavior 
when eating in a restaurant. 

PERFORMANCE STATEMENTS 


performs Appronriate 


physical assistance 


verbal assistance | 


demonstration 


1 instructional setting 


1 encouragement 


1 Performance Unobser\ 


1 Not Applicable 


COMMENTS 


•Locates a restaurant. 




















•Enters restaurant. 




















•Waits to be seated, if appropriate. 




















• Sits at either counter or table, if 
aooronriate* 




















• Waits in line if there are no seats. 




















• Locates menu. 




















• Locates categories of food on menu. 




















• Uses sight word vocabulary to select items 

from mfinti _ 




















• Reads price of desired foods. 




















• Chooses foods within budget. 




















• Waits turn to order. 




















Asks wait person to describe unfamiliar 
foods . 




















• Orders foods decided upon. 




















• Uses utensils, glass, napkins appropriately 





















^ Places utensils on plate when finished 
eating. 




















• Picks up check* 




















• Checks bill and takes appropriate money 
from wallet. 




















• Leaves appropriate tip, if situation 
requires* 




















• Gives bill and money to cashier or to 
waitperson if appropriate* 




















• Receives change, counts it, and places 
it in wallet. 




















• Picks up parcels and leaves restaurant. 




















• Locates end of line at cafeteria. 




















• Picks up tray and utensils in cafeteria. 
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SOCIAL vevelopmbut 









COMMENTS 


SUB-AREA: RESTAURANT USE 
GOAL(S): 

(See previous page) 
PERFORMANCE STATEMENTS 


>> 

H 


Performs Vfl 
Provided W 


len 
Ith 




1 Performance Unobserved 


1 Not Applicable 


4J 

•H O 

u c 

O CO 

ou 

U 03 
(0 

34-1 

0 o 


physical assistance 


verbal assistance | 


demonstration 


instructional setting 


1 encouraj^ement 
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• When finished eating, picks up tray and 
utensils and takes to disposal area. 
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SOCIAL VEVELOPmUT 







COMMENTS 


SUB-AREA: RESTROOM USE 
GOAL(S) : 

31. Locates and uses public 
rest rooms. 

PERFORMANCE STATEMENTS 




Perfor 
Provid 


ms V 


fhen 
fith 




Performance Unobserved 


Not Applicable 


performs Appropriate 


physical assistance 


verbal assistance 


demonstration 


instructional setting 


encouragement 


• Locates sex appropriate restroom. 




















• Reads cost of pay toilets and selects 
appropriate coin. 




















• Inserts coin and operates coin lock. 




















• Enters stall, if appropriate. 




















• Closes and latches stall door, if 
appropriate. 




















• Dresses fully before opening door. 




















• Unlatches door, if appropriate. 




















• Leaves stall promptly. 




















• Washes and dries hands . 




















• Leaves room as clean as it was found. 








































































- 








































































/. 









































































































































ERIC 



125 

138 



SOCIAL VEVBLOPMEUT 



SUB-AREA: SEX EDUCATION 



GOAL(S) : 

32. Explains birth control, 
conception, pregnancy, V.D. 

33. Explains ovn concept of dating. 
Including Information about how 
to choose a date, where to go, 
etc. 

PERFORHANCE STATEMENTS 



0) 



S CO 
Q*CO 



Performs When 
Provided With 



CQ 
0) 

Cd 

tH 

a 

0) 



Cd 

> 



0) 



0) 

CQ 

•§ 
c 
p 

u 
c 



u 



COMMENTS 



•Demonstrates understanding of physical 
similarities and differences in males and 
females by describing (or pointing to) 
like and unlike parts, 



•Names major sex organs in male and female 
(vagina^ penis, etc). 



•Identifies location of reproductive organs, 
given an illustration or model* 



•Describes major reproductive functions of 
male and female sex organs. 



•Describes what the word "intercourse" 
means. 



•Describes what happens during process 
of conception, i.e., gives simple 
explanation of process: egg + sperm — 
embryo — offspring. 



•Describes physical changes which occur 
during pregnancy. 



•Describes conditions necessary for 
pregnancy to occur. 



•Describes how fetus is nourished and 
sheltered within mother's body (using 
"uterus," **placenta") 



•Describes how baby is bom. 



•Describes hsif baby is nourished after 
birth (using "breast." "hott^le ") 



•Explains need for medical monitoring 
during pregnancy. 



•Describes changes that occur in the male 
and female at the onafit of ptih^rfy. 



•Describes (defines) menstruation, and 
describes appropriate sanitary care. 



•Defines birth control. 



• Names and de&^cribes several methods of 
birth control. 



• Explains where and how birth control 
information may be obtained. 



•Describes symptoms of gonorrhea and 
syphillis. 



•Describes means of preventing gonorrhea 
and syphillis. 



•Seeks medical attention if symptoms of 
gonorrhea/ syphillis occur. 
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SOCIAL VEVELmm 



SUB-AREA: SEX EDUCATION 
GOAL(S) : 

(See previous page) 
PERFORMANCE STATEMENTS 


H 


Performs When 
Provided With 




1 Performance Unobserved 1 


1 Not Applicable | 


COMMENTS 


U 

(Q 0) 
•H O 
U C 
0 CC 
04-* 
U CO 
O/H 

n 

0 o 


physical assistance 


verbal assistance | 


demonstration 


instructional setting 


1 encouragement 


• Describes masturbation. 




















• Explains own concept of dating. 




















•Describes what he/she finds attractive 
In a preferred partner. 




















•Explains own concept of responsibility 
within a relationship. 
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SOCIAL DEVELOPMENT 







SUB-AREA: EMOTIOIIAL DEVELOPMENT 
GOAL(S) : 

34. Interacts with others of 
varioiis ages in several 
situations. 

35. Forms stable attachments with 
others « 

36. Accepts help from peers. 

37. Expresses feelings verbally 




Performs When 
Provldt^d With ' 




Performance Unobserved 


Not Applicable 


. COMMENTS 


(d 0) 

•HO 
U C 
O CO 

ou 
u a 

0 o 

(MX 


physical assistance 


verbal assistance 1 


demonstration j 


instructional setting 


encouragement 




















or with gestures. 

38. Evaluates own performance if 
asked • 

PERFORMANCE STATEMENTS 
























































• Indicates awareness by turning toward 
sound or toward familiar person entering 
room. 






































•Becomes quiet in response to adult 
attention. 




















• Investigates environment by touching, 
moving* 




















• Indicates preferences for certain stimuli 
ocxci^Liiig xLciuo wmcn possess par 
tlcular, consistent qualities. 






































• Laughs/smiles when taking part in a 
pleasurable activity. 




















• Interacts with familiar persons. 




















• Looks toward speaker when name is called. 




















• Is separated from preferred adult without 
crying. 






9 














• Accep.ts help in dressing activities from 
adult. 




















• Enters new situation with preferred adult 
without hiding. 


- — 


















• Accepts help from adult after expressing 
frustration verbally (vocally) . 












% 






• Identifies body parts which are named. 




















• Imitates faclax expressions, gestures. 




















• Asks for help in frustrating situations. 


















• Imitates peers in activities. 




















• iniLiaLes acEiviLies wltn !•! instruction. 




















• Initiates activities without 1:1- 
instruction. 
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SOCIAL VEmOPUEUT 



sub-area: emotional DEVELOPMENT 
GOAL(S): 

(See previous page) 
PERFORMANCE STATEMENTS 


rH 


Performs When 
Provided With 




1 Performance Unobserved 1 


1 Not Applicable | 


COMMENTS 


4J 
CO ^ 
•H 0 

u c 

O (Q 

U 0) 
OH 

09 

O 0 


physical assistance 


verbal assistance 1 


demonstration 


instructional setting 


1 encouragement 


•Plays with materials by himself only. 




















•Plays side by side wlth>peer, not 
interacting (parallel plav) . 




















•When directed by adult, shares 
possessions with another child. 




















• Offers toys to other children. 




















•Interacts with peers through materials. 




















•interacts with peers without materials. 




















•Scates names of body parts. 




















•Draws a human figure with recognizable 
major parts. 




















• Remains in a group of 2-4 others for 
quiet activity. 




















•Works with others to establish game 
rules. 




















•Chooses to interact sometimes, to be 
alone other times. 




















•Labels or expresses own feelings. 




















•Labels or expresses feelings of others. 




















•Engages in fantasy play. 


















•When asked can identify his play as 




















•Performs for others. 


— 


















•Indicates whether items are his 
possessions or not. 




















•Points to his image in a mirror 
reflecting a ^roup. 




















•Points to himself in a group picture. 


















•Identifies body parts according to 
function. 


















•Describes situation in vhich student 
experienced strong feeling^s. 




















•Expresses feelings vhile in situation 
(may be accompanied hy actine out^ . 




















•Expresses feelings rather than 
acting upon them. 
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SUB-AREA: EMOTIONAL DEVELOPMENT 
GOAL(S): 

(See previous page) 
PERFORMANCE STATEMENTS 




u 

•H V 
U C 
O D 
04J 

^1 

CO 

0 c 
Or* 


Performs When 
Provided With 


Performance Unobserved | 


Not Applicable 1 


COMMENTS 


physical assistance 


verbal assistance 


demonstration 


instructional setting 


encouragement 


•Expresses feelings appropriately after 
bein^ told he is right/wrone. 




















•Moves on to new activity after praise or 
criticism. 




















•Expresses self praise appropriately. 




















•Expresses self criticism appropriately. 




















•Expresses agreement or disagreement with 
another person's evaluation. 




















•Sometimes asks adult to perform task 
without first trying it. 




















• Asks "is this right?" after each step in 
the task. 




















•Asks "is this right?" after the task is 
complete. 




















•States his own evaluation after completing 
the task. 




















• Takes only one siu in arguments. 




















•Describes why situations are preferred. 
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SOCIAL VEVELOVMENT 



SUB-AREA: MEDICAL MANAGEMENT 



GOAL(S): 

39. Manages own medical/prosthetic 
needs, including regular 
checkups • 

40. Arranges for yearly physical/ 
dental examinations* 

PERFORMANCE STATEMENTS 



u 

(0 0) 
•H U 
M C 

o a 
o u 

U CD 



U 0 

o o 



PROSTHESES 



»Cares for skin, checking for irritation 
and pressure points, and cleans skin 
thoroughly. 



^Applies prosthesis as directed by 
physician ♦ or therapist. 



»Cares for device by cleaning and 
lubricating it, if appropriate - 



►Describes limitations of prosthesis 
and avoids using it in dangerous 
situations. 



•Has regular checkups for fit. 



WHEELCHAIR MOBILITY 



•Positions and locks chair. 



•Transfers to chair. 



•Transfers from chair. 



> Unlocks chair. 



►Navigates environment, including doors, 
corners, ramps. 



Aware of limitations of wheelchair by 
a voiding stairs ^ etc. 



DENTAL CARE 



►Practices oral hygiene by brushing teeth 
J3,ilyjt 



►Seeks professional attention twice a year 
for cleaning and checl'ups. 



►Seeks professional attention if 
problems arise with teeth or gums. 



GASTRO-INTESTINAL. GENITO-URINARY: 
GASTROSTOMY > COLOSTOMY. ILEOSTOMY 



► Cares for skin, including cleaning area, 
checking for skin breakdown, infection 
around tube. 



• Removes appliance by unhooking belt, 
peeling bag from skin. 



Performs When 
Provided With 
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COMMENTS 
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SOCIAL VEVELOPMEUT 



SUB-AREA: MEDICAL MANAGEMENT 
60AL(S): 

(See previous page) 
PERFORMANCE STATEMENTS 






performs Approorlately 
Without Ap^ist^nce 


Performs When 
Provided With 


Performance Unobserved | 


Not Appljlcable | 


COMMENTS 


physical assistance 


verbal assistance 


demons trat Ion 


Instructional setting 


encouragement 


•Cares for bag by washing it out, 
reapplying seal. 




















•Reapplies bag by sealing to skin around 
tube and re-hookinc belt. 




















•Seeks medical attention if there is no 
drainage, if diarrhea occurs, or if 
illness/vomiting develops. 





































•Gets prepared "diet" and uses it. 




















DIABETES 




















•Describes disease, including Information 
about not ingesting sugar, etc. 




















• Describes S3nnptoms of onset of diabetes, 
weight Iocs, etc. 






































•Monitors diet according to medical 
directions. 




















•Seeks and maintains contact with 
physician for checkups 4_etc. 




















•Performs urine test at home to monitor 
condition. 




















•Takes oral medication, if appropriate, 
usinR correct dosafse. 




















•Takes parenteral medication if appropriate, 
using correct dosaee. 




















•Describes possible complications of 
diabetes. 




















• Cares for skin, including special 
attention to blisters, swellings. 




















• Recognizes insulin shock and ingests 
sugar. 




















•Recognizes onset of diabetic coma (if 
possible) and seeks medical attention. 




















• Wears a Medic Alert tag. 




















SEIZURES 




















•Seeks medical attention after first 
seizure. 




















• Shox^s awareness of onset of seizure 
(Grand Mai) by moving to an uncluttered 

place, lying down, etc. 
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SOCIAL VEVELOPMEhir 



SUB-AREA: MEDICAL MANAGEMENT 
60AL(S): 

(See previous page) 



PERFORMANCE STATEMENTS 

•Takes oral medication as appropriate, in 
dosage prescribe* ^ M.D. 



•Wears Medic Alert tag. 
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Performs When 
Provided With 
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COMMENTS 



BIRTH CONTROL 

(See Sex Education section) 



RESPIRATORY 



•Recognizes synrptoms of cold and treats 
it (liquids > rest, aspirin) > 



•Describes complications of cold: long 
lasting cough, fever for longer than 48 
hours, ear ache, sore throat longer than 
48 hours, and seeks medical attention if 
symptoms occur. 



•Seeks medical attention if difficulty 
::^eathing, suffering from chest pain. 



TRACHEOTOMY 



• Cares for tracheotomy by changing 
dressing, cleaning skin surrounding 
checking for skin breakdown or infection. 



•Seeks medical advice if cough or fever 
develops . . . 



ALLERGIES 



•Avoids food, medications, etc. that 
produce reactions. 



• Uses medication, ointments in treatment 
of exzema. 



AUDIO-VISUAL AIDS 



•Cleans glasses, contact lenses. 



•Checks prescription every 2 years with 
ophthalmologist/audlolog lst 



•Changes battery in hearing aid. 



• Cleans earmold regularly. 



>Turns off hearing aid when not in use. 
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SOCIAL VEVELOPMEKr 



SUB-AREA: MEDICAL MANAGEMENT 
GOAL(S) : 

(See previous page) 
PERFORMANCE STATEMENTS 


performs Appropriately 1 


. Performs When 
Provided With 


Performance Unobserved 1 


Not Applicable | 


COMMENTS 


physical assistance 


verbal assistance 


demonstration 


instructional setting 


encouragement 


GENERAL 




















•Has annual physical checkup. 




















•Seeks medical advice if unusual physical 
condition develops. 




















#Uries elementary first aid: washes cuts and 
scrapes, applies cold water to bums, etc. 




















•Uses thermometer for measuring temperature. 
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SOCIAL VEmOPUEm- 











COMMENTS 


PERFORMANCE STATEMENTS 




Performs W 
Provided W 


hen 
1th 




Performance Unobserved 


1 Hot Applicable 
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physical assistance 


verbal assistance 1 


demonstration 


instructional setting 


encouragement 
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OBJECTIVES WORKSHEET 



The following chart is provided as a recording format for the evaluator in 
the process of developing specific objectives. Many evaluators have a system 
of their own for recording information and developing objectives. Others will 
prefer to develop their own form to fit their own needs. The worksheet is in- 
cluded only as a model and as a convenience with the hope that each evaluator or 
teacher will redesign it for his/her own purposes. 

Suggestions for Using the Objectlv e3 Worksheet 

Following his/her observations the evaluator will have collected information in 
these categories: 

1) Goals which are indicated as areas needing detailed assessment 

2) Performance statements or skills which are not performed independently 
by the student and are therefore learning objectives 

3) Condit ions of skill performance including types of intervention or 
assistance, environmental variables such as setting and group size, 
and perhaps suggestions** of types of materials or other specific content 
descriptors 

4) Record of goals and skills which are currently a part of the student's 
performance repertoire and hence are performance strengths . 

Using this information the evaluator develops the objectives which s/he would like 
to see included as part of this student's educational program. 

On the following worksheet the evaluator records the "GOAL" behavior that will be 
an area of concentration and on the same line notes the "Skill Area" in which the 
goal falls and "Suggested Start Date" if desired. 

On the line labelled "PERFORMANCE STATEMENT," the evaluator notes assessment infor- 
mation: the skill statement and the conditions of performance including assistance 
and setting and group sise or special materials which affected the student's per- 
formance of that skill. 

The next line on the worksheet is provided for recording the specific behavioral 
"objective" which is developed from the assessment information. The evaluator 
composes a full sentence which includes (a) the behavior or skill in the form of 
a verb, (b) the content or object of the verb, and (c) the conditions of performance 
which outline the situation in which performance is to be expected. Examples of 
"CONDITIONS" are "Given physical assistance," "in a one-to-one setting," "in a 
veil-lit room." 

For example: Given one-inch high printed raised letters and a one-to-one 
setting, John identifies all 26 letters of the alphabet by 
naming them. 
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EDUCATIONAL EVALUATION AND PLANNING PACKAGE 
REVISION SUGGESTIONS 

1. Mathematics Language Development 2 Social Development 

2. Format Suggestions: 

A. General: 



B. Numbering Style: 



C. Type Style: 



D. Spacing: 



3. Content Suggestions: 

A. Conceptual Organization :_ 



B. Suggested Revisions for Performance- Statements: 

1) Additions — write statement as it should appear and in- 
dicate its correct positioning in the text. 



2) Deletions — identify and indicate rationale for deletion 



C. Suggested Chart Revisions (indicate which chart) 



D. Suggested Revision (s) in Instructions for use of EEPP 2 
(cite page number and working to be deleted) 



4. Binding and Publication Suggestions :_^ 



5. Other Suggestions: 
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Ms. Lee Vorderer 
Mass* Center 
10 Hall Avenue 
Medford, Mass. 02155 



